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IN TRO D U CTIO N
The U.S. Department of Education (Department) is offering each State educational agency (SEa&)
the opportunity to request ilexibilit'y on behalf of itself, its local educational agencies (LEAs), and its
schools, in order to better focus on improving student learning and increasing the quality of
instrucdon. This voluntaz'y opport-unity will provide educators and State and local leaders with
ûexibility regarding speciûc requirements of the No Child Left Behind Act of 2001 (NCLB) in
exchange for rigorous and comprehensive State-developed plans designed to improve educadonal
outcom es for all students, close achievement gaps, increase equits and improve the quality of
instruction. This flexibility is intended to build on and support the significant State and local reform
efforts already undetavay in critical areas such as transitioning to college- and career-ready standards
and assessments; developing system s of differendated recognidon, accountabilits and support; and
evaluating and supporting teacher and principal effectiveness.

The Department invites interested SEAS to request tlais ilexibility pursuant to the authority in
section 9401 of the Elementac and Secondapr Educadon Act of 1965 (ESEA), which allows the
Secretary to waive, with certain exceptions, any statutozy or regulatozy requirement of the ESEA for
an SEA that receives funds under a program authorized by the ESEA and requests a waiver. Under
this ftexibilit'y, the Department would grant waivers through the 2013-2014 school year, after which
dme an SEA may request an extension of this flexibilit'y.

REV IEyX' -4 N D E àrA LU ATI O N O F RE Q U E STS
The D eparr ent will use a review process that will include 130th external peer reviewers and staff
reviewers to evaluate SEA requests for tllis flexibility. This review process will help ensure that each
request for this flexibility approved by the D epartment is consistent with the principles described in
the document titled ESK4 F/px-//#//y, which are designed to support State efforts to improve student
academic achievement and increase the quality of instruction, and is 170th educadonally and
technically sound. Reviewers will evalm te whether and how each request for this iexibitlty will
support a comprehensive and coberent set of improvements in the areas of standards and
assessments, accountability, and teacher and principal effectiveness tlaat will lead to improved
st-udent outcomes. Each SEA will have an oppormnity, if necessars to clarify its plans for peer and
staff reviewers and to answer any questions reviewers may have. The peer reviewers witl then
provide comments to the D epartment. Taking those comments into consideradon, the Secretary
will make a decision rcgarding eacla SEA'S request for this flexibility. lf an SEA'S request for tlais
ilexibilitz is not granted, reviewers and the Departnent will provide feedback to the SEA about the
components of the SEA'S request that need additional development in order for the request to be
approved.
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G EN ERAL IN STRU CTl O N S
An SEA seeking approval to implement this flexibility must submit a high-quality request that
addresses all aspects of the principles and waivers and, in each place where a plan is required,
includes a high-quality plan. Consistent with ESEA secdon 9401(d)(1), the Secretac intends to
grant waivers that are included in this ilexibility through the end of the 2013-2014 sclaool year. An
SEA vill be permitted to request an extension of the initial period of this ilexibility prior to the start
of the 2014-2015 school year unless tl'lis ilexibility is superseded by reautlnodzation of the ESEA.
The Department is asking SEAS to submit requests that include plans through the 2014-2015 school
year in order to provide a complete picture of the SEA'S reform efforts. The Departm ent Nvill no2
accept a request that meets only some of the principles of this flexibility.

This version of the .E.S'E,4 Flexibili?l Request replaces the document ozkinally issued on September
23, 2011 and revised on September 28, 2011. Through this revised version, the following section

has been removed: 3.A, Option B (Option C has been renamed Option B). Additions have also
been m ade to the following sections: W aivers and Assurances. Finalls this revised guidance
modifies the following sections: Waivers; Assurances; 2.A,Q 2.C.i; 2.D.i; 2.E.i; Table 2) 2.G; and 3.As
Opdons A and B.

High-ouality Request: A laigh-qualit'v request for this flexibilitz is one that is comprehensive and
coherent in its approach, and that clearly indicates how this flexibilit'y will help an SEA and its LEAS
improve student achievement and the quality of instruction for students.

A high-qualit'y request will (1) if an SEA has already met a principle, provide a descriplion of how it
has done so, including evidence as required; and (2) if an SEA laas nor yet met a principle, describe
how it will meet the principle on the required timelines, including any progress to date. For
example, an SEA that has not adopted minimum guidelines for local teacher and principal evaluation
and support system s consistent with Principle 3 by the dme it submits its request for the flexibility
will need to provide a plan dem onstrating that it will do so b)r the end of the 2011-2012 school year.
In eacla such case, an SEA'S plan must include, at a nainimum, the following elcnaents for each
principle that the SEA has not yet m et:

Kev milestones and activities: Signiiicant milestones to be achieved in order to meet a given
principle, and essential activides to be accomplished in order to reach the key milestones. The
SEA should also include any essential activities that have already been completed or key
milestones that have already been reached so that reviewers can understand the context for and
fully evaluate the SEA'S plan to meet a given principle.

Detailed tim eline: A specific schedule setting forth the dates on which key activities will begin
and be completed and milestones will be achieved so that the SEA can meet the principle by the
required date.

Par or arties res onsible: Identification of the SEA staff Le.g., position, title, or office) and, as
appropriates others who will be responsible for ensuring that each key activity is accomplished.
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Evidence: W here required, documentation to support tlae plan and demonstrate the SEA 's
progress in implementing the plan, This E-fE.,4 Flexibilip ILV;/,J? indicates the specific evidence
that the SEA must either include in its request or provide at a fut-ure repordng date.

Resources: Resources necessaty to complete the key activities, including staff time and
additional funding.

Si niticant obstacles: Any major obstacles that may hinder completion of key milestones and
activities Le.g., State laws that need to be changed) and a plan to overcome them.

lncluded on page 19 of this document is an example of a format for a table that an SEA may use to
submit a plan that is requlred for any principle of this flexibility tlaat the SEA has not already met.
An SEA that elects to use this format may also supplem ent the table with text that provides an
overdew of the plan.

An SEA should keep in mind the required timelines for meeting each principle and develop credible
plans tllat allow for completion of the acdvides necessatr to meet each principle, Although the plan
for each principle A,!?iII retlect that pardcular pdnciple, as discussed above, an SEA should look across
all plans to make sure that it puts fonvard a comprehensive and coherent request for this flexibility.

Pre arin the Re uest: To prepare a high-quality request, it is extremely important that an SEA
refer to all of the provided resources, including the document titled E-S'F....'I Flexibilibj which includes
the principless detillitions, and timelines; the doctmaent titled E-fF,..'I Flexibiliqy lup/r;?z Guidance, wlaich
includes the criteria that will be used by the peer reviewers to determine if the request m eets the

principles of this ilexibility; and the document titled IESlF..,''I Flexibili# Frequenth Askedouestions,
which provides addi:onal gtzidance for SEAS in preparing their requests.

As used in this request form, the following terms have the definitions set forth in the document

titled E-f.E.,ZI Flexibilibz (1) college- and career-ready standards, (2) Focus School, (3) laigla-quality
assessment, (4) Priority Scl-lool, (5) Reward School, (6) standards that are common to a significant
number of Statess (7) State network of institutions of higher education, (8) student growths and (9)
tarnaround pdnciples.

Each request must indude:
* A table of contents and a list of attachments, using the forms on pages 1 and 2.

* The cover sheet (p. 3), waivers requested (p. 4-$, and assurances (p. 7-8).
* A description of how the SEA has met the consultadon requirements (p. 9).
* Evidence and plans to meet the principles (p. 10-18). An SEA will enter narrative text in

the text boxes provided, complete the required tables, and provide other required
evidence. An SEA may supplem ent the narrative text in a text box with attachm ents,
which will be included in an appendix. Any supplemental attachments that are included
in an appendix must be referenced in tlle related narrative text.

Requests should not include personally identifiable information.

- ..- --  -  .---. - - s v
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Process for Submittin the Re uest: An SEA must submit a request to the D epartment to receive
the flexibility. This request form and other pertinent docum ents are available on the Dcpartment's
W eb site at: htm ://svav.avr.ed.goN-/esea/oexibip-.

Electronic J'vlrzziklïpr: The Department strongly prefers to receive an SEA'S request for the
flexibility electronically. The SEA silottld submit it to the following address:

E SE Aflexi' bility@ed.gov.

Pahersubmhsionl ln the alternadve, an SEA may submit the original and two copies of its
req- uest for the flexibility to the following address:

Patricia M cliee, Acdng Director
Student Achievem ent and School Accountability Programs
U.S. Department of Education
400 M azzland Avenue, SW , Room 3W 320
W ashington, DC 20202-6132

Due to potendal delays in processing mail sent through the U.S. Postal Serdce, SEAS are
encouzaged to use alternate carriers for paper submissions.

R E Q U E S T S U B àl l S S 1 O N D EA D L 1 N E
SEAS have multiple opportunities to submit requests for the flexibility. The submission dates are
November 14, 2011, Februas'y 28, 2012, and an additional opportunity following the conclusion of
the 2011-2012 school year.

T E C H N l C A L A S S 1 S Y A N C E 1$ ( E E T 1 N G ID O R S E A S

The Department has conducted a number of webinars to assist SEAS in preparing their requests and
to respond to questions. Please visit tlae D epartment>s N'Veb site at:
llttp://svavav.ed,goA-/esea/oeiblw for copies of previously conducted webinars and inform adon on
upcoming webinars.

If you have any quesdons, please contact the Department by e-mail at EsEAflexibility@ed.gov.
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Legal Name of lkequester: Requcs ter's M aiting Addr'- . :
Kansas State Department of Education 120 SE lotb Avenue

Topeka, KS 66612-1 182.

State Contact for the E SE' A Flexibility Request

N ame, Judi Miller

Position and Office: Assistant Director, Title Program s and Seswices .

CTofltact's lsfailing Addresy:
Kansas State Department of Educaùon
120 SE 10'h Avenue
Topeka, 1<2S 66612-1182

Tclcphone: 785-296-5081

Fax: 785-296-5867

Email addrexq: 'urlim@ksde.or ,
C hief Lktate t-kcllk.l'.hl t.-.' r'ficer Pt-inted Nanae) : Telephrnlak?)
Diane M . DeBacker . 785-296-3202.

Siàtllklture k.'l' thc' f 'hief State School Officcr: Date:
. 2/27/2:122

. .z>..xu r

N

The State, tlnrough i:s autllorized representative, agrees to l'neet all principles of the ESEA
I L'lt-xibility.

3
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ACRO S .z4 list t?/'/â: vatious dzcrp/pzz/.f used /> the .E,5'F....4 Flexibili?l llgvel'r ispmvided below to assist
the readen

21ST ccLC- 21st centu.ty Community Learning Centers

AM o-ztnnual Measurable Objecdves which in Ifansas are known as Adequate Yearly Progress
targets

Apl- Assessment Performance Index

AYp- Adequate Yearly Progress

CcR- college and Career Ready is the phrase used within this document; CCR standards are the
same as the Common Core standards

CCS or CCSS--COmmOn Core Standards or Conunon Core State Standards refer to academic
standards which have been adopted by the Kansas State Board of Education. lc nsas Common Core
Standards are designed to show what st-udents need to know and do to be college and career ready.

CED S- COmmOn Educadon Data Standards

CEo- claief Executive Ofticer

C'fE- career and Technical Education

DAp- District Action Plan

Dllc -r istrict lntegrated Innovation Coordinator

D luM - Dynamic Learning M aps

DN A- District Needs Assessment

ED- united States Department of Education

EL, Elvl-r- Englisla Language Learners

EI .A- English Language Arts

ELp- English Language Proficiency

Esolm-English Speakers of Other Languages

E'Ts- Educadon Testing Serdces

4kansas itate Department ofEducatiè



IAs- lntegrated Accountabilit'y System

IcM - lnnovation Configuration Matrix

Il-lE- lnstitutions of Higher Education

IlT- lntegrated lnnovatîon Team--district-level team

InTAscc- lnterstate Teacher Assessment and Support Consortium

IsluLc -lnterstate School Leaders Licensure Consortium

ITv- lnteracdve Yelevision

KAAC -  Kansas Assessment Advisory Council

KEEp- lfansas Educator Evaluation Protocol

Kllrf- ltansas lntegrated lnnovation Team- state-level team

Icœ A- lfansas Learning First Alliance

KtaN- lfansas Learning Netw-ork

KNEA- lkansas Nadonal Education Associadon

Kplltc--lfaansas Parent lnformation Resource Center

Ks- lf-ansas

KsllE- ltansas State Department of Education

LEA- LOCaI Educalional Agency which in Kansas is the district

M DM - lïfaster Data M anagement

M M l- lklultiple M easures Index

M ou- lklemorandum of Understanding

M TSS--M UIH-Tier System of Supports

N AEp- National Assessm ent of Educational Progress

N cEs- National Center for Educational Statistics

5kansas < tc b'epartment ofEducation éiy,,ivlfcsrj? Jp 12



N CLB- NO Child Left Behind, current version of the Elementary and Secondac Educadon Act

PIA- P1an Implementation Assessm ent

PlsA- programme for lnternatbnal Student Assessment

PLc- professional Learning Community

Pps- personal Plan of Study

QPA- QUOI Performance Accreditation

REAP- Rural Educaéon Achievement Program

Rtuls- Rural Low-lncome Schools

RTTT--- Race to the Top

Rtl---ltesponse to Intervention

SAp- school Action Pian

SBAcc- smarter Baianced Assessm ent Consortitun

SBOE- State Board of Education

ScFta- self-correcting Feedback Loop

ScElA --state Collaboradve on English Language Proficiency

SEA- state Educational Agency whicll is the lG nsas State Department of Education

SEAcc- special Education Advisozy Council

Slccc- state lnteragency Coordinating Council

Sllc - school Integrated Innovation Coordinator

SlG- school Improvement Grants- -l-itle 1 schools receiving School lmprovement Grant Section

1003(g) funds are referred to as SlG schools

SPG Student Percenti!e Growth M odel

SRSA- SmaII Rural Schools Achievement Program

. - .--.- . . . . - .. 6
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SwD- students with Disabilities

TAsN- Technical Assistance System N etwork

'Iio'f- -frainer of Trainers

UsA- united School Administrators

USD--UIfEeII School District
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f. :

By submitting this flexibility request, the SEA requests oexibilit'y through waivers of the ten ESEA
requirements listed below and their associated regulatory, administrative, and reporting requirements
by checking each of the boxes below. The provisions below represent the general areas of flexibility
requested; a chart appended to the document titled .E.S'F...,M Flexibilth Frvquentyl Askedouestions
enum erates each specific provision of which the SEA requests a waiver, which the SEA incorporates
into its request by reference.

Z 1. The requirements in ESEA section 1111(b)(2)(E)-(H) that prescribe how an SEA must
establish annual measurable objectives (AMOs) for determining adequate yearly progress IAYPI
to ensure that all students meet or exceed the State's proficient level of acadernic achievement
on the State's assessments in reading/language arts and mathematics no later than the end of tlae
2013-2014 school year. The SEA requests this waiver to develop new ambidous but achievable
AMOs in reading/language arts and mathematics in order to provide meaningful goals that are
used to gaide support and improvement efforts for the State, LEAS, schools, and st-udent
subgroups.

Z 2. The requirements in ESEA secdon 1116(b) for an LEA to identify for improvement,
corrective acdon, or restructuring, as appropriate, a Title l school that fails, for two consecutive
years or more, to make AYP, and for a school so identified and its LEA to take certain
improvement actions. The SEA requests this waiver so that an LEA and its Title I schools need
not comply wit.h these requirements.

Z 3. The requirements in ESEA section 1116(c) for an SEA to idendfy for improvement or
correcdve acdon, as appropriate, an LEA that, for two consecutive years or more, fails to make
AYP, and for an LEA so identified and its SEA to take certain improvement actions. The SEA
requests this waiver so tilat it need not comply with these requirements with respect to its LEAS.

IZ 4. The requirements in ESEA sections 6213$) and 6224/) that limï't pardcipation in, and use of
funds under the Small, Rural School Achievement (SRSA) and Rural and Low-lncome Schooi
IRLISI programs based on whether an LEA has made AYP and is complp'ng with the
requirem ents in ESEA section 1116. The SEA requests this waiver so that an LEA that receives
SRSA or RLIS funds may use those funds for any authorized pum ose regardless of whether the
LEA makes AYP.

Z 5. The requirement in ESEA section 1114(a)(1) that a school have a povert'y percentage of 40
percent or m ore in order to operate a schoolwide program. The SEA requests this waiver so
that an LEA may implement interventions consistent with the turnaround principles or
intervendons that are based on the needs of the st-udents in the school and designed to enhance
the entire educadonal program in a school in any of its priority and Focus Schools that meet the
det-itzitions of T<priosit'y Schools'' and CfFocus Schools,7' respectively, set forth in the document
dtled EJF.,ZI Flexibiliy as appropriate, even if those schools do not have a poverty percentage of
40 percent or more.

H 6. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved under that
section only to LEAS svith schools identified for improvements corrective action, or

kansai-jxati-bkbartment ofEducatisn



restructuring. The SEA requests thip waiver so that it may allocate section 1003(a) funds to its
LEAS in order to setve any of tlAe State's pdority and Focus Schools that meet the definitions of
f<priotity Scilools': and ffFocus SchoolsnJ' respectively, set forth in tlae document titled EJ-E...ZI

Flexibili#.

Z  7. Tile provision in ESEA section 1117(c)(2)(A) that authorizes an SEA to reserve Title 1, Part
A funds to reward a Title l school that (1) significantly closed the achievement gap between
subgroups in the school; or (2) has exceeded AYP for two or more consecudve years. The SEA
requests this waiver so that it may u8e funds reserv'ed under ESEA section 1117(c)(2)(A) for any
of the Statens Reward Schools that meet tlae definition of ftlkeward Schools'' set forth in the
doctxnent titled E-fE..4 b'lexibiliqy..

Z 8. The reqtzirements in ESEA section 2141(a), (b), and (c) for an LEA and SEA to comply with
certain requirements for improvement plans regarding highly qualified teachers. The SEA
requests tlais waiver to allow the SEA and its LEAs to focus on developing and implementing
more meaningful evaluation and support system s.

IZ 9. The limitations in ESEA section 6123 that limit the amount of funds an SEA or LEA may
transfer from certain ESEA program s to other ESEA programs. The SEA requests this waiver
so that it and its LEAS may transfer up to 100 percent of the funds it receives under the
authorized programs among those programs and into Title 1, Part A.

X 10. The requirements in ESEA section 1003(g)(4) and the definition of a Tier I school in Section
l.A.3 of the School Improvement Grants (SlG) t'inal requirements. The SEA requests this
waiver so that it may award S1G funds to an LEA to implement one of the four SIG m odels in
any of the State3s Priority Schools that meet the definition of fipriority Schools3; set forth in the
document titled .EA-.Ez,dl Flexibilin.

O //b?ld7/ Flexibilities:

If an SEA chooses to request waivers of any of the following requirements, it shottld check the

corresponding boxtes) below:

Z 11. The requirements in ESEA sections 4201(b)(1)(A) and 4204(b)(2)(A) that restrict the
activities provided by a community learning center under the Twenty-First Cent-ury Community

Learning Centers (21st CCLC) program to activides provided only during non-school hours or
periods when school is not in session Li.e.s before and after school or during summer recess).
Tlle SEA requests this waiver so timt 21st CCLC funds may be used to support expanded
learning time during the school day in addition to acivities during non-school hours or periods
when school is not in session.

Z 12. The requirements in ESEA sections 11 16(a)(1)(A)-(B) and 1116(c)(1)(A) that require LEAS
and SEAS to make determinations of adequate yearly progress IAYPI for schools and LEAS,
respectively. The SEA requests this waiver because continuing to determine whether an LEA
and its schools make AYP is inconsistcnt w'ith the SEA'S State-developed differentiated
recognidon, acxountability, and support system included in its ESEA flexibitity request. The
SEA and its LEAS must report on tlaeir report cards performance against the AM Os for all

subgroups identified in ESEA section 1111(b)(2)(C)(v), and use performance against the AMOs

kazsas-ttate bepartment ofEducation



to support continuous improvem ent in Title 1 schools that are not Reward Schools, Priorit'y
Schools, or Focus Schools.

Z 13. The requirements in ESEA secdon 1113(a)(3)-(4) and (c)(1) that require an LEA to senre
eligible schools under Title l in rank order of poverl and to allocate Title 1, Part A funds based
on that rank ordering. The SEA requests this waiver in order to permit its LEAS to serk-e a Title
I-eligible high school w'ith a graduation rate below 60 percent that the SEA has idendfied as a
Priority School even if that school does not rank sufficiently high to be setared.

--  -- . - -. . . .-  .- 10kansas Mate bxpartment of Education



By submitting this applicadon, the SEA assttres that:

(71 1. it requests waivers of the above-referenced requirements based on its agreement to meet
Principles 1 through 4 of the flexibility, as described throughout the remainder of this request.

(71 2. lt will adopt English language proficiency (ELP) standards that correspond to the State's
college- and career-ready standards, consistent 'with the requirement in ESF...A section 3113($(2),
and that reflect the academic language skills necessary to access and meet the new college- and
career-ready standards, no later than the 2013-2014 school year. Trinciple 1)

R  3. It vi.ll develop and administer no later than the 2014-2015 school year alternate assessments
based on grade-level academic achievement standards or alternate assessments based on
alternate academic achievement standards for st-udents with the most signiiicant cognitive
disabilities that are consistent with 34 C.F.R. j 200.6(a)(2) and are aligned xvitla the State's
college- and career-ready standards. (Principle 1)

M  4. It will develop and adlnilzister ELP assessments aligned with the State's ELP standards,
consistent with the requirements in ESEA sections 1111(b)(7), 3113(1$(2), and 3122(a)(3)(A)(ii).
t'Principle 1)

R  5. lt will report annually to the public on college-going and college credit-accumulation rates for
al1 st-udents and subgroups of students in each LEA and each public high school in tl)e State.
(Principle 1)

IR 6. lf the SEA includes st-udent achievement on assessments in addition to reading/language arts
and m athematics in its clifferentiated recognidon, accountabilit'y, and support system and uses

achievement on those assessments to identijr priority and Focus Schools, it has technical
documentadon, which can be m ade available to the Department upon request, dem onstrating
that the assessm ents are administered statewide; include all st-udents, including by providing
appropriate accornmodations for English Learners and students with disabilities, as well as
alternate assessments based on grade-level acadernic achievement standards or alternate
assessments based on alternate academic achievement standards for st-udents with the most
significant cognitive disabilities, consistent with 34 C.F.R. j 200.6(a)(2); and are valid and reliable
for use in the S'Evî's differentjated recognition, accountability, and support system. Trinciple 2)

R  7. It will report to tlae public its lists of Reward Schools, Prioripr Schools, and Focus Schools at
the time the SEA is approved to implement the flexibility, and annually thereafter, it will publicly
recognize its Reward Schools as well as make public its lists of priorit'y and Focus Schools if it
chooses to update those lists. (Principle 2)

(71 8. Prior to submhting this request, it provided student growth data on their current st-udents and
the students they taught in the previous year to, at a minimum, all teachers of reading/language
arts and mathematics in grades in which the State administers assessments in those subjects in a
manner that is timely and informs instructional programs, or it witl do so no later than the
deadlm' e required under the State Fiscal Stabitization Fund. t'Principle 3)

11kansas State Department ofEducation uywwrcv/y Jp ib-



Z 9. It will evaluate and, based on that evaluation, revise its own administrative requirements to
reduce duplication and unnecessary burden on LEAS and schools. Trinciple 4)

Z 10. It has consulted with its Committee of Practidoners regarding the informadon set forth in its
request.

(Z 11. Prior to submitting this requests it provided a11 LEAS witil nodce and a reasonable
opportunity to comment on the request and has attached a copy of that nodce (Attaclnment 1) as
well as copies of any cornments it received from LEAS (Attachment 2).

Z 12. Prior to subtrlitting this request, it provided notice and informaéon reparding the request to
the public in the manner in which the State customarily provides such notke and inform ation to
the public Le.g., by publishing a notice in the newspaper; by posting information on its website)
and has attached a copy of, or link to, that notice (Attachment 3).

izl 13. It will provide to the Departmenq in a timely manner, all required reports, data, and
evidence regarding its progress in implem enting the plans contained throughout this request.

Z 14. it will report annually on its State report card, and xvill ensure that its LEAS annually report
on tlacir local report cards, for the çfall students': group and for each subgroup described in
ESEA secdon 1111(b)(2)(C)(v)(I1): informadon on st-udent achievement at each proficiency
level; data comparing actual achievement lcvels to the State's annual measurable objectives; the
percentage of smdents not tested; perform ance on the other acadernic indicator for dementary

and middle schools', and graduation rates for hkh schools. It witl also annually reports and will
ensure that its LEAS annuatly report, all other information and data required by ESEA section
1111(h)(1)(C) and 1111(h)(2)(B), respectively.

If the SEA selects Option A in section 3.A of its request, indicating that it has not yet
developed and adopted all the guidelines for teacher and principal evaluation and support
systemsy it m ust also assure that:

(Z 15. lt will submit to the Department for peer review and approval a copy of the guidelines that
it witl adopt by the end of the 2011-2012 school year. (Principle 3)
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An SEA must meaningfully engage and solicit input from diverse stakeholders and conlmunities in
the developm ent of its request. To demonstrate that an SEA has done so, the SEA must provide an
assurance Lhat it has consulted with tlne State's Committee of Practitioners regarding the information
set forth in tlae request and provide tlne following:

1. A descripdon of how the SEA meaningfully engaged and solicited input on its request from
teachers and their representatives.

IG nsas recognizes that teacher engagement is critical to the effective implementadon of initiatives
impacting education. In order to m ove to cozege-and career-readiness for all its students, Kansas
encourages and seeks teacher input and involvement. The Kansas State D epartment of Educadon
has a histoty of worlking collaboradvely with teacher, principal and superintendent organizations in
order to accomplish what is in the best interest of its children and youth. Following are several
initiatives involving teachers and their representatives which contributed to the design of the Kansas
ESEA' Flexibilitz Request.

Since the Recrtzitment and Retention Summit in 2007, teachers and their representatives have been
active participants in discussions regarding educational change efforts in Kansas. The Teaching in
Kansas Commission analyzed and synthesized the informaùon from the summit in order to make
recornmendations regardm' g tlae teaching profession. The Commission members consisted of
legislators, educadonal organization officers, teachers, prineipals, central ofEce staff,
superintendents, higher educadon staff, and Iiansas State Department of Educadon leadership.
A pproximately two hundred sixty commission participants worked to affect change in the
educadonal community across Kansas. The m ission of the comtnission was GfRecognizing that
teachers are the single most important factor in our students success in classrooms; the Teaching in
Kansas Comrrtission seeks to strengthen, support and grow tlae profession of teaching in Kansas.''
The Commission released its recommendations in 2010. These recommendations along with the
recommendations of tl'le Kansas Education Commission are shaping the educational landscape in
Kansas.

lnluly 2007, KSDE convened a group of stakeholders which included teachers, superintendentss
special education directors, and representatives from lnstit-utions of I-ligher Education to talk about
how to implement Response to Intervendon lRtl) as described in the lnclividuals with Disabilides
Educadon Act (IDEA) 2004. lt was deterrnined that Kansas educators wanted to develop and
implem ent a system that would positively impact all st-udents in liansas which included struggling
students and high achieving students. The stakeholders began to develop the lfansas M ulti-rl-ier

System of Supports (MTSS). The focus of MTSS is system level change across the classroom,
school, clistlict and state. M embers of the stakeholder group became part of the M TSS State
Advisorjr Team which condnucs to provide input on how to Lrain and implement MTSS at all levels

in IW nsas.
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Throughout the process of adopting the Kansas Common Core Standards, teachers were involved,
They served on the various content standard committees that reviewed the drafts and made
suggestions for im proving the Comm on Core Standards. Teachers helped design the s''mmer
academies.

At the Kansas State Depart-ment of Education's Annual Conference on November 2, 2011, the

Commissioner of Educadon polled the 900 educators regarding which annual measurable objective
(AMO) option Kansas should submit. The educators were ovezavhelming in favor of having a
growth model; however, there were those who preferred a focus on closing the gap and sttll' others
who wanted the current AM os extended to 2020. As a result, Ivansas chose AM O Option C and
designed a system that includes achievement, grmvth and pap reduction.

ln addition, teachers and their representatives are actively involved in the design, development and

pilodng of tlle Kansas Educator Evaluaion Protocol (IQEEPI. The IVEEP is an evaluation system
tlaat evaluates teachers, principals and superintendents. The inidative to develop a teacher and leader
evaluation protocol was a result of the School lmprovement Grant (S1G) Sec. 1003(g) requirements.
Educators from the SlG schools and districts were members of the IQEEP development
com m ittees. In addition, they are also involved with pilodng the protocol.

Some of the teachers and their representatives involved witit the IVEEP are also helping define the

guidelines for teacher and leader evaluadon systems as required in Principle 3 Supporting Effective
lnstruction and Leadership. ln addition, a representative of the Kansas National Educadon

Association (KNEA) is a member of the Kansas State Department of Educaéon's (KSDE) ESEA
Flexibility Request Principle 3 W orkgroup.

The Title I Committee of Practitioners includes teachers and representadves from the lcansas
National Education Association. The Commit-tee of Practitioners met in Decembers 2011, to discuss
the ESEA Flexibilitz Request. They had a follow up conference call in Februaz'y, 2012 to discuss the

opdonal waivers and to receive an update on the stat-us of the request.

On January 17th, at a meeting of tile Kansas Assessment Advisoty Council IIQA.ACI, KSDE staff
presented the designs for identifying pziority, focus, and reward schools, and new Annual

Measurable Objectives (AMOs). IGYAC includes assessment coordinators, administzators, and
teachers from the distdcts. They were generally in favor of the new designs; however they expressed

a concern about the continuing bias against schools with hkh propordons of students in povert'y.

The KSDE gathered input from teachers and their representatives on the ESEA Flexibility waiver

request by hosting webinars and provicling teachers with the email address waivercïksde.org so they
could share their cornments. In addition, inform ation was sent via KSDE listsetvs.
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A description of how the SEA m eaningfully engaged and solicited input on its request from
other diverse communities, such as students, parents, cornmunitz-based organizadons, civil
rights orgaaizations, organizatbns representing students svith disabilities and Englisla
Learners, business organizations, and Indian tribes.

Kansas recognizes that stakeholder engagement is ctitical to the effecdve implementadon of
initiatives. In order to move to college-and careet-readiness for all its students, lfansas encourages

and seeks stakeholder input and involvement. The Kansas State Departrtaent of Education (KSDE)
has a history of working collaboradvely with others in order to accomplish what is in the best
interest of its children and youth. The Ifansas State Department of Education provides information
and gathers input in a variety of ways: face-to-face meetings, listsenr messages, webinars, conference
calls, posting on the KSDE website, Facebook messages and meedngs through interacdve distance

learning.

W hen the Secretary of Education announced the availability of the ESEA Flexibility Request,
Commissioner DeBacker and other staff purposeftzlly began seeking input from others regarding the
flexibility. One of the ftrst opport-unities for sharing informadon and seeking questions about the
ESEA Flexibility occurred at the five Governor's Education Leaderslaip Sum lnits. Tlzese were held
betaveen October 51 and October 27* in various regions of the state. in adclition to the
Commissioner, Deputy Commissioners, the Governor and his staff, over 600 educators, board
members, organizadon representatives and legislators attended the summits. Over 900 teachers,

principals, superintendents, board members and parents attended the 2011 I'Cansas State D epartment
of Education Annual Conference. The Commissioner in a general session provided an overdew of

the ESEA Flexibility and polled the participants on the potendal annual measurable objectives.
There were also breakout sessions which focused on speciûc aspects of the flexibilits i.e. growth
models.

The lfansas State Board of Education (SBOE) is actively involved in the process of developing the
Kansas ESEA Flexibility Request. The Commissioner presented an ovetview of the ESEA
Flexibilit'y Request at the October SBOE meeting. At that tim e, the SBOE approved the
Com tnissioner's going fotavard Nvith developing the Request, Following the November SBOE
meeting, there was a work session in which the KSDE staff discussed the components of the
request with special emphasis on Principle 2 Accountabilipr, The SBOE received updates, expressed

their opinions and made suggestions at 130th the December andlanuat-y meetings. The SBOE
received notice of the posing of the preliminazy draft of the Request and they received a redsed
draft duzing the Febzuar

.
r SBOE meeting.

Since the release of the ESEA Flexibility Request, the Commissioner and KSDE staff met svith a
variety of entides including Curriculum Leaders, lvansas Associadon of Special Educadon Directors,

Quality Performance Accreditadon (QPA) Advisozy Council, Special Education Advisory Council,
Council of Superintendents, Title I Committee of Practiioners, Educational Senrice Centers and
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their respective districts, the Ifansas Learning First Alliance (I<LFI-.A) wlaich includes representadves
from 34 organizationss and civil rights representatives including the Kansas Hispanic & Latino
Affairs Commission, Kansas Alliance of Black School Educators, Urban League of Kansas, lfidwest

Equit'y Assistance Center and National Associadon for Advancement of Colored People (NAACPI.
Alany of tlae suggestions from the various groups were incom orated into tlae ESEA Flexibility
Request. One reconamendation m ade at several of these meetings was not included in the request.
The recommendadon was to include al1 schools in the idendficalion of priozity and Focus Schools.
Tlle liansas State Department of Educadon chose to only identify Title I schools at this tim e since
they are the only schools eligible for Title l im provem ent funds.

ConsistenEs the response by the participants in tbe various m eetings is positive and receptive to
having lvansas submit an ESEA Fiexibilit'y Request. M oving from a single accountability target to

having a focus on grovrth and dosing tbe achievement gap is important to many. The tavo major
concerns expressed in the meetings were 1) How will the waiver design tit into reauthorizadon of
ESEA , and 2) The pace and volume of change cotzld overwhelm the schools and districts, e.g. new
standards and assessments, a proposed new school finance formula, state budget cuts to education, a
new accreditation systera and a new federal accountability system.

In addition to meetings, the IQSDE conducted three webinars on the preliminary draft of tl'le ESEA

Flexibility Request inlanuary.l These webinars were available to tlze public as well as to educators.
The inform adon on the webinars, induding a recording of one webinar, is posted on the IQSDE
ESEA Flexibilit'y website. In addidon, information on the webinars was sent via listsetar to Kansas

superintendents, principals, curriculum leaders, directors of special education, ESOL coordinators,
educational orpanizations and federal program administrators. Information was also included in the
press release and notice for public comment. Additional webinars may be developed when the final
version is ready and again after the request is approved.

Following each webinar, pardcipants were asked to complete a survey containing the following

questions:
* Indicate at least one aspect of the webinar that was M OST useful to you

* Indicate an aspect of the webinar that was LEAST useful to you
W hat additional information would you like to receive regarding ESEA Flexibility request

Please provide any additional cornm ents regarding the proposed ESEA Flexibility request.

The responses tended to be similar, Following are a few examples of those responses:z

Can't tl-tink of anything, but the number of changes that impact our teachers is becorning
diffictzlt to balance.

1 lkttpr//w'ïmv.ksde.orcprDefault.aspx?tabid=so7s
2 https:///docs.eoocle.collFsnreadslleeb'ccc?kev'=o.&llNrtLr N'NsG8Nrdv lkz3NA LNkmqx u uFzoNklnaue3aNN'c
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Our teachers and principals are beginning to show signs of stress from being overkvhelmed
witll all of the changes.

* Thank you for the growth model and allowing schools to show growth!
1'm anxious to see the m eshing of waiver into new ESEA and trusting that we are on the
correct path.
This is much better system. lf next test format and cut scores are reasonable -- wefre good!

* Thank you for the growth model and allowing schools to show grovrth!

ln addition, the KSDE created iive workgroups to design the liansas ESEA Flexibility Request.
Each workgroup was assigned a specific principle of the ESEA Flexibitity upon which to focus.
There were tavo workgroups for Principle 2. One workgroup addressed the accountability

componenq i.e. defining annual measurable objectives (AMOs) and idendfying Priority and Focus
Schools. Tlle other Principle 2 workgroup designed the recognidon, interventions and supports to
accompany the accountabitity system, The workgroups are prim arily KSDE staff; however, two
workgroups include external members. The workgroup that is focusing on Principle 2 differendated
recognition, intervendons and supports included the Kansas Parent Information Resource Center

IIf.PIRCI director and several members from the Kansas Tecilnical Assistance System Network
(TASN). The Ptinciple 5 workgroup on teacher and principle leadership includes members from the
lfansas National Education Association (KNEA) and the United School Administrators (USA).
The Principle 2 workgroup determining accountability invited representatives from several districts
to attend their meetings. Input from all of these individuals helped shape the ltansas ESEA
Flexibilipr Request.

Transparency and stakeholder involvement are important in Kansas. To assist with transparency,
KSD E developed a website specitically for the Kansas ESEA Flexibility Request at
http! //ssavav.ksde.org/Det-alt.aspx?tabid=so7s. The draft request, notice for public comments,
webinar schedules and a link to the US Departm ent of Education's ESEA Flexibility website are

located on that page.

Refer to the Attachments 1, 2, and 3 for Stakeholders Engagem ent spreadsheet, notice for public

comments and lists of membership.

Continuing Engagem ent

The lfansas State D epartment of Education staff is committed to engaging cliverse stakeholders in
meaningftll ways as the work condnues on the ESEA Flexibilitv. This includes their input as KSDE
designs webinars, documents, communicadons and other strategies for ensuring the school and
distzict staff, parents and cornmunities understand the waiver and its implications. This will help
ensure there is understanding and transparency with the tlexibility.
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KSDE leadership continues to engage others as they eavel throughout Kansas meeting with various
entities. KSDE regularly meets with the Council of Superintendents and Curriculum Leaders for
their input and concerns. ln addition, the interacdons witl continue witla the civil rights
representadves including the K ansas Hispanic & Latino Affairs Commission, tbe lvansas Alliance of
Black School Educators, and the Kansas Association of Migrant Directors. Since the Kansas
Associadon of Teachers of English Speakers of Other Languages no longer exists, KSDE A.WII work

witla district ESOL contacts.

Two primary acdvities svill be im plemented in order to continue to engage and obtain meaningftzl
disability stakeholder feedback on learners with disabilities as KSDE continues to develop its request

and implement flexibility. The ftrst activity is the engagement of the IDEA Part B State Advisory

Council for Special Education. The Kansas Special Educadon Advisory Council (SEAC) is
composed of thvent'y special education advocates representing fifteen distinct categories of
constituents, including parents of children with exceptionalides, teachers, administrators, and
persons with disabilities. Because at least one SEAC member resides in each l'Cansas State Board of

Education district it is a geographically diverse organization, and by law a majority of SEAC
members must eithet have a child with a disabilitys or ilave a disabilit'y them selves.

The KSDE will contirme to update and solicit recommendadons from SEAC on issues related to

ESEA waiver implementation at quarterly meedngs. At the July 2012 SEAC meeting, KSDE will
propose that SEAC revise their yearly Action Plan objectives to include an activityties) advising the
KSDE and l'Cansas State Board of Education on the impact the ESEA waiver is having on student
with disabilities., SEAC will in turn submit a yearly report to the State Board of Education as well
make reconunendations to the State Director and IQSDE staff as needed,

Tn addidon, a second activity will be to solicit input and maintain a dialogue svith leading Kansas
organizations and associations involving learners with disabilities The following organizations have a
vested interest in the acadennic achievement and success for learners Nvith disablti' ties: l'Cansas
Commission on Disability Concerns, Ioansas Employment First Commission, l'Qansas Commission
on Developmental Disabitity, Kansas Association of Special Educadon Aclministratorss Kansas
M ulti--l-ier System of Supports Statewide Stakeholder Team, Early Childhood State lnteragency
Leadership Team, State of Kansas Relaabilitation Council, Ifansas ESEA Parent Inform adon
Resource Center and Families Together, tl-le If-ansas IDEA State Parent and Training lnformation
Center and the Technical Assistance System Network Steering Committee. The age scope of these
organizations is inclusive of early learning, elem entapr and secondary education and are composed of
a cross-secdon of education professionals from the disability tield, learners and persons with
clisabilidess nadve American students, parents of children with disabilities, and/or disabiliv
advocates.

KSDE staff members have eitlner been appointed by the Governor or Comrnissioner of Educadon
to setve on the executive boards, govetning councils, and steering committees of the above
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referenced orpanizadons and associations. At least 9 staff from the Special Education Setvices team
regularly attends the quarterly meetings of these statewide stakeholder groups as part of their

assigned job responsibilides.

By capitalizing on existing relationslaips and in a manner aligned with the IDEA State Performance
Plan Indicator progress updatess Special Educadon Senrices staff persons will disseminate flexibility
waiver information, provide updates on the flexibility request, inform of trainings and resources, as

well as survey relevant organization/council members for input and feedback as needed.
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The Department encourages an SEA that receives approval to implement the flexibility to
collaborate with the Department to evaluate at least one program, practice, or strategy the SEA or
its LEAS implement under principle 1, 2, or 3. Upon receipt of approval of the flexibility, an
interested SEA will need to nonûnate for evaluation a program, pracùce, or strategy the SEA or its
LEAS will implem ent under principles 1, 2, or 3. The D epartment will work with the SEA to
deternnine the feasibilitz and design of the evaluadon and, if it is determined to be feasible and
appropriate, will fund and conduct the evaluation in partnetship with the SEA, ensuring that the
implementadon of the chosen program, practice, or strategy is consistent witla the evaluation design.

Z check here if you are interested in collaboradng xvith the Department in this evaluation, if your
request for the flexibilit'y is approved.

. - -  . . - -  . .- 
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Provide an overview (about 500 vvords) of the SEA'S request for the tlexibility that:
explains the SEaêt's comprehensive approach to ilnplelnent t14e waivers and principles and
describes the SEaX's stratcgy to ensure this approach is coherent within and across the
principles; and

describes how the implementation of the waivers and principles will enhance tl'le SEA'S and
its LEz'îS' ability to increase rhe quality of instruction for students and improve student
achievement.

Overall, lf-ansas students do well on accountabilit'y measures. Of the 1,367 public schools in Kansas

in 2010-2011, 1,150 made adequate yearly progress IAYPI and only 217 did not. Of 289 districts that
year, 211 made AYP and 78 did not. On the 2010-2011 state reacling assessments, 87.53% of all

students were at protkient Likleets Standartb or above. When t-he data is disaggregated, 75.24% of
smdents with disabilides, 80.46% of free/reduced lunch st-udents, 71.35% of English Language
Learners and 73.84% of African Am ericans scored at prolicient and above. M athem atics results are
similar with 84.56% of all studentss 70.20% of students with clisabilities, 73.32% of English

Language Learners, 76.88% of free/reduced lunch students and 66.96% of African American
st-udents scoting proficient and above. Kansas educators are ready to move to a new accountability
system which provides m ore meaningfut interpretadons of assessment data and focuses on helping
students become college and career ready.

Despite these successes, the current accountability system is essentially a one-size t'its all design.
Schools, however, are not all one-size. Kansas is primarily a rural state with 286 districts ranging
from 69 students to 49,888 st-udents; the total enrollm ent is approximately 500,000. The average size
district has less than 600 st-udents. Poverty in Kansas ranges from 0% - 100% with the average at
48.690/0. There are approximately 34,000 licensed teachers in Kansas. 80th rural and urban districts

face unique chalienges reladng to povert:y and retaining high qualit'y educators. Now is the time to
shift to a m ore challenging accountability system that acknowledges the need for a common
framework of college and career ready vzith similar data constzucts but recognizes where a school is
in regards to smdent learning and how much that learning is improving through growth or by
reducing achievement gaps.

The timing of the request for the ESEA Flexibility aligns to changes currently taking place in the
Kansas educadonal system . ln M ay 2010, the Kansas State Board of Educatlon autholized the
formadon of the Kansas Education Commission to examine the framework for reauthorizadon of

the Elementary and Secondaty Education Act IESEAI. The Kansas Education Comtanission is the
State's srrategic approach to rcauthorizaûon and educational change. The recomm endations of thc
Kansas Educadon Commission and the strategic directions of the Kansas State Board of Education
are gttiding the educa:onal changes in Kansas. lncreasing the number of smdents who are college
and career ready is the driving force to the systemic changes that are occurring. The Kansas State
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Board of Education (SBOE) goals and objectives mesh well with the intendons of the ESEA
Flexibilit'y Request. Following are the SBOE goals and objectives:

Provide a flexible delivety system to meet our students' changing needs

1.1 Support statewide implementation of Multi--l-ier System of Supports (MTSS)
1.2 Review the accreditadon system for lcansas schools
1.3 Review graduation requirem ents, improve graduadon rates, and reduce

dropout rates
1.4 lmplement the Career and Technical Educadon policy inithtives approved by

the liansas State Board of Education

1.5 Adopt a groveth model that includes four levels of accountability (state,
district, schools student) with muldple assessment opportutaides (opport-unit'y to
learn), including both formative and summative data

2. Provide an effective educator in evec classroom
2.1 Review barriers to teacher licensure and renewal
2.2 Continue to develop strategies for teacher recruitment, support, and retention
2.3 D evelop strategies for educator evaluation and compensadon
2.4 Review and revise teacher preparation programs to respond to the diverse
student needs in Iiansas
Ensure effecdve, visionary leaders in evec school
3.1 Review and revise leader preparation programs to respond to the diverse
educational needs in Kansas
3.2 Condnue to develop strategies for leader recruitment, support, and
retention
3.3 Develop strategies for leader evaluation and compensation

4. Collaborate with families, cormnunities, constialent groups, and policy partners
4.1 Align Pre-l<y 20 systems of support in collaboration with identitied partners
4.2 Communicate effectively with the public regarding education issues
4.3 Develop strategic partnerships with stakeholders

Previously in 2008, the Ifansas State Board of Education lnad adopted initiadves integrating

academic content and career/technical education standards and requiring career planning and
awareness. The intent was to address workforce development, career/education preparadon and
st-udent acquisition of 21* century skills.

To assist xvith the transition to focus on helping students be college and career ready, the Kansas
State Board of Education submitted in Februat-y and again in April 2011, a waiver regarding the

Adequate Yearly Progress IAYPI annual measurable objectives to the US Department of Education.
As Chairman Dennis stated in the request. rGon behalf of the Kansas State Board of Education, I

want to assure you that no one in Kansas has any intention of letdng up on the accelerator. ln fact,

just the opposite is true. Over the past 10 years, Kansas students have shown a steady and
contintzing improvem ent in performance on state reading and mathematics assessments. N'Ve have
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experienced a narrmving of the achievement gap among our 1ow income students, those with
disabilides, our English language learners and our minoritv populations, No one wants to slow that
moment-um . W e do, however, want to be fair to our educators and st-udents as we work to
implement continued education reforms. W e are not asking that Iiansas schools not be held
accountable for student perfornaance during this transition.7'

The over emphasis on making adequate yearly progress IAYPI must change so that Kansas
educators are focusing on what st-udents need to know and be able to do to be college and career
ready by the tim e they leave Kansas schools. liansas high school graduates need the knowledge and
skitls that allow them to succeed ia credit-bearing coursework without rem ediation, whether itns
through communiçr colleges, four-year colleges or universities, trade or technical schools or to be in
a career-track employm ent position. To shift the focus from AYP, Kansas is currently in the process

of redefining its accreditadon system. Since 2005, the Quality Performance Accreditation (QPA)
student performance component mirrored AYP. Now that Kansas is moving to more rigorous
college and career ready standards with the Kansas State Board of Education adopting the lG nsas

Cornmon Core Standards (in English language arts and mathematics) and the next generaion of
assessm ents, the call from the field and various stakeholders to change the accreditation system has
been heard.

The new accreditation system will focus on having districts and schools emphasize 21S' Centuc
learning environm ents of relationships, relevance, results, rigor and responsive cult-ure to prepare
st-udents to be college and career ready. The ESEA Flexibility Request developed by Kansas will fit

into the results component of a new accreditation system. The restzlts component, however, will be

larger than just state assessments in reading and mathematics. In designing the new accreditation
system, liansas will consider other measures beyond sate assessments, i.e. ACT or industty-
recognized cerificationss to determine whetlaer or not students are college and career ready. Those
other potential measures are excluded from the ESEA Flexibititv Request since the accreclitadon
system is under development. 'W hen the design phase is complete, state accreditation regulations
may need to be changed.

Kansas appreciates the opport-unity to focus time, energy and resources on helping smdents being
college and career ready. The ESEA Flexibility Rcquest provides that venue for moving Iiansas
education to higher levels.

..- - - - - - . . 23kansas sttkle Department ofEb-hcab''on fy-lrrrl.
//z/). L%12



Select the opdon that pertains to the SEA and provide eddence corresponding to the opdon
selected.

Option A Option B
IVI The State has adopted college- and career- f-l The State has adopted college- and career-

ready standards in at least reading/language ready standards in at least reading/language
arts and mathematics that are common to a arts and m athematics that have been
significant number of States, consistent with approved and cerdfied by a State netavork of
part (1) of the detinition of college- and inslit-uions of higher education (1HEs),
career-ready standards. consfstent with part (2) of the defmidon of

college- and career-ready standards.
Attach evidence that the State has
adopted the standards, consistent with the i. Attach evidence that the State has
State's standards adoption process. adopted the standards, consistent svitl'l

(Attachment 4) the State's standards adopsion process.
(Attachment 4)

ii. Attach a copy of the memorandum of
understanding or letter from a State
netavork of IHES certifying that students
wlao meet these standards will not need
remeclial coursework at the
ostseconda level. Attachm ent 5
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Provide the SEzN's plan to transition to and implement no later than the 2013-2014 school year
college- and career-ready standards statewide in at least reading/language arts and mathematics for
all st-udents and schools and include an explanadon of how this transition plan is likely to lead to all
students, including English Learners, students with disabilides, and low-achieving students, gaining
access to and learning content aligned with such standards. The D epartment encourages an SEA to
include in its plan activities related to each of the italicized questions in the corresponding section of
the document dtled E-fF.,.,''I Flexibilily Rzp#pz Guidance, or to explain why one or more of those
aclivities is not necessary to its plan.

Background Inform ation and Alignm ent of State Standards to the Com m on Core Standatds

Legislathre regulation requires that the Kansas State Board of Education (SBOE) establish
curriculum standards which reflect high academic standards for the core academic areas of
matilematics, science, reading, writing and social studies. Additionally, the standards are to be

reviewed at least evepr seven years. Although legisladve reguladon requires the establishment of
curriculum standards, it also indicates that the standards shall not in any manner impinge upon any
district's autlnorit'y to determinc its own curriculum; thus, Kansas falls in the categoty of a I<local

control'' state.

The Kansas State Department of EducationJs (KSDE) process for curriculum standards review
requires that we idendjr educators who represent our student population. We must ensure that the
committees are diversified in terms of gender, ethnicity/race, educadonai levels, and educator type,
and that it has representation of our 10 State Board districts. Consequently, from its incepdon, our
standards committees have ensured the inclusion of educators from 170th the special education and
English as a Second Language area. lfansas is committed to delivering high qualit'y instrucdon for

learning to g2 students; therefores affording us the opportunity to speak with one voice, and
emphasizing our focus and belief in high expectations of eacla and everjr smdent.

Our last set of standards in mathemadcs, reading and writing IEI.,AI, was developed in 2003 and
2004. Because we pride ourselves on listening to what educators in lW nsas want and need, and we
have for years believed and promoted preparing our students for a global society, we redewed the
content standards from other states and inform adon from the 2000 TIM MS report to help inform
our 2003 and 2004 set of standards.

ln 2009, l'Cansas began its reglztar process for reviewing standards and began formuladng new state

committees. Kansas utilized its standards review committee process (Appendix A: Standards
Development Cot-nmittee Selecdon Process) to select committee members for 130th the mathematics
and ELA standards. These committees were selected and identified by September 2009. The tirst
meeting of these groups took place in November 2009, which was coincidently the same date of the

public release of the first draft of the Common Core State Standards (CCSS), Kansas, therefore, had
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the opportunipr to redew/revise tlae lGnsas Standards in conjuncdon with the Cornmon Core State
Standards and not need to, as so many other states, re-establish committees for tlne purpose of

analyzing alknment of their state standards with that of the Conmaon Core Standards after the fact.

Throughout 2009 -2010, the Kansas standards comm ittees m et to review and analyze the changes
being proposed by the Common Core writers. It was evident during the ftrst meeting that the
direction the Common Core State Standards was taking was one with which Kansas could agree.
Special meedngs were scheduled each time a new draft of the Common Core State Standards was
teleased to review the drafts and compare the new draft with the feedback that was sent from
Iiansas. Addidonally, the IG nsas standards committees took careful look at the alignment of its then
current standards to the Common Core Standards. The cornmittees determined that the standards

incorporared all the important key concepts and concurred with the proposed grade level shifts it'l
content for matbematics and the emphasis on text complexity and an integrated model of literacy

for the ELA standards. The ELA and mathemadcs committeets) provided written feedback to the
drafts of tlle Common Core State Standards on four occasions; Nov. 2009) Jan. 2010) Feb. 2010,.
and April 2010 (Appendix A: Sample feedback on Common Core State Standards from ELA and
Mathemadcs).

Information about the Cornmon Core State Standards and our revision to the 2003 and 2004 lf-ansas
standards in mathem adcs, reading and writing was shared at curriculum leaders meetings, Council of

Superintendents, principal meetings, lnstit-utions of Higher Education (IHE) and with other
educadonal groups. A11' information obtained from these groups was then shared vvith the standards

review committees who provided feedback to tl-le national Common Core writing teams and who
revised what would becom e the Kansas Common Core Standards. ln addidon to obtaining

feedback from the field on what they believed sllould be in the revised Colnmon Core State
Standardss KSDE staff provided information regarding the shifts and changes that these new
standards were to have. The vision of where we were headed vkvith the conunon core was presented
to the curriculum leaders3 and through informal presentations to various constituents4. Once the

final draft of the Common Core State Standards was released inlune 2010, the committee was able
to look at them in light of what was missing for Ifansas. The committees decided that adding some

additional standards and emphasis areas were appropriate, thereby, developing the Kansas 151/0.
Kansas felt confident in tlae work of its committees and the feedback obtained from the field, which
was shared during the Cornmon Core State Standards development. The interactive process of give
and take allowed the IQSDE to present its standards to the Kansas State Board of Education Nvithout

any hesitadon or concerns.

The Common Core State Standards in M athematics and English Language Arts along svith the

modificadons and enhancements (150/0) made by lfansas was presented to the Kansas State Board of

3 ll/pzgyhvA.srjyz.ksde,orcp/Default.aspx?tabid= 1 859
4 Ilttp:/'r'qNlvv'Av.ksdexoru/Lillkclickxasnx?GleticketcnGo-NregT3Lnrszo3d&tabid=sooo&lnidc l 2 1 7 1
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Education (SBOE) at its October 2010 board meedng for adoption. The SBOE adopted the
Standards in M athem adcs and English Language Arts making Kansas the 37i state to adopt the

Common Core Standards for Enylish/l-anguage Arts and Mathematics. Tbe minutes of this vote
are posted on the KSDE website'.

As Kansas continues to review its other assessed standards and its model standards (non-core area
standards that are not assessed urith high stakes accountability assessments), it will to align and
integrate concepts of the Cornm on Core into those standards, Currently, Kansas is reviewing its
science, histoty, government, social studies and theater standards. Kansas is a lead state in
developing the Next Generation Science Standards, a member of the Social St-udies State

Collaborative on Assessment and Student Standards (SCASS) where a proposed Ifansas framework
laas been presenteds and participated in the nationat development of the Next Generation of Fine
Arts Standards. Currently, Kansas is looking at integrating the Cornmon Core ELA Literacy
Standards into this revision. In addition, Kansas is also utiliming the key concepts in the revisions of
the Next Generation of Fine Arts Standards and including them in the Revised Kansas Curricular

Standards for Theatre. These key concepts focus on:

. Best practices based on College Board research smdies

@ Content, skills and processes in theater education

*. Incorporation of 2151 Cent-ury Skills into theatre standards

@ Achievement m easures to help assess student growth and teacher effectiveness

Use of samples of student work as a means of calibs-adng achievement levels based on

actual student outcom es

Expanded grade levels that will align with early learning standards and college and career
readiness strategies

Recognition of alignm ent between Common Core and theatre standards

* lncorporation of media arts content and its place among the theatre standards

The Kansas Common Core Standards (KCCS) for English Language Arts and Mathematics A,WII
ensure that all Kansas students have equal opport-unity to master the skill- s and knowledge for
success beyond l'ligh school. Effective implementation of the Kansas Common Core Standards

5 llttn:/'./vsrNvaNl.ksde.ort,killkclick.aspx?Gleticket=GimlT Nlu6psgl3d&tabidw3876&lnid=gzz4
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requires support on multiple fronts, including strengthening teacher content knowledge, pedagogical
skills, and contextualized tasks for st-udents that effectively engage the 21Et Centurjr Learner. These
standards create a foundation to work collaboratively across states and districts, pooling resources

and expertise to create curricular tools, professional developm ent, common assessments and other
materials. Also, there will be a long-term potential savings on textbooks and instructional resources
as a result of a consistency in the development of materials across states. Another power in the
Common Core State Standards lies in the fact that the standards are consistent across tl'le states and

transient st-udents wlll* not suffer as their parents re-locate for such reasons as employment, military
base changes, etc.

Transitioning to the Kansas Com m on Core State Standards

ltansas educators are shifdng their attendon from an emphasis on m aking adequate yearly progress
to focusing on wlaat students need to know and be able to do to be ifcollege-and career- ready'' by
the time they leave I'Cansas schools. Ifansas high school graduates need the knowledge and skills
that allow them to succeed in credit-bearing coursework- xvithout remediation whether it's through
community colleges, four-year colleges or universities, trade or technical schools or to be in a career-
track em ployment position.

Preparing a.ll sttldents adequately for college- and career- success is the goal of Kansas: public
education system. As part of the overall effort to bting the state closer to tlais goal, Kansas academ ic
standards in all content areas are in the process of being revised and brought into alignment with
those of the Common Core. TransitLon from the old to the new standards will be completed in all
local school districts in the com ing two years.

The tirst step- as work began on how to support Kansas schools in the transidon to the new
standards- was the development of an internal workgroup that was comprised not only of content
standards staff, but also staff from our career technical education, special educadon, teacher
education and licensure, state and federal programs, conununication departments as well as those

involved with other state itaitiatives such as tl'le Mktld--l-ier System of Supports (MTSS), the Kansas
Learning Network IIVLNI, the lWnsas Technical Assistance System Network (TASN), and the
integradon of academics and Career and Technical Education (C'1E). (These state initiatives svill be
described later in this secdon of the document.) This group developed (he state's transition plan for
the implem entation of the loansas Comm on Core Standards. The transidon plan was developed as a

four-phase process: 1) Dissemination and Awareness, 2) Transition, 3) lmplementation, and 4)
Enhancing the Currickllum; that would culminate into full implementation by schools of the State
Common Core Standards by 2013-2014. (Appendix A: Kansas Common Core Transition Plan and
Timeline).
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Phase 1: Outreach. Dissemination and Awareness (2010-2013)

The ftrst step in the clissemination and awareness phase was to ensure tbat all educators had access
to the new Kansas Common Core Standards. To that end, we began in 2010-2011 by removing tbe
o1d standards from the KSDE website and replacing them witll the new Itansas Cormnon Core
Standards in Mathematics and English Language Arts t'December 2010). A new website6 was also
established solely to focus on the Ifanas Comm on Core Standards. W e felt it was necessac to give
a message to the tield of change and transition and wanted to make sure tllat the new Kansas

Common Core Standards had their own place (March 2011).

The second step in the process was to develop communication techniques and strategies tilat could
be shared xvith all agency staff which focused on the Kansas Cornmon Core Standards. W e wanted
to ensure that a single cotnmon m essage was being delivered by KSDE staff as they presented to

various groups, and so a set of IGtalking points7' were developed in December 2010 (Appendix A:
IQSDE Talking Points on Common Core Standards). We also developed a Kansas Cornmon Core
Standards template for all presentations that would be delivered on the Common Core Standards

(January 2011). Mire thought it fznportant that educators could quickly idendfy any prcsentation
focused on the new Kansas Cornmon Core. Addidonally, we wanted to be skkre that educators
understood the shift that was taking place svith the Kansas Comm on Core Standards and its
importance towards ensuring that all st-udents graduated college and career ready; therefore, a
common message was developed in Februat'y and March, 2011. This common message focused on

three key shifts of the Com mon Core: Advance Instruction, Culdvate Habits of M ind, and Foster
Collaboration'.

Once the internal cornmutaication efforts were made clears work began on the developm ent of a
communicadon plan for the field (May 2011). The purpose was to develop a communication plan
that would assist all consdt-uents in the understanding of the new Kansas Cornmon Core Standards
by building on the key themes of prodcling advanced instruction, cultivate habits of mind, and foster
collaboration as well as establishing clear and consistent expectations for st-udents and ensuring

college and career readiness. The communication objectives were clearly outlined:

To create the vision for al1 to see, understand and embrace; a focus on enhanced instrucdon
to lead to college and career readiness for all students.

To create ownership of the Kansas Com mon Core Standards among the Kansas education

cornmunity.

6 llttni//vvîuv
.ksde.oraK/ksconpnloncore
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* To provide local school distticts 'with dear and ample information to engender confidence
among parents and patrons of tl'le standards' cffecdveness as a guide to instruction that will

result in college and career readiness for all students.

To provide an understanding of the tim eline associated with the implementation of the
lW nsas Common Core Standards and clarify next steps in the implementation process.

To facilitate clear and consistent messaging related to the Kansas Common Core Standards

among all stakeholder groups.

The third step ia the process was a natural tzansition from the other two steps; ensuring that
educators were aware of the standards and the shifts and changes that were mzident betveen the old
standards and the new lG nsas Cornmon Core Standards. This required long range planning focused
on professional development, Presentaions were strategically scheduled throughout the state for
teachers, currictzlum leaders, principals, superintendents, state parent teacher organization, and other

educadonal orpanizations through the months of January --lune 2012 (See Transilion Montllly
Schedule Activities8).

Because we realized that as a small state education department we needed to tind the most effecdve
means to provide support to educators, it was decided that two primas-y concepts for transitioning to
the Kansas Cornmon Core Standards would be used: sutnmer academies and training of trainers,

These two concepts are utilized throughout the various phases of the transition plan.

For the disseminadon and awareness phase, the sutnmer academy was developed in collaboraûon
with educators knowledgeable about the Cormnon Core in 130th K-12 and higher educadon. In
addidon, m embers of the lW nsas Teachers of M athematics Associadon and the ltansas Reading
Associadon were key players in the summer acadenaies, not only in developing, but also in
presendng. This ftrst summ er academy focused on the content, its shifts, how tlley were different
from the old standards, provided hands-on acdvities so that content teachers would feel comfortable
with the standards, and inidal steps of a transition process. In addition to a teacher focus, a principai
focus was also included. The focus for principals was also on awareness of the cbanges in the
standards, to belp them identify behaviors and actions that wotlld allow them to know whether the
Kansas Cornmon Core Standards were being internalized and implem ented b)r their teachers, and to
assist them in formuladng steps needed for the implementation of the new standards. Kansas is also

a member of the Suzvey of Enacted Curriculum (SEC) SCASS. We provided all teacher participants
attending the academy the opportunity to take the SEC and utilized their sunrey results in

8 lptto://,/Aylbvav.ksde.ora/Linkclick.asnx?sleticke> pGo-A'egT3Hs-Yi3d&tabidcsooo&mid=l 21 71
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discussions about gaps in their local currictllum , aligned to lfansas: old standards wlaen compared to

the lfansas Common Core Standards.

The ftrst round of statewide sulnmer academies (2011) was vet'y successful. We began svith only
four academies and, due to the overwhelming response, we had to double the number of acadenaies

offered. By the end of tlae surnmer gune -Ju1y 2011), we completed eight sllmmer academies
across the state with over 3,000 educators in attendance.

Com m on Core Sum m er Academ ies - 2011

Schedule

LOCATION

Juncdon City Middle School
Junction City Midclle School
South I-ligh School
Goddard High School

Piper I-ligh school
Iola Sr. High School
Hays Higb School
Garden City High School

CIW

Juncdon City
Junction Citz
W ichita
Goddard

Kansas C#
Iola
Hays

Garden Cipr

DA'I'E

Participants

June 21-22
June 23-24
June 28-29
June 30 & July 1
JL# 7-8
July 11-12
July 14-15
July 18-19

To continue the impet'us of dissemination and awarenesss we began work w-1t.14 Learning Folavard for

the development of a training of trainer g'O'1-) framework; a framework that would be applicable
for any professional development/leartling that Kansas had to offer. Learniag Fprywrtf, previously
known as the National Staff Developm ent Association, is the nation's leading organization for high

qualit'y professional learning. W e began this process in May 2011, affording Learning Fonvard staff
vith the opportunity to attend our sunarzaer academy in order to better understand and fam iliarize
themselves with Kansas educators and the process being used for tlle transition to the Kansas
Common Core Standards. Once the academies were completed, Learning Forkvard trained KSDE
staff and a select nmnber of educators in the areas of m athematics and EJ...A in the TOT framework,

(August, 2011). Staff immediately began work on the development of its TOT througlaout the aext
few months. Utilizing the framework, three TOT sessions were held, training 60 educators and
service providers in the new Kansas Corrtmon Core Standards, unified m essagirlg, and in the

foundation of effective professional learning (November 2011 - Februa.t'y 2012). This was an
important step in our disseminadon and awareness process because it provided the opport-unity for
our service providers to be futl collaborators with KSDE. ln addidon, the TOT provided KSDE
access to a number of educators who could assist in providing the much needed consistent message
and awareness to the field.

#

479
212
507
318
488
421
359
250
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Our ûnal step in phase one was ensuring continual support. Regular meetings were established with
our outside partners involved in our state initiatives to ensure that educators could identify the
connections betv een and among the systems, and how the lfansas Cornmon Core Standards play an
integral part in each of tbe inidadves.

The Multi--fier System of Supports (MTSS) is an integrated, systemic approach that provides for
curriculum, instrucdon and assessm ent alignment across the classroom, school, district, and state
levels to improve st-udent outcom es.g M TSS is implem ented in effecdve Ifansas schools for

continuous improvement to ensure tbat every student will be challenged and achieving to lligh
standards 170th academically and behaviorally.

The Kansas Learning Netavork (l<LN) is the process used by KSDE during the past four years to
support Title l schools on improvement.ls The effective components from the IU -,N will be udlized

with the lW nsas ESEA Flexibitiv W aiver.

The lcansas Technical Assistance System Network (TASN) was launched in 2009 to provide
technical assistancc to support Kansas school distticts' systematic implementadon of evidence-based
practices in order to improve outcomes for students with disabilides.'l By establishing and
maintaining communicadon and work alignment am ong all techaical assistance providers in the

netvork TASN provides coordinated support that leads to improved outcomes for Kansas children
and their families. ln 2012, TASN was expanded to provide support for ali st-udent groups, not just
st-udents with disabilities.

Integration of acadernics and Career Technical Education (CTE) is perhaps one of the most cridcal
areas for consideration in the conunoa core standards process. Therefore, upon adopdon of the
Kansas Common Core Standards, KSDE requested a study on the Ifansas CTE transition to the
Kansas Cornmon Core Standards for the purpose of providing KSDE with inform adon that would
assist in improved coordination and implementadon the Kansas Common Core Standards with its
career and technical educa:on standards. This study, ifA Descripdve Analysis of the Overlap
betvveen the States' Career Clusters Essential Iinowledge and Skill- s and the Cornmon Core State
Standards''lz was completed by W estEd in February 2011. W estEd is a research, developments and
serdce agency, that works with educadon and other cornmunities to promote excellence, achieve
equity, and improve learning for children, youth, and adults. Tlle tindings of the study were later
used to provide direction as to the internal work needs and to create focused conversadons towards

integration. ln an effort to improve communicaion, academic content staff was placed in CTE

9 llto:/F/'syvsN.qsr.kansasnltss.ora/oNrea'iess'.htn)
10 Ilttptv./.pvN'ys'vq'.ksde.orz./Default.aspx?tabid=446s
1: huot//ksdetasn.orz
12 htt t//www
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workgroups to learn about tlae CTE pathways and share inform ation about tbe Kansas Comm on
Core Standards, This has helped build the integradon process.

Outreach, disserrznation and awareness are continuous and ongoing supports necessac for any and
all new efforts. As such, it permeates throughout all phases to one degree or another. KSDE
continues to provide support to schools via in-service trainings, workshops and other presentadons
which focus on the understanding of tlae standards and information on the transition to the new
IW nsas Cormnon Core Standards. Resources continue to be developed that assist educators in
understanding and becoming more knowledgeable of the standards. Transition tim elines were
provided and we deepened our collaboratbn with outside members involved in our state initiatives.

Phase l1: Transidon (2011-2012)

This transidon phase began with the 2011 summ er academies. It was at these surnmer academies
where discussions took place regarding tlae fslxoxvnz to transition to the Kansas Common Core
Standards. Because pardcipants were concerned about the current assessments and the need to
make AYP, a general tim eline was provided fors what at that time was our best guest of how, not
only the standards transilion, but also the state assessm ent transition to the Common Core

assessments woutd take place (see lG nsas' Transition to the Conamon Core Standards and
Assessmentsll3

As we met with schools and heard from educators at various conferences, workshops, and meetings,
we realized that schools in Kansas were all experiencing the change to tbe Kansas Common Core
Standards differendy. Some were embracing it; others were trjring to do a balancing act betaveen the

o1d standards (because of our cklrrent assessment being directly tied to the o1d standards), and the
new Iiansas Common Core Standards', and yet others were being very cautious and not wanting to

commit to any cbange immediately. Tilerefore, to assist schools at all three levels, KSDE developed
a suggested School/District ''Soft Landing'' Transition to Ifansas Common Core Standards
(KCCSIII chart outlining three suggesdons for how schools could transition to the Kansas Common
Core Standards (September 2011), all of which c'llminate with full implementadon by 2013-2014.

KSDE believes that the ftrst step in the Kansas Cotnmon Core Standards transidon pbase was for
educators to have futl understanding of the eight mathematical practices, six shifts in ELA and the
integrated model of literacy. M uch of the content and conceptual understanding conveyed by the
standards exists not in the standard statements them selves but rather in the ancillarjr materials

included with the standards (e.g., the preface, the sidebars, the glossary, the appendices, etc).
Tberefore, it was here where KSDE started the transition phase. A series of live meetings along

with interactive television (ITV) updates were offered throughout the year focusing on
administrators, content teachers, special educadon, and higher education to highlight the ancitlazy

13 llltkA:/,shs.Nh'Aq'.ksdevol'e.tillkclick.aspx?Gleticke>sp l G lH2d&'O:3'03d&tabid=5000&mid= 1 2 l 7 l
14 llttn:gr/'bA.ïsaNh.ksde.orth'Linkclick.aspx?sletickeGpxxoN'usn-ooo43d&tabid=sooo&nlid=l 2 1 7 l
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materials such as those mendoned above as well as some general awareness (see Standards and
Assessment Updates including I'TV and Live Meeting Flyer:s).

A second step in the transition phase was for schools to begin incorporating the lf-ansas Cornmon
Core Standards into their local curricula. Schools were asked to look at transiéon the standards in
grades K - 3 for the school year 2011-2012, grades 4-8 in 2012-2013, and high school by 2013-14.
Tlais transidon dmeline places Kansas schools in a good position to pilot the Smarter Balanced

Assessment (SBA) in 2013-2014 with full implementation by 2014-2015.

Although Kansas began working on crosswalk documents of the old standards and the new Kansas
Common Core Standards as early as 2010-2011, we quickly realized that what educators were really
asking us was to tell them where in the Kansas Cornmon Core Standards the o1d Kansas standards
indicators aligned. Because it is the process that is most important for educators when developing
and pardcipating in crosswalk documents, rather tllan proùding educators with these documentss we
chose instead to educate them on the use of the Sutarey of Enacted Curriculum tool and
demonstrate how this tool can be used to get at the infonnation they were requesting, while at tbe
same time helping them learn, understand and internalize the standards. Training sessions were

offered on the use of the Sunrey of Enacted Curriculum and Live Meetings/webinars were offered
to the field during the beginning of tbe school year. Our TOT cadre was trained on the use of the
SEC and how to best utilize it with schools. In addition to the SEC, other resources were iden:fied
and placed on tbe KSDE Cormnon Core website to assist teachers with this process.

A variety of techniques and tools for how to transiion to the standards are on the KSDE Cornm on
Core website. KSDE staff has been providing direct support to districts and schools needing
assistance with transitioning to the new standards. Due to the number of requests, a fftequest form';
was implem ented to ensure support and to help with data collecdon. This same request form is
used to broker presentaion requests to our TOT whenever a KSDE staff is unavailable.

One of the key pieces developed by IQSDE staff to help with the ELA transidon in particular is
training on text complexiv. Kansas has been a leader in the development of this training. In line
w'ith our cornmon message of f<fostering collaborationh', our presentation was placcd on the
Implemendng the Common Core SPACES website developed by the CCSSO in addition to the
IQSDE Conmaon Core website for access by otl-ler states. Co-presentadons were delivered with
M etaNfetrics, the developers of Lzxiles measures and Sue Pimentel, one of the writers of the ELA

Common Core Standards, and showcased with such authors as Jay McTighe and Grant Wiggins in
ASCD (lltmla//vvavaxr.ascd.org/'ptlblicaions/ne&Nrsletters/educaéon-updatez/eu-aprlz-qr-ddeo.aspx).

Additionally, for this transition phase, KSDE has been working closely with our service providers
involved in other state initiatives, resulting in regional meetings where members of our special
educaion department, English as a Second Language, and Common Core have come together to

15j.g :'///Ns,qs.yy.xksde.ortA.,mortals.''o/standardslzoalpdlzoAssessnzeneûzosen'icesd'fstandardsoAzou dates% zoi?l 'er?zi,z
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assist schools with their transition process. As a result of these meetings, it has become apparent
tilat there are inconsistencies in terminology across districts, transidon plans vaty with regard to
detail and specificit'y, and more importantly, transition plans are focused solely on the standards and
not on the change that the standards will bring to our educadonal system. If the change that the

lfansas Comm on Core Standards warrants in schools is to take place, then schools need to look at
more than the standards. They should also look at their current educadonal system to see if it
contains the necessary ingredients for the successful transidon to the Kansas Common Core
Standards and for students to be college- and career-ready. Therefores the 2012 Stunmer Academy
witl have an emphasis on the developm ent of a cohesive transition and implementation plan
focusing on not only the standards but on the change process, professional learning, curriculum ,
assessments, resources, and communication with stakeholders. In order to ensure a successful
professional learning opport-unitz for the field, we once apain sought the assistance of Learning
Fotavard to help with the formatdng and professional learning methods best suited for this type of
event. W e wanted to ensure that the end result of the summ er academy was a plan that was
implem entable back in the districts.

Understanding that im plementation plans are already developed and that transitioning to the Iiansas
Cotnmon Core Standards is taking place, we are asking districts/schools to bring in their existing
plans so that they can be reviewed and enhanced. KSDE wants to ensure that plans are considered

from a system s point of view. It is expected that at-tendees at these academies will include
clistricts/schools which have not yet transidoned to the Kuansas Cornmon Core Standards or witl be
in tlae beginning phases of that process,

Five academies wi.ll be conducted across the state, These acadernies build on last years and are for

school/distdct teams rather than individual participants. IQSDE has been specific as to the make-up
of the teams and has asked schools to make every effort to imrite their setvice providers and/or
higher education institutions to attend as part of tlneir school/clistrict team. There are of 1200
participants currently registered for the 2012 Surnmer Academy. W e expect this number to increase
as eacln academy date gets closer and offcial scbool business comes to a close.

Com m on Core Sum m er Academ ies Transition and Im plem entation - 2012

Schedule

DATE

June 5-7
June 19-21
July 10-12
Jttly 17-19
July 24-26

ClTY

Pittsburg
N ewton
Hays

Hugoton
Topeka

LOCATION
Pittsburg High School
Newton I-ligh School
Hays High School
Hugoton High School
Auburn W ashburn M iddle School
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During fall 2012, KSD E will bring together their TOT team and instruct them in the process of
implementation plans with an emphasis on a systems approach. NVhen we developed the TOT, we
made the commitment to keep them informed of the latest informadon we obtained on the
Cotnmon Core Standards and to provide them Nvith the necessary skills to be successful trainers
throughout this transition period.

Another aspect of our transition phase are tlae Online Standards Trnining:6, The Online Standards

Training Modules will begm' the update process in M ay to include latest information on the Kansas
Common Core Standards. The iirst modules to be revised and/or updated are the Mathematics and
ELA standards. Provided the funding is available, ILSDE has plans to update all modttles on this

online trnining. The Online Standards Training M odules are short video presentaéon expbining the
standards and the need to transition to the Kansas Conunon Core Standards. Scheduled to be

updated in 2012-2013, are tlae modules on ESOL, science and social Studies.

Phase 111: lmplementation (2012-2013)

Feedback from the sunrey to academy participants will help infonn KSDE of its effectiveness,
provide staff witll the idendfication of common themes that Kansas needs to focus on for

professional learning and identijr the technical assistance needed by schools. The latter information
will to help foster oklr on-going collaboration with lc nsas setvice prodders for continued support
to schools.

With a systemic implementation plan developed at thc 2012 Spqmmer Academs schools/districts vall*
be ready to start their school year with the acdon steps they outlined. Beginning in August 2012,
KSDE witl work with school districts to facilitate the full implementation of the standards and
conftrm that their academy teams are functioning as a Common Core implementation com munity of

practice (CoP). The CoP will continue to meet throughout the school year to ensure that plans are
being implemented and analyzed for condnuous improvement. Dudng the 2012-2013 school years,
IQSDE will provide schools/distzicts with assistance 1r1: mapping tlaeir curriculum, idendfying
resources or a means of determining if the instructional materials align with the Kansas Common
Core Standardsa revising and developing lesson plans that will maximize st-udent learning of the new
content that students need to know and be able to do, and worldng with teachers on instnzcdonal
strategies that focus on 21St centuty skills em bedded at each grade level and across content areas.

Since the Career Technical Educadon section of the KSDE is integrated with the standards and
assessment areas and the Kansa Common Core Standards are preparing students to be college- and
career-ready upon graduadons we will focus on the integration of academic and technical education

content, cridcal thinking and reasoning, collaboration, differendadon, self-direction, and the
formadve assessment process as part of the instructional process. To this end, awareness sessions

16 lltto..//Nvhy?yv.k-state.edu/'ksde/nnm'
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and trainings will be offered to general educadon teachers, teachers of ESOL students, and special
education teachers. (Attachment 8: Professional Learning Timeline). Additionally, CIE will work
with content teachers in mathemaics and ELA to align lessons to the Ic nsas Cornmon Core
Standards. Special educadon and ESOL teachers witl be involved in this process as well to provide
ideas on how to differentiate the lessons for diverse student populadons.

ln 2011 KSDE received a five year Title 1I1 National Professional Developm ent grant funded

through tlae Ofûce of English Language Acquisidon IOEI..AI in Washington, D.C. Project o nsans
Drganized for Results-based and Effective lnstruction (KO1lE) is a stateNvide collaboratbn betvveen
ltansas State University, Kansas Universits the Jones lnsdtute, Emporia State University and the
Kansas Department of Education to provide support to exisdng and future school systems

implementing the Iiansas Multi--fier System of Supports (MTSS) in working with students of
culturally and linguisically diverse (CLD) backgrounds, in pardcular those students who are English
Language Learners IELLSI. Of the grant7s four focus areas, Focus //1 pertains directly to our efforts
with the common core. lt reads:

CIIHE collaborators, with the KSDES will design and implement professional development
to enhance lW nsas MTSS systems, with m eaningful and effective application of research-
based instnzcdonal strategies for ELL sttzdents is found in Tier 1 Core lnstruction.
Professional development V II be aligned with the Com mon Core State Standards

(CCSS), Kansas ESL Standards, and Biography-Driven Performance (BDP)
Standards that are based upon the Center for Research on Education, Diversity &

Excellence (CREDE) standards for effective instruction''.

To help with the inconsistency in terminology, to help support ou.r efforts for a unified m essage, and

to alleviate conflicting messages in schools/districts KSDE has implemented the development of
t<yx-laite Papers'7; the first of these is on Unpacking Standards. h timeline has been developed for
development and clissemination of these white papers to the iield.
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2012-2013 'EW hite Paperg' Topics: D evelopm ent and Dissemitxation

Topic Development Dissemination
Unpacking the Standards: April 2012 May 2012

A Cautionary Note

lf.S MTSS and the July 2012 August 2012
Common Core: Do they

align?
Standards and Octobez 2012 November 2012

Curricultun: You m ean
they are not the Sam e

thitzg!

Formative Assessment January 2013 February 2013
Process and the Common

Core
Common Core Standards April 2013 M ay 2013

and Assessments:
Readiness or Admissions
to IHE for I-ligh School

Students

To be determined July 2013 August 2013

Phase IV: Enilancin the Curriculum : 2013 and On oin

Although not fully developed, Eniaancing the Curricultzm will focus on providing schools/districts
with addidonal resources and instrucdonal strategies that will support instruction and st-udent
learning. The 2013 Summer Academy will be a hands-on training for teachers to integrate the
form ative assessment process in instruction. W e have begun spreading the seeds of tlais infornaadon

by including this topic in our KSDE Annual Conferences. In 2011, Dr. JV Popham professor
emeritus at the University of California at Los Angeles and a form er test maker, noted expert on
educadonal testing, and author of many books including TransFormative Assessment, presented at our
preconference on the tlaeozy of fozrnaùve assessment. Dr. M argaret Heritage, chair of the

Fonnative Assessment for St-udents and Teachers (FASX who will help put theoc into pracdce will
be feat-ured at tl'lis yearJs pre-conference. W e know that by next surnmer, teachers will be anxious
about the Comm on Core assessments for accountability; therefore, we will indude in the 2013
Surnmer Academy informadon on the 2014-2015 smarter Balanced Assessm ents, assessments for
st-udents with severe clisabilities, the DLM and the ELP assessments. As in previous years, after the
academies are completed, our TOT w-ill be trained on what was shared with the field during tile
summ er academies so that they may in turn assist us in providing support to schools.
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Analyzing the Linguistic D em ands of the Slate's Standards to Inform ELP Standaeds

ln M arch 2011, the Kansas State Board of Educadon adopted the current Kansas Currictzlar
Standards for English for Speakers of Other Languagesl'. Consequently, during the summer of

2011 an in-house review of the Kansas Common Core State Standards (CCSS) for English Language
Arts adopted in Kansas in October 2010 and Iiansas ESOL standards adopted in M arch 2011 was
held. Findings from tlais review indicated that, in spite of differences in organizadon, the content of
the ESOL standards corresponded well. Only one Iiansas EI,A CCSS was not directly addressed at
any grade level in the KS ESOL standards. The level of rigor in KS ESOL 2011 standards had been
raised extensively in order for ELs to reach CCSS standards. The ESOL standards are divided into

tvvo statements: 1) what a student can do at a pardcular proficiency level and 2) instructional support
for the learner to be able to perform the skill. The standards cilange by grade level. In the early
grades, language and literacy acquisition is described in small increm ents, with separate standards for
each grade level Pre-lf., kindergarten, grade 1, 2, or 3. ln the upper grades, proficiency is gained in
larger increments based on iluency and literacy in L1, so grades 4-5 and 6-12 are grouped together.

ln addi:on to the in-house review, the l'Cansas State Department of Education is parlicipating in twro
st-udies concerning the alignm ent of the current Ifansas Curricular Standards for English for

Speakers of Other Languages which were adopted in M arch 2011 with the Kansas Comm on Core
State Standards in English Language Arts and M athematics adopted in October 2010 by the Kansas

State Board of Education. Kansas joined a work group of sixteen states known as the State
Collaborative on English Language Acquisidon (SCELA). The work group has two tasks: 1) to
develop common English language proticiency (ELP) expectaéons and 2) the systematic
examination of current state English Language Proûciency standards to detet-mine com monalities

that correspond to the CCSS. ln conjuncdon vrith the latter, a framework for developing
correspondence to CCSS is being formulated. The work group is receiving assistance with these tvvo

tasks from tlae Assessment and Accountabilipr Comprehensive Center and the M id-witlantic
Comprehensive Center, Bylune 2012, using the reskllts of the tavo tasks, l'Cansas will determine
whether any adjustments or amendment need to be made to the lWnsas ESOL standards and take
appropriate action to align them to the Kansas Cormnon Core State Standards.

After that alignment action is com pleted, Ifansas will develop a new English Language Proficiency
assessment. W hile the process of the two tasks described above is occurring, the ltansas State

Department of Education (KSDE) staff will explore options for test development in 2012-2013, in
time to pilot a test in the spring of 2014 with implementaion in 2015. Based on the results of

17 I'unt./?''rs'qvqv.ksde.orz.r efatllt.aspx?tabid=46g4
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SCELA Task 1 and Task 2 above, KSDE witl determine :vith which states and standards ltansas is

most closely alkned in order to work efficiently. There are several possibilides. Kansas may:

Find two or three states that Kansas shares a vision of collaboradon on a computerized
adaptable, performance-based English Language Proficiency Assessment. Eacb state rnight

contribute one language mode or a bank of test items for a jointly-owned flnal product, or

* Join a coalition of states to develop an assessment based on common ELP standards, or

Purchase a yet-to-be-developed assessm ent from a vendor who uses the ELP standards
resulting from the SCELA tasks described above as a basis.

lfansas witl conduct all necessary post hoc alignment and validation studies in order to fully
implement the new lvansas English Language Proficiency Assessm ent in 2015.

Kansas' ESOL Standards Implem entation Tim eline

Transition/lmplementation Steps Dates

Adoption of Kansas Cuzricula.r Standards for English for March 2011
Speakers of Other Languages
Dissemination and Awareness of ESOL standards to M ay 201 1 - current

Kansas Educators
In-house review of ESOL Standards and KS CCSS Surnmer 2011

Icnsas joined the SCELA work group to analyze the October 2011
alignment of the lf.S ESOL standards with CCSS,
Conference calls, with member states takitzg part in the April 2012 -
SCELA wozkgzoup September 2012

ldentify usefulness of the IQS KWIET Tool to be used to Apzil 2012 .-lutze 2012
assess EL writing proficienc'y (diagnostic, formadve, and
Stllntlutve aSSCSSIIVIX PurPOSeS) .
SCELA Wotk group results are available June 2012

At this point in time, depending on what the results lndicate, there are two possible scenarios of

how the work will continue.

k'ansas jiateb-epartment ofEducatlon



Changes to Standards N o Changes 4o Standards

Changes to Standards based on July 2012 - Identify states willing to work July 2012 -
SCELA results, if needed. August 2012 collaborative for the pttrpose August 2012

of an adaptable computerized
assessm ent.

Resubmit to IQS State Board for September 2012 lmplementation of Common September 2012-
Adoption, if needed Coze ESOL Standards K-12 May 2013

and professional development
on the standards.

Identify states willing to work Septembez 2012 Develop ESOL Assessment 2012 - 2013
collabozadve for the purpose of

an adaptable computerized
assessrnent.

Implementation of Com mon October 2012 - Pilot portions of the ESOL Spring 2014

Core ESOL standards K-12 and May 2013 Assessment
professional development on the
standards.
Develop ESOL Assessment 2012-2013 lmplement New ESOL Spzing 2015

Assessment

Pilot portions of the ESOL Spring 2014
Assessm ent

lmplement New ESOL Spring 2015
Assessment

Analysls of tlze Learning and Accom m odation Factors for Students with Disabilides

Kansas is a member of the Dynamic Learning Maps Alternate Assessment Projectl' (DLM), one of
the two consortiums awarded a GSEG grant to develop an alternate assessment in reading and math
for st-udents who have significant cognidve disabilities based on the Common Core State Standards

(CCSS). Kansas has been a member of this consordum since the group was awarded the grant.
Teachers from member states have been involved in developing new Essential Elements (Extended
Standards) Achievement Level Descziptors in reading and math. The Cornmon Core Essenti.al
Elements (CCSS) are specific statements of the content and skills that are linked to the CCSS grade
levei specific expectations for students with significant cogaitive disabilities.

The Dynatnic Learning Maps Alternate Assessment Project is guided by the core beiief that all
students should have access to challenging grade-level content. DLM  will allow students with

'B htt :,r/'dxrr'al:piclearnincnlaps.ora/P
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significant cognitive disabilities to show what they know in ways that traditional muldple-choice tests
cannot. The DLM  system is designed to map a student's learning throughout the year. The system
will use items and tasks that are embedded in day-to-day instruction. ln this way, testing happens as

part of instruction, whicla 170th inform s teaching and benelits st-udents. An end of the year
assessm ent will be created for states that want to include a summative test in addidon to tlae
instructionally embedded system. The standards utilized in the DLM  are the Cornm on Core State

Standards.

Kansas condnues its analysis of the learning and accommodadon factors necessac to enslzre that
students with disabilities have the opportunit'y to achieve the Common Core State Standards.
KSDE condnues to guarantee that all activities related to the Common Core State Standards, such
as dissemination, outreach, and professional learaing addresses the needs of students with
disabilides. Two live meetingslg were provided to the field and recorded for fut-ure reference; the
tirst one on tlae rKconmaon Core and its im pact on st-udents xvith disabilities7', and tlae second on
DLM .

IQSDE is very fornmate to have as part of its state initiatives 170th the Multi--fier System of Supports

(AITSS) and the lfansas Technical Assistance System Network (TASN), MTSS is implemented in
effective ltansas schools for continuous improvement to ensure that every smdent witl be
chazenged and achieving to high standards 130th academically and behaviorally. TASN proddes
technical assistance to support Kansas sclaool districtg' systematic implementation of evidence-based

pracdces in order to improve outcom es for students with disabilides. 80th of these initiatives
provide support to schools with the implementation of KCC.

Additionally, lG nsas is fortunate to have one of our KSDE Special Education Services Team
m embers, as a co-chair of the accotnmodations workgroup for the developm ent of tlàe Smarter
Balanced Comm on Core Assessment. W e have also had a very active pardcipation in the
development of the accommodadons manual for 130t.h ESOL and smdents with disabilides and

developed as part of the CCSSO Assessing Special Educadon Students (ASES) State Collaboradve
on Assessment and Student Standards (SCASS). KSDE representadve to ASES ensured that tlae
information regarding the accommodadons issues being discussed at the national level for students
with disabilities ilowed into the hands of lG nsas educator and pardctllarly, special education
educators.

Outreach and Dissem ination of Com m on Core State Standards

As mentioned in the transidon to the Colnmon Core State Standards secdon, outreach and
dissemination was the flrst phase of our transition plan. It is an ongoing process. Kansas provides

19 llttp:/krNN/hN'yqzxksde.ort.refatllt.aspx?tabid=4776
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outreach and clisseminadon of the Kansas Common Core Standards through a variety of m ethods

and to a variet'y of audiences:

* Face-to-face meetings

Annual statewide conferences where sessions about the Kansas Common Core

Standards are offered

Quarterly curriculum leaders meetings - pardcipants are the curriculum leaders of
the school districts. KSDE provides updates on the Kansas Common Core
Standards and the Smarter Balanced Assessment. Feedback is sought from this

group whenever new materials are being developed.

M onthly Council of Supesintendents m eetings - pardcipants are ltansas district

superintendents and senrice center providers who received updates on the Cornmon
Core State Standards and month!y updates on the SBA.

o Kansas education organizadons meedngs and/or conferences - Kansas Learning
First Alliance IIQLFAI comprised of 22 loansas educational organizations/groups;
Teacher of the Year Conference, Parent--l-eacher-organization Conference, Serdce

Center principal groups. KSDE provides information regarding the Comm on Core
State Standards and facilitate discussions to obtain feedback.

J-aive M eedngs - Two monthly live meetings are beitag held through M ay 2012 to inform the
various stakeholders on how the Common Core State Standards impact their area of

experdse. Stakeholders targeted this Srst round of live m eedngs were, administrators, IHE,
ELA teachers, math teachers, special education educators. This will condnue in 2012-2013.

* W ebsites

IQSDE (v-wv ksde.org)

KS Common Core Website (latm://Avavav.k'sde.org/k-scol= otzcore/)

@ Social M edia

o Facebook - KSDE just recently opened a Facebook page wlaere dialogues around
the topic of the Common Core State Standards witl be ilaidated

. 'Videoszo

20 llttn://NN'vvsN'
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The Kansas Commissioner of Education has developed a ddeo on lW nsas
Accountability and the Corlnm on Core.

A series of teacher videos have been developed by lW nsas teachers talking about the

Comm on Core State Standards.

* List Senres

ELA teacherss matlàemalics teachers, curriculum leaders, principals, superintendents,
test coordinators, Title 1 directors, and lHE all receive information about the KS

Cornmon Core.

* Sutareys to 1<-12

lnitial sunrey to the field to determine the degree to which they were familiar with

the Conunon Core.

Conferences, workshops and/or training sutareys provide not only feedback on the
presenter, but also provide information on school/district needs. This informadon
is then used to develop or broker setvices to the field.

Professional Development - A11 professional development provided by KSDE is offered to
content specifc teachers and to teachers with diverse populadons. Planning of professional

development acdvities sucln as the summer academies is done by the Common Core
workgroup team, comprised of content staff and staff working with spedal educatbn
serdces, ESOL, Title I setwices, and teacher education programs.

o 2011 Summer Academy - Teachers and Administrators - Hands-on training on
lfansas Common Core Standards and some of the available tools that will assist

schools in the transition to the new standards as well as with implementadon.

o 2012 Summer Academy - School team s comprised of leader, teacher, ESOL, Special
Educatbn staff, and setvice providers. Focus is on transidon and implem entation
plans for the transition into the Kansas Common Core Standards.

2013 Sllmmer Academy - hands-on t-rnining for teachers to integrate the formative

assessment process in instruction and to idendfy instruction strategies to support
students.

2014 Sllmmer Academy - focus will be on the SBA assessments
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@ Outreach specific to parents - KSDE works with tile Kansas Parent Information Netavork

(ILPIRC) as a means to disseminate information to parents on many educational inidadves
and efforts. The Kansas Conunon Core information is shared tbrough resources provided
at their statewide parent conference. KSDE has placed on its website as a resource the
Nadonal PTA link to the Ifansas Cornmon Core Standards materials, developed a

ffouestion & Answer'' link just for parents, and will collaborate with the IGnsas Parent
Teacher Association on tvvo live meetings about the Conamon Core State Standards for

parents.

Plan for Professional D evelopm ent for Teachers and Principals to Support Im plem entation
of the Com m on Core Standards for All Students

Ivansas considers professional learning as a method of safeguarding our students by ensuring they
have the best teachers possible. Kansas currently has several educadonal stat-utes that place tl'le
responsibilit'y for professional learning in the hands of the Kansas State Board of Education.
Education Stat-ute #: 72-960121 and 72-960322 require the loansas State Board of Educadon to adopt
rules and regulations that prescribe and adopt policies and guidelines for the provision of
professional development programs, The state board is required to establish standards and criteria
for procedures, acùvities and services in said programs, as well as to establish standards and criteria
for evaluation and review of these programs. ln addition, an evaluation process regarcling the
effecdveness of these programs is required. The responsibility of professional developm ent for
teachers and all licensed personnel in school districts is a collaborative responsibilit'y of all team s
within the KSDE, with the m onitoring responsibilit'y falting directly on the Teacher and Education

Licensure ITEAQ Team, while the other teams in the department focus primarily in the direct
provision and brokcring of professional learnitlg opport-unities to the field (more regarding this is
described further in this section). Staff in the TEAL team has developed rules and regulations to
govern the statute requirementsD, Also in existence is the Special Educadon Statute #: 72-965

(a)(2)(A) and (B) which requires the provision of professional development for teachers and other
school staff to enable such personnel to deliver sciendiically based academic instruction and
behavioral intetvendons as well as evaluations, setvices and supports, including scientifically based
literacy instruction.

In the past few years, such inidadves as MTSS and TASN have been instit-uted to not only address
the need for professional learning for special education educators, but also as an effort to integrate
special education and general education professional learning. If sve are trlaly going to assist all
students, we cannot be isolated in our approaches, but work together for efficiency, teacher benefit
and most importantly st-udent learning.

21 https://svappl 5526.ksde.oro.Jrees statutes/rstat Rec.c. Results.aspx?stamte=7z-g6ol&Reo-ulationro
22 https://svalm l 55 86xksde.orc/rez.s statutes/stat Rea Results.asnx?statute=7z-g6o3&Rezulation=o
23 llttn://wvnv.ksde,orRf/Linkclick.aspx?ileticke>Dd7bspLlL7ozco%3d&tabid=zl3z&mid=ssgz
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KSDE believes strongly that professional learning is the key to ensuring the successful transition and

impletnentation of any initiative, including the Ic nsas Common Core Standards. Kansas:
commitment to professional learning is evidenced by the adoption, at its SBOE meedng in April
2012, of the Nadonai Professional Learning Standardsz4. The current state accreditation system ,

Quatity Performance AccreditaHon (QPA), includes as one of its regulations (QPA regtllation 91-31-
32)25 the requirement for schools to ensure that formal training for teachers regarding the state
assessments and curricultun standards is talting place. Each year, schools must complete their QPA
report and sign assurances that this is implemented. In order to assist schools with this requirement,

KSDE has been offering sclaools since 2005, an online standards trnining module that teachers can
use in a variety of ways to obtain information about the standards and assessm ent, along with how
other content areas work at integraling their content with that of mathemadcs and EIXA. This
otaline standards training module is in the process of being updated this sllmmer with new modules
on mathem atics and ELA directly related to lG nsas Common Core Standards. Throughout the next

tvvo years we intend to complete the revisions. Completion is scheduled for summer 2014. Because
the KSDE is in the process of developing a new system of accreclitadon and accountability w1t11 a
focus on the transidon to 21St Centut'y Skills using Kansas Cornmon Core Standards, appropriate
assessments and effective evidence based interventions to ensure st-udents are college- and career-
ready, the online standards training modules will be pivotal to teacher understanding of how the
Kansas Comm on Core Standards are reilected in the new accreditation system.

W ithin the new accreditation system , professional developm ent is taking a more prominent position.

Instead of it just being an assurance, it is its own component in the process, Rubrics will be
developed to evaluate schools level of implem entation, integra:on and impact of professional
learning on teacher effectiveness and student learning.

Collaboration witla our state educational service providers is crucial. Kansas has seven regional
service centers which provide a number of services to schools including professional development.
W e work with serdce centers to provide regional trainings and workshops pertaining to tlae lfansas
Comm on Core Standards. KSDE has included the service center staff as part of tlaeir trainer of
trainers to ensure consistency in messaging and implementaHon throughout the state.

During 2011-2012 KSDE staff, alongside their Kansas Learning Network II<:LNI partners worked
to provide support to schools on improvem ent for AYP and to ensure that school improvement
plans take into account the transitioning to the Kansas Common Core Standards. It is imperative
that these schools understand that focus solely on AYP witl not get them to better student leazning.

Schools on improvement for AYP in lfansas need to make certain that tlley tzansition to the Kansas
Common Core Standards instead of concerning themselves Nvith raising test scores based on old

24 jlttpi//rN.vN.yv
.ksdexore-.tinkclickxaspx?gleticket=ogbz66iBdxoqû3dmtdbidrso7o&lylid=l 2356

25 lltto:/,/vvNvNv.ksde.ore/''Defatllt.Mox?tabid=l 787#91 -3 1-32
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standards. Transitioning to the Kansas Common Core Standards now, instead of in the last year, will
be most beneficial for st-udents.

Additionally, KSDE in collaboradon with professors from our IHE, 1<-12 educators, members of
IQATM and I<LRA developed and implem ented the KSDE Sllmmer Academies in 2011 and are
implem enting academies in 2012, 2013, and 2014. Follow-up is planned for these academies via
IQSDE annual conference, face-to-face contact, phone calls, Live M eetings, and regional m eetings
utilizing our sen-ice center provider partners.

A complete timeline for professional learning can be found in Attachm ent 8: Professional Learning
Timeline.

Plan to Provide H igh-ouality Instructional M aterials Aligned with the Com mon Core
Standards to Support Teaching and Learning

Ifansas, being a local control state, does not spend signiiicant amounts of time developing
instructional materials. However, through collaboration with outside entities, we are able to

contribute to the development of instrucdonal materials alkned with the Kansas Common Core
Standards. Kansas has developed presentadons about the use of tlae Survey of Enacted Currictzltzm
v4th EI..A and Mathematics Cornm on Core Standards as well as participates in various CCSSO
SCASSnS, where we have the opportunity to provide input on documents and resources developcd

by other states. The lmplementing the Common Core Standards (ICCS) SCASS is a l'iigh proponent
of this type of coliaboradon.

One of the m ost important instrucdonal pieces developed by Kansas is the professional
development surrounding the text complexity focus within the ELA Com mon Core Standards.

Iiansas is considered a leader in this area (see Phase 11 Transition secdon), Adclidonally, specific to
ELA, IQSDE has developed The Kansas Guide to J-mriq.. Literaqy (A'GT .ï ) , a resource for caregivers
and educators that provides comprehensive, integrated, and research-based recommendations about
the cridcal elem ents of curriculum s instruction, and critkal quesdons and considerations for children

birth through grade 12.

KSDE has made a concerted effort in securing instrucdonal resources and/or materials aligned with
the IWnsas Common Core Standards and places links to the materials and/or resources on the
Kansas Common Core state website. Infonnation about the materials and resources is then
disseminated through the various IQSDE list senres.

Also, as part of the Kansas Education Longitudinal Data System, the implementadon of a
Collaborative W orkspace and reporting system has been developed to enable educators to access,
analyze, and use integrated data to support targeted student instruction, for school improvemenq
and to easily generate reports for pazents and other stakeholder groups. The collaborative
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workspace will contain a Unitied Standards Management and Reporting System (USSIRS) where
teachers can access a1l the state standards. The USM RS when fully functional will provide educators

with the opportunity to look up the standards and quety tlze system for standards alknment witla the
21S' cent-ury skills and the Kansas Cornmon Core Standards. Addidonally, the Collaborative

W orkspace will integrate libraries of instrucdonal resources into the USM RS.

Recently, IQSDE developed an Open Education Resources websitez6 for educators whicln also makes

Conunon Core State Standards resources available to educators.

Plan to Ex and Access to Colle e-luevel Courses or Their Pre-Re uisites Dual Enrollm ent
Courses or Accelerated Learnin O ortunities

KSD E encourages high schools to provide access to college-level courses or their pre-requisites,
dual enrollment courses or accelerated learning opportunides to their st-udents. To help schools
with this, we have for the past t-wo years offered schools the oppormnitz to help wit.h the costs of
st-udent ACT EXPLORE and ACT PLAN assessm ents. In 2010-2011 we had 306 schools

partkipating impacting 14,406 st-udents. Our numbers for the 2011-2012 year are not completed,
but we do expect the sam e number of partkipants.

Additionally, Kansas participates in tlae Advance Placement Incentive Grant program proùding the
opportuniçr to increase the number of nainorit'y and low income students taking advance placement
test by providing funding for these assessments to schools. Through the Advance Placement
lncentive Grant we have been able to increase our number of scbools offering advance placement

(AP) courses by 25% in the last t-wo years. Also, students with a score of 3 or better on the AP
exams also increased in these last two year by 704. The rigorous content and applicadon of
knowledge through higher-order skills can only help Kansas further increase students' pardcipation
and scores in the AP courses and exam s.

In addition, the lW nsas State Board of Educadon, in recognition of the importance of planning for
each snadentns futklre, approved nine actions on February 13, 200827 reladve to promoting a

com prehensive redesign with integradon and partnerships. Essentially, the concept was to redetine
the delivepr model by integrating career/technicai and academic standards. One of these actions
(43) stares that the Board will frsupport implementation of lndividual Career Plans of Sttzdy for all
students in 8th grade and above.7; KSDE detincd tllis as the developnaent of Personal Plans of Sttldy

(PPS) for all Kansas students in 8th grade and above.

To facilitate an efficient and effective model for implementadon, KSDE developed a template that
helps shape local district decisions. W hen considering PPS, educators are encouraged to view them

26 lpttp://vNrsqasr
.ksdexore/Defatllt.asnx?tabid=4ggs

27 llttp://s&vu'qNv
.ksde.orc.'Default.asnx?tabid=zz 1 3
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as being a process as well as a product. The process of examining self-interest and aptitudes, setiing
goals, and laying out a plan that will lead toward those goals will senre students long after they have

left hkh school.

The PPS is not only a product, but also a concentrated effort to explore career opportunities that are
available and to examine the t'ype of training and aptitudes necessary for any selected career path.
W ith career exploradon and carefkll completion of the PPS components, smdents should be well on
their way to making insightful and purposeful decisions about career goals. The PPS is designed to
contain student assessments tlaat reflect lais/her abilities, personal interests, and 170th academic
strengths and weaknesses. lt should:

state tlae studentsn career goals and intended postsecondaty training;
contain a comprehensive 6 year educational plan based on the Kansas Career Clusters M odel
and Program s of Smdy, grades 8 through 14; and

3. include any other information that will assist the student in preparing a resume.

Personal Plans of Study are currently not required for students in 81 grade and above. However, the
1EP for a student with a disability is required to include transidon planning beginning when a child
reaches the age of 14. lf a school is utilizing the PPS for all students, the PPS and the lEP

could/should be one in tl'le same for students with disabilities. Additionally, the components of the
PPS should support the development of the IEP. A guide28 to assist schools with the PPS laas been
made available,

Kansas is expanding its PPS by including it as part of its revised accreclitation system , thereby
increasing its commitment to its efforts of ensuring that all students will be college-and career-ready.

As our work on CTE aligmnent w'ith the Kansas Common Core Standards continues, we will be
pursuing state articulation agreements across all universides and two-year insdtutions. Currently our
ardculadon agreements are more regional or local to the university or tvvo-year institudon located

near the school district. We expect this to begin in 2013-2014 as we have just hired a new assistant
dizector for our CTE group.

W ork with IH E and Other Teacher and Principal Preparation Program s

Ensuring that teachers are well-equipped to teach to the lW nsas Common Core Standards is
param ount. Our Teacher Education and Licensure team is in the process of reviewing its licensure
standards. Subcommittees are currenfly being formed and each subcommittee will take on revising
standards for one specific content area. The first licensure standards being reviewed are ELA,
mathemadcs and ESOL. M embers of the subcommittee will indude three higher educadon facultz,

25 lltmz
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three pracdcing teacherss one administrator, one student, one parent and one KSDE consultant with
a TEAL selected chair leading the subcommittee. The Kansas Common Core Standards vision and

content will be incorporated into the revised licensure standards in order to ensure that teachers
graduating from these programs come out prepared and ready to teach to the Common Core State
Standards. Several presentations have been delivered to the Deans of Education and teacher
preparadon program educators to emphasize the importance of incorporating tlae lfansas Common
Core Standards in their programs at the cuzrent time and not wait until the licensure standards are
fully revised.

As part of our Smarter Balanced Consortium, an M OU was signed between ICSDE and the Kansas
Board of Regents to work togetlzer to ensure students readiness to college and career coutses.
Regular meetings to discuss this initiaùve are in place at tlte senior management level. Additionally,
beginning in December 2011, the KSDE Cornmon Core team began meeting with the Vice
President of the liansas Board of Regents to develop a plan for a concerted effort to bring the
Common Core State Standards into the 1HE as well as implementation strategies for ensuring
students come to college ready to learn and ready for accelerated opportunides. This plan is

expected to be completed in July 2012. ln the meantime, presentations have been given to the
D eans of lnstruction about the Cornmon Core Standards and Live Meetings have been held to bring
about awareness to this segment of the educational conununit'y.

In 2011, a partnership among KSDE, Kansas State University, Kansas Association of School

Boards, United School Administrators, Kansas School Superintendents Associadon and the lW nsas
Leadership Center named The Kansas Educational Leadership lnsdtute (lf.EL1)29 was initiated, lts
purpose is to provide advanced leadership development and mentoring for educational leaders and
to collaborate and share resources to support professional growth of educadonai leaders needed in

lc nsas sclaools for tile 21st Cent-ury.

Also, through the work of tile Professional Development Schools (PDS) project, KSDE is ensuring
that the Cornmon Core State Standards are being disseminated and utitized to help inform

instt-uctional practices and student learning so that the needs of diverse student populaions can be
met. PDS are typically K-12 schools working in partnership q4t1a instittltions of higher education.
They are leartling enviromnents that support the training of pre-serdce teachers, the professional
development of PDS and universit'y facults and are committed to improving st-udent achievement.
PDS partners are guided by a conunon vision of teaching and learning wlaich is based on research

and best pracùce.

Iiansas is also worldng on an educator evaluation protocol, Kansas Educator Evaluation Project
IKEEPI. The Kansas Educator Evaluation Protocol process v111:

29 lyttp:,/..éjsrsNqhvq
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setve as a guide to reflect upon and improve effectiveness as an educator',

@ guide professional learning and provide opport-unities for personal and professional growth
as an educator;

* serve as a tool in developing coaching and mentoring programs;

acknowledge strengths and improve performance;

* alkn with the achievement of academic, social, emotional and developmental targets for all
learners in the school and the distdct;

* be ongoing and connected to district improvement goals; and

reflect system s approach that supports professional integrit'y.

As part of I'CEEP, a web repository is available to educators for the purpose of depositing

evidence/ardfacts that 'SVi.II support them in the evaluation process. This repository will help with
verification of the effecthre implem entadon of the Kansas Comm on Core Standards and its impact
on student learning.

Additionally, weekly m eetings have been established betaveen KSDE, The Center for Educational

Testing and Evaluadon ICE'1EI, and the K.BOR to foster collaboradon and discussions with regard
to the liansas Cornmon Core Standards. Two immediate needs have developed: 1) a plan of action;
and 2) a unitied definition for what it is meant in ltansas to be college and career ready.
Consequently, during the months of May and Jtme, staff from b0th KSDE and IQBOR witl meet to
develop an action plan for the collaboradve work that needs to take place. W ithin the action plan
we will deternnine the various groups within the lnstitudons of Higher Education that need to be
included; D eans of Education, Admissions Officers, and department chairs from 130th the
mathematks and English departments.

Evaluating Current Statewide Assessm ents. Increasing the Rigor of those Assessm ents. and
Ali in Them  to Colle e- and Career-Read Standards.

Iiansas is a lead state in the 29 member Smarter Bzanced Assessment Consordtun (SBAC). The
SBAC is a state-led consordum working collaboratively to develop next-generation assessments
aligned to the If-ansas Cornmon Core Standards that accurately m easure student progress toward
college and career readiness. The Consorium involves educators, researchers, policymak-ers, and
cornmunity groups in a transparent and consensus-driven process to help all students thdve in a
knowledge-driven global economy. liansas is taking an active role to ensure that the assessments
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are closely aligned to the Common Core State Standards, rigorous and of high qualitz. KSDE staff

is playing key roles in the process by participating either as members or co-chaizs of four of the nine
committees that have been formed for the development of the Smarter Balanced Assessment;
accommodations, test aclministration, reporting, and test design. KSDE staff has been working hard
to inform educators across the state of the lnigh expectations associated with the Ifansas Common
Core Standards and tile nat-ure of the SBAC assessm ent. Also, Ifansas educators have provided
important feedback to inform the development of the assessment and the tools to assist in the
transition to these new standards. Plans are in place to ensure that educator engagement will
continue over the cotning years.

The 2011-2012 and 2012-2013 assessments in mathematics l.vill indude a small subset of items
aligned to the lc nsas Conunon Core Standards. These items will be inserted into slots previously
reserved for pilot items. 'T'he items will be combined at the building level and provide buildings with
aggregate results on student performance on a small pordon of the Common Core
standards, Schools will be notitied that the item s are not item s produced by the Smarter Balanced
Consortium but ratiler items written and reviewed by Ifansas Educators that are aligned to portions
of the Comm on Core.

The 2011-2012 and 2012-2013 assessm ents in reading will likewise include a small subset of items
aligned to the Kansas Common Core Standards. These item s will, however, be accessed by teachers
in the Kansas Formadve Assessment system. As with mathematics, the item s vill be combined at

the building level and provide buildings vzith aggregate results on stazdent performance on a small
portion of the Ifansas Conunon Core Standards. Schools will be notified that these items are not
produced by the Smarter Balanced Consordum but rather items written and reviewed by liansas
Educators that are aligned to portions of the Kansas Common Core Standards.

ln 2014-2015, Kansas will begin aclministering the cornm on assessments that will assess whether

students are meeting these college and career ready standards. Not only will the new assessments
measure the Kansas Common Core Standards, but they will also incorporate a two-stage adaptive

feature. In preparation for these new language arts and reading assessments, Kansas has designed
the following transidonai assessment plan for all of its assessed content areas:
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Transitional Assessm ent Plan 2011 - 2015

2011 - 2012

.
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General, KAMM, Reading Grades 3-8 and H#h School State and Federal
Alternate (retired Standards), and small Accountability

subset of item s aligned to the
Com mon Core

M athematics Grades 3-8 and H igh School State and Federal

(retited Standazds), and small Accountability
subset of item s aligned to the
Common Core

Science Grades 4, 7, and High School State Accountability

(2005 Standards)
History/Government Grades 6, 8 and High School State Accountability

(2005 Standazds)
English Language Grades K-12 (retired State and Federal
Pzoûciency Standards) Accountability
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2012 - 2013
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(.General, KASIM , Reading Grades 3-8 and Hlgh School State and Federal

Alternate (retired Standards), and Small Accountability
subset of items aligned to the
Common Coze

M athematics Grades 3-8 and High School State and Federal

(retired Standards), and small Accountabilit'y
subset of items aligned to the
Common Coze
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Science Grades 4, 7, and High School State Accountabiliry

(2005 Standards)
Writing (includirlg Gzades 5, 8 and 1130 (2004 State Accountability
ICAMMI Standards)

(NOTE: The 2013 wr-iting assessment will
incozporate foz the fast time the Kansas Writing and
lnstruction Evaluadon Tool ER). Tllis tool has
been developed for the express ptupose of assisting
Kansas educators with wridng and constructed
response tasks that are a part of the Kansas Common
Core standards. Beginning itz 2015 writing will be
assessed in Kansas by m eans of the Kansas Common
Core Language Arts Assessment.

English Language Grades K-12 (retired State and Federal
Proticiency Standards) Accountability

30 The Kansas W riting Assessment was not administered in 201 l ; therefore, aI1 l 1îh graders will need to be assessed
in 2012/2013 to establish a complete cohort. Additionally, because writing will be assessed with the Kansas
Common Core English Language Arts and Literacy Assessment beginning in 2014/2015, no non-cohor't testing will
be available in 20 l 2/20 l3.
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2013 - 2014

: .Axxoxx-,..*Tyyp . t4. - . 
v A-

. 
L . 4:uvo lî-  :, Ac,>..oleswty . i;

G eneral Assessments Common Core ELA administer pllotof the State and Federal
31/A1teznate32 Kansas Common Core Accountability

ELA Assessment and use

for accountabilil purposes
for the ftrst tim e
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Common Core administer pglot of the State and Federal
M athematics Ifansas Cornm on Core Accountability

M athematics Assessment
and use for accountability
purposes for the ftrst time

Science Grades 4, 7, and High State Accountability

School (2005 Standards)

Histoc/GoveznmentM Grades 6, 8 and High. State Accountability
School (2012 Standards)

NOTE: The 2013-2014 History/Government
assessment will incorporate constructed-response
assessment item s. The Kznsas W riting and lnstruction

Evaluation Tool (KWIETI will be adapted to serve in
the Histoc/Government assessment as a means of
scoring constructed-response items.

English Language Administer Pglot ELP State and Federal

Proficéency Tilot) Assessment Grades K-12 Accountability
L2011 Standardst

31 Note: Because we plan on only testing Common Core with the new assessment in 20 14-2015, this is the t'irst year
that K goes away.
32 Alternate continues as a portfolio assessment given that the DLM test is still being developed and piloted.
33 Kansas must decide whether in 2013/14 to provide a K assessment for History/Government. This is a state
test so we could elect to retain ttsts for the K population in W riting and History/Govenunent.
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2014 -2015
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General Assessments Conunon Core afim inistez the Kansas State and Federal
Alternate EI..A Cornmon Core ELA Accountability

Assessment
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Alretnate Com mon Core Dynamic Leazning M aps State and Federal
EI..A Accountability

G eneral Assessment Common Core administer the Kansas State and Federal
M athemaûcs Common Core M athematics Accountability

Assessment
Alternate Common Core Dynamic Learning Maps State and Federal

M athem atics Accountability

Science Grades 4, 7, and High School State Accountability

(2005 Standards)
English Language Gzades K-12 L2011 Standardst State and Federal
Proficiency t'Pilot) Accountability

ln adclition to the high-stakes assessment, Kansas is creating Carcer and Technical Education EGEnd
of Pathwayn' assessments tlzat will have a direct link to 170th the Comm on Core and academic
standards and career readiness as deEned by the state. To do this, Kansas becam e a m ember of the
Career Patbways Collaborative34. The Career Pathways Collaborative believes that to remain

compedtlve in a tecilnology-rich, global economy, states must make sure that students leave hkh
school with the knowledge and skills needed for success. Therefore, they have been working to

develop the Cateer Pathways Assessment System (cpass) which offers a way to measure high school
st-udents' readlness for post-secondac education or entty into the workforce. Rather than focusing
on academic skills alone, cpass also m easures the knowledge and skills needed for specific career
pathways. W ith a mix of mttltiple choice questions, technology enhanced itemss and perform ance
based tasks, cpass m easures skills 170th in the classroom and in real-world sit-uadons. cpass offers
130th students and states a valuable tool, Smdents can use the tests to help them compete in a
changing economy. States can use cpass to help cnsure a capable and effective workforce for the
future.
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lvansas believes that the move to muldple measures for st-udent achievement, grovrth, and gap

reduction svith accompanying Annual sfeastlrable Measures tzttklo3sl xvvill dramatically increase the
understanding and urgency to work on tbe inclividual areas of greatest need while providing a
motlvated approach that responds to local needs. The key to college- and career- ready standards is
in part to connect the systems so students and parents see the connection between 1<-12 efforts and

post-secondac success.

Kansas is also a member of the Dynamic Learning Maps consortitu'n and witl be piloting the new
alternate assessments that will change lnow students with disabilities are assessed and taught.
Guidance documents and professional developm ent are being prepared to help with the transition to
this new assessment process.

Kansas 'Iiransition Plan for Kansas Assessment of ModiEed Measures IKAMMI to Smarter
Balances Assessment Consortium (SBAC)

Fvansas began the transition to the new Smarter Balance Assessment Consoréum (SBAC)
assessment for st-udents who currently take the Kansas Assessment of Modified Measures (I<2A
after the adoption of the Common Core State Standards (CCSS) by the Iiansas State Board of
Education (KSBE) during the Fall, 2011. ln order to transidon from the KAMM to the SBAC
assessm ent the focus will need to be on how to increase the skills of teachers so instruction reaches
the rigor necessary to make the transition.

The Kansas State Department of Educadon (KSDEI, Technical Assistance Systems Network
SASN), convened two groups of experts from across the state, including KSDE content experts
from the Career Standards and Assessm ent Team to create professional development on the CCSS
in reading and math. 'l-lle math group developed math foundadons training that witl give educators
the foundational skills they will need to implement the m ath CCSS. The Lziteracy group has worked
to coordinate reading instrucdons. Teachers witl focus instrucdon on reading, writings wridng,
speaking, listening and research. Professional development continues on standards based 1EP goals
ita order for goals to be based on CCSS.

SLx surnm er academies in 2011 were conducted to prepare teachers for the transition to the CCSS.
Teachers were instructed tilere are one set of standards and all students, including st-udents who take
the I<LA5fM . During the summer 2012, six sutnm er academies focus on the implementadon of the
CCSS instruction in the classroom which includes students who take the l . These sllmmer
academies A.vill condnue to help all teachers make tlae transition to the CCSS,

The Kansas Enhanced Assessment Grant IEAGI Nvith 0lai0 and North Carolina focuses on the
Slmrey of Enacted Curriculum (SEC). The purpose of the EAG is to have teachers review
instrucion in relationship to the CCSS for students with disabilities. Through the Kansas EAG State

kansasftate bepartment ofEducation



Consortium Grant, CCSSO provided assistance to IQSDE for analyzing the alknment betaveen
current lW nsas state assessments and modified assessm ents. The SEC m ethodology and framework

are used to analyze these state documents for degree of content alignment and, also, analyze current
state assessments, standards, and classroom instruction to the Common Core State Standards.

Smarter Balanced Assessment Consortimn (SBAC) assessment will be an adapted online assessment
that contains a variety of accessibilit'y options to benefit all st-udents including st-udents with
disabilities and will be available in the school year 2014-2015. SBAC is using Universal Design for

Learning (UDQ and accessibility features such as audio read-aloud, text magnificadon and
laightighdng.

Transilion Plan from KAM M  to SBM
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Select the option that pertains to the SEA and provide evidence corresponding to the option
selected.

Option A Option B Option C
X The SEA is partkipating in Z The SEA is not Z The SEA has developed

one of the two State participating in either one and begun annually
consorda that received a of the tavo State consortia administering statewide
grant under the Race to the that received a grant under aligneds high-quality
Top Assessm ent the Race to the Top assessments that measure
competition. Assessment competidon, sttzdent growth in

and has not yet developed reading/language arts and
Attacll the State's or adrninistered stateveide in mathem atics in at least
M emorandum of aligned, high-quality grades 3-8 and at least once
Understanding (MOLTI assessments that measure in high school in all LF-lts.
under that compeddon. st-udent growth in
(Attachment 6) reading/language arts and i. Attach evidence that the

in mathem atics in at least SEA has submitted these
grades 3-8 and at least once assessments and
in high school in all LEAS. acadenaic achievement

standards to the
Provide the SEA'S plan Department for peer
to develop and review or attach a
administer annually, timeline of when the
beginning no later than SEA will subrnit the
the 20147 2015 school assessments and
year, statewide aligned, acadennic achievem ent
high-quality assessm ents standards to the
that measure student Department for peer
growth in review. (Attachment 7)
reading/language arts
and in mathemadcs in at
least grades 3-8 and at
least once in high school
in a2 LEAS, as well as
set academic
achievement standards
for those assessments.

Option A:

Ifansas belongs to the Smarter Balanced Assessment Consordum (SBAC) that is developing new
assessments for English language arts and mathematics based on the Cornmon Core State Standards.
SBAC is made of workgroups compdsed of state department employees of member states that are
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developing tlae Race to the Top (R grant assessment. Kansas has four employees on
workgroups and one employee that is the co-chair of the Accessibility and Accommodadons
workgroup,

ln addition, Kansas belongs to the Dynamic Learning Maps (DLMI consortium which has thirteen
member states. DLM was awarded a grant from the U.S. Department of Education to develop an

Alternate Assessment Based on Alternate Achievement Standards IZz!-A-AASI based on Cotnmon
Core State Standards.

Refer to Attachment 6 for a signed copy of the Document of Commitment with the Smarter
Balanced Assessment Consortium, In addidon, an update on the Dynamic Learning M aps
development is included. Finally, the Cormnon Core Assessment Transition Plan for Kansas is

provided. This indicates which assessments are being admirzistered from 2012-2015.
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Provide a dcscription of the SEA'S differentiated recognition, accountability, and support
system that includes all the connponents listed in Principle 2, the SEA3S plan for
implem entation of tile differentiated recognition, accountability, and support system no later
than the 2012-2013 school year, and an explanarion ()f how the SEA'S differentiated
recognition, accountability, and support system is designed to improve student aclaievement
and school performance, close achievement gaps, and increase the qualit

,
r of instrucdon for

students.

ln order to ensure Ic nsas students are college and career ready by the time they leave high schools,
the Kansas State Department of Educadon is designing a clifferenliated system of recognidon,
accountability and supports. This system will lead to increased student achievement and a decrease
in the achievement gap by improving tlle quality of instrucdon for all Ifansas students. The Kansas

State Departrncnt of Educacion's (KSDE) state-based system of differentiated recogaition,
accountability and support system includes all the required components listed in Principle 2:

* l'Cansas established new ambidous but achievable Annual Measurable Measures (AMOs)
which will be in effect x'eitla the 2012-2013 school year for all st-udent groups, schools,

distdcts and the state. The reading and mathematics AM os prodde m eaningful goals to
guide improvement efforts by focusing on achievement, growth, reducing achievem ent paps,

and increasing proflciency (Further explanation is provided below and in seclion 2B). ln
addition, Kansas will continue with its currently approved goal and targets for the 4-and 5-

year adjusted cohort g'raduadon rate. lcansas continues to emphasize improving the learning
of all st-udents. To ensure this emphasis is m aintained, achievem ent, growth, gap,
proficiency, and graduation data are calculated and publicly reported for the various smdent

(subgroups) groups when a particular group has at least 30 members. By continuing to
disaggregate data, performance issues for any one group witl be identiEed so that they can be
addresses.

* Achievement is measured through the Assessment Performance Index (AP1). The Kansas
State Board of Educadon, tlae Kansas Commissioner of Educadon and the field are adamant
that the API acknowledge and give credit for each of the five performance levels on the
Kansas assessments. Different points are awarded to eacln perform ance level. To ensure that
higher performing students do not mask the performance of underachieving students in the
Assessment Performance lndex, business rtzles establishing limitadons are explained in 2B.
This is very similar to the Standard of Excellence which Kansas has used for numerous

years.
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* Title 1 Reward Schools will be identilied annually beginning in 2011-2012 using achievement
and progress. Recognition and incentives will be provided as outlined in section 2C Reward

Schools.

* Title I Priodt'y Schools will be idendfied annually beginning in 2011-2012 and the KSDE will
provide technical assistance to districts with identiiied schools ensuring m eaningful
interventions aligned with the t'urnaround principles are implemented. The methodology for
identifying and exiting Priorit'y Schools and recommended interventions are provided in
section 2D Priority Schools. The priority schools that are also School lmprovement Grant

(SlG) schools will implement intenrendons in 2012-2013. M  other priority schools wi.tl use
2012-2013 as a planning year vzith implementation of intenrentions beginning in 2013-2014.
Title l Focus Schools are those svith the greatest achievement gaps. The KSDE has
developed the methodology for idendfying and exidng them from Focus School status.
Focus Schools will be idendfied beginning in 2011-2012. intenrentions based on the needs
of the school will begin implementation in 2012-2013 as outlined in section 2U. Focus
Schools.

@ For other Title I schools not making progress in improving st-udent achievement, narrowing

achievement gaps, showing grovrth, reducing the percentage of non-proficient students, or
reaching the graduation rate targets or goals supports and incentives will be provided to
ensure continuous improvement. Refer to secdon 217 Providing lncendves and Supports for
Other Title 1 Schools. These schools Avill be identified ita 2012-2013.

* To ensure sufficient support and assistance is available to all idendtied schools and districts,
the ltansas State D epartment of Education is redesignm' g its current technical assistance

structures including KSDE teams, the Kansas Learning Network (IfLN) and the Technical
Assistance Systems Net-work (TASN). Through collaborative efforts, capacipr will be
maximized.

The Kansas State Department of Education (IQSDE) is committed to ensuring that all schools have
sufficient support and assistance available. Technical assistance structures are evaluated and refined
on an ongoing basis to ensure supports and sezazices are aligned with distdct needs. The KSDE has

actively worked to emphasize a capacity-building approach within the state as support has been
provided to Iiansas educators. Teams across KSDE have promoted best pracices and have learned
from the inidadves undertaken. This learning has been applied to the refinement of technical
assistance resulting in better cohesion and efforts that will result in long term sustainability. The
KSDE now provides numerous resources available to all school districts to support school

improvement including guidance, tools, training and technical assistance.

The Kansas Technical Assistance System Netavork (TASN) provides one stop access to support for
districts across Kansas. At any time, from anpvhere, a KSDE customer can simply select the
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Jçrequest support'' button at xNaqzvnksdetasn.or , descdbe the support that is being sought, and
submit the request. The TASN coordinator tilen refers the request to the technical assistance

provider and/or service that most closely aligns with the requested support. TASN supports are
designed to be delivered at varying levels of intensity based on district need. Therefores in addidon

to the request systems TASN also provides supports (e.g. workshops, training, individual district
consultation and follow up) that districts may be invited to or required to attend depending on the
level of support identiiied in the District Needs Assessment (DNA) which will be conducted with
districts that have schools identified as Prioril Schools or Focus Schools. ln addidon to the
development of these and many other resources available oaline at www.ksde.org, tlae KSDE has
been acdvely engaged in building the capacity of educators to successfully engage in school
improvement acdvides. The KSDE has involved stakeholders at all levels in school improvem ent,
providing experiences for Iiansas educators ranging from partkipation ia needs assessments, data
analysis, improvement planning and trairzing in interventions. Further, the KSDE has partnered
with educational service centers and contractual partners within Kansas as well as other states to
ensuze that school improvement experts are readily available to a.ll districts in the state. For

example, the lWnsas Learning Netavork involves partnering with Cross and Joftus who helped
design and facilitate the District Needs Assessment and the Classroom Observation Protocols. ln
addidon, implementation coaches are often employees of educadonal serdce centers. KSDE

contracts with the senrice center for that employeens tim e to serve as an implementadon coacla. The
KSDE School lntegrated lnnovation Coordinator will convene the Kansas Integrated lnnovation

Team (IU1X which is the state level team that works directly with districts to use the DNA data to
develop and implement District and School Acdon Plans. The IG IT will utilize supports from the
above prmziders to provide technical assistance.

Ifansas educators are committed to ensuring that students learn at hkh levels. By moving the
accountabitity emphasis away from a single percent proficiency score to looking at results in a variepr
of ways, educators will focus more on learning for all rather than those closest to the next

performance level. The shift from meeting an annual target (annual measurable objecdve) to
ensuring students are college and career ready is key to the future of Kansas students.

As we transidon to a new system of accountabilits it is imperative that teachers, parents and other
stakeholders understand the system including what changes and what rem ains the same as well as
what the potential implications are. To assist with that understanding and to enstzre transparency,
KSDE will develop fact sheets, power point slides, talking pointss and other relevant documents. A
workgroup which includes teachers, parents and other stakeholders will assist in the development of
those item s and provide feedback in order to make sure that the informa:on is understandable.
KSDE will host webinars, send inform adon 'da listsesars, make presentadons to num erous entities
and at a variety of venues and post information on its website.
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Theoretical Orientation

At deeper philosophical and theoretical levels, the proposed changes to the accountabilit'y system in
lW nsas are being influenced by two bodies of research:

M ore successful, and less punitive, views of hkmlan motivation and institutional claange Lave

been developed. Ifaansas' Multi--l-ier System of Supports (MTSS) is designed to alkn Jfrhe
goals of reform and the intrinsic modvation of participants.7/3s M oreover, Ivansas has a long
tradidon of partnership and collaboraéon between the Iiansas State D epartment of
Education, the districts, and the schools. Pink reinforces this approach by expbining how
complex social tasks- like educating children- require goodwill, collaboradon, and the
autonom ous problem solving of higlaly-trained professionals.s6 This proposal outlines broad
goals in academic achievement, academic growth, gap reduction, and non-proticiency
reducdon. But the complex choices to be made witlain these broad goals, and the local
m eans to do so, axe m ostty left in the bands of districts, adrninistrators and educators.

Intetnational compatlsons axe identifying ttae most important systems components in
successful educational reform. Sah1berg,37 Tucker

, 
35 as well as M cKinsey researchers, 39 have

pointed out that countries like Finland that have been successful in reforming their systems
and boosting sm dent outcom es to the highest international lcvels have not placed primazy
emphasis on accountability and assessments, but have focused on system reforms like
selecdng, training and keeping the most talented individuals as educators. Themadcalls one
will find that this waiver proposal recognizes the importance of st-udent academic
achievem ent, but does so within a broader framework for system reform. M TSS and the
new college and career ready standards and assessments are components in this larger
reform framework.

35 Fullan, Michael (201 1). Seminar series 204: Choosing the wrong drivers for whole system reform. Melbourne,
Australia: Centre for Strategic Education.

36 Pink, D.H. (2009). Drive: The Surprising I'ruth About rfz/ltzf Motivates Us. New York, NY: Riverhead.

3? Sahlberg, Pasi (20 l 1). Finnish Lessons: IzF/ltaf Can the World L earn From Educational Change in Finland? New
York: Teachers College Press.

38 Tucker, M.S. (20 l 1 ). Surpassing Shanghai: zl?l Agendaforzlmerican Education Built on the r.r'b?'/J 'x Leading
Systems. cambridge, M A: Harvard Education Press.

39 Barber, N/f. and Mourshed, M . (2007). Hmv the world's best-performing school systelns come out on top.
McKinsey.
http'.p'.lvsasv.lnck-insesr.comz/clientservlice/'social Sector.bur Dractices.''EdtlcatioiKnoNvledce Hichlichts/Best Derfor
minc school.asnx
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Accountabili and AM Os

The ESEA Flexibility Request offers states an oppormnity to build on what was learned during the
last ten years of accountability. W hile there were several policy successes brought about by N o

Child Left Behind (NCLB), feedback from educators and administrators have identified several
design problems, too. One problem was the arbittariness of the adequate yearly progress (AYP)
goals. KSDE has designed ilexible annuai measurable objecdves (AMOs) based on the known
behavior of whole popttlation distribudons and historical rates of score itnprovemcnt. The
proposed AM Os ensure continuous improvement and increased st-udent achievement rather than
focusing on a single annual target wlaich schools and districts must meet to demonstrate adequate
yearly progress. To accomplish this, KSDE sought stakeholder input to design muldple measures of
accountability to identify, differentiate, and suppott schools and districts. The assessment results
will be calctzlated separately for reading and mathemadcs and displayed in four ways:

1. Academic performance (achievementl;
2. Academic growth
3. Gap reducion; and
4. Reductbn in Non-proficient.

As a result of having the data avall' able in numerous ways, stzengths and issues wtll' be identified.

Educators wtll' now focus on not only increasing performance but also addressing achievem ent gaps
and grovrth. ln addidon to assessment results, accountablli' ty continues to include graduadon rates
and pardcipation rates in state assessm ents.

Component 1: Achievement M easures

Two psychom etdcians on the Iiqnsas Technical Advisory Committee, Paul Hollando and Robert
T .1'nn,4l have dem onstrated that the use of the Percentage of Proficient Students leads to distorted
pictures of student acadenaic progress, trends, and gaps. After demonstradng how these distortions
led to shortcomings in policy and practke, Andrew Ho convincingly argued for clistribudon-wide
taaeasures flfor any serious analysis of test score data, including krowtlzp-related results.7'42

Since tlae enactment of No Child Left Behind (NCLB), lvansas schools have made signiiicant
progress in advancing students not only across the proficiency line, but into the highest tqro

40 Holland, Paui (2002). Two measures of change in the gaps between the CDFS of test-score distributions. Journal
ofEducational and Behavioral Statistics, 27, 2-l 7.

41 Linn Robert L. (2007). Validity of inferences from test-based educational accountability systems. Journal of
Personnel Evaluation in Education, 1 9, 5-l 5 .

42 Ho Andrew (2008). The probleln with tkproticiency'': Lilnitations of statistics and policy tlnder No Child Left
Behind. Educational Researcher, 37, 6, 35 1-360.
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performance levels. As of 2011, 84 percent of Kansas schools were making AYP, and about 60
percent of all Ifansas st-udents, in b0th reading and math, had tested into the two highest proûciency
levels. W hile significant progress has been dem onstrated, some subgroups m ay be

disproportionately moving into the lakhest performance levels, while others have crossed the
proficiency line but are not advancing any further.

To solve these problems, KSDE developed an Assessment P,t/irzzzïps'e Index (APII that rewards
schools for moving any and all st-udents to higher proficiency levels, and capt-ures the whole
distdbution of student performance.

Table 1

An example of calculating the Assessment Performance fnlea' (APII for a small school:

performance level points per test # of tests total points

exemplary 1000 15 15,000
exceeds standard 750 22 16,500

m eets standazd 500 20 10,000

approaclning standard 250 7 1,750
academ ic warning 0 2 0

totals 66 43,250

Assessment Perform ance lndex = 43,250 '+' 66 = 655

The API is calculated bJr assigning points to each of the top four proficiency levels in flxed and
equal increments of 250 points. At the lowest performance level, no points are awarded. The
school caa earn up to 1,000 points for each student who advances from the lowest proûciency level
to the highest proficiency ievel. The increments are uniform so that there are no incendves to focus

exclusively on tlaose students at the threshold of proficiency, while neglecdng those at the vet.y
bottom and the vepr top. Sclaools are rewarded for maintaining students at the highest levels
possible.

KSDE defined ambitious but achievable AM Os for achievem ent based on a retroactive examination
of twelve years of AP1 data. As with graduadon targets and goals, academic performance bands
were defined to place the highest demand for improvem ent from the lowest perfonrting schools.
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W hole population distributions based on assessments event-ually reach equilibrium. As a reslalt,
lfansas has designed its system of accountability to recognize natural plateaus and avoid tvvo
cornmon mistakes:

expecting the unrealistic movement of the whole disttibution of student sldlls above an
arbitrapr mark and
identifying schools as hkh or low performers based on natural variadon around a mean.

W hen a natural plateau is reached, schools falling within two standard deviations of the A11 St-udents
mean will be meeting the AMo s for achievement. If system reform s lead to new, upward movement

in student achievemenq then the distributed Atslos will be activated again.

Com onent 2: Ga Reduction M easures

Achievement gaps in lfansas will be identitied by comparing building and district performance
against a state benchmark. 80th building and district performance and state benchmarks witl be

calculated using the Assessment Performance lndex (API), as mentioned in the previously section
on Achievement M easures. Gap calculations will be performed separately for mat.h and reading.

State benchmarks for math and reading are based on the building scoring at the 70th percentile on
the API. W e determined that the 70'h percentile is an ambitious but dem onstrably achievable level

of performance for all builclings and districts. This benchmarlt is then compared to the APl score
for each building and districtns lowest perforrning 30 percent of students. The difference between
the state benchmark and tlae lowest perfotvning 30 percent of students in each building can then be
ranked and used to idendfy those schools wlaich have the most pronounced state-level achievem ent
gaps. Similar rankings can be produced when comparing the state benchmarks to district-level APl
scores. A similar gap analysis .-one combining reading and math-- evvill be used to identifjr Focus

Schools (see secdon 2.E).

One benefit of the proposed gap calculation is that it provides each building and district V-it.IA a
customized Gap AM O. This way, buildings and districts know the progress they must make each

year. Gap AM Os will encourage schools and dlstricts to reduce their achievement gap in half over
the course of six years,

The transparency of subgroup performance is a xvelcom ed achievement of No Child Left Behind

(NCLB). Implicadons of this transparency are that lower-performing st-udents could be counted
against a school's performance m uls-iple times and larger and more diverse schools and districts have

been subject to a higher risk of being labeled failures while in smaller schools, for lack of sufficient
numbers to make a subgroup, lower-performing students could be overlooked by NCLB.

One of KSDE'S policy goals is to reduce tl' Ae stigma som ef-imes attachcd to subgroups wlAen a
particular subgroup appears responsible for a school or district's failure to make AYP. For Llais
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reason, KSDE chose to use focus its Gap .*1$10 on the achievement gap closure of the lowest
performing students in each building, regardless of subgroup statazs. This decision allows al1 schools
to focus attendon on their achievement pap, because it is a metric applicable to every schooi. At the
same time, one of the important advances of NCLB was the reporting of subgroup performance.
So that this advance is not lost, KSDE will report achievement gaps for all idendfiable subgroups at
the building and district level.

Setting Gap AM Os using the lowest performing 30 percent of students increases the percentage of
schools able to report subgroup performance. Data modeling of the Gap AM O compared to
traditional AYP calculations suggest, on average, a 10 percent increase in the percentage of buildings

able to report their subgroup performance (see Table 2). The Gap AMO not only holds more
schools accountable for their subgroups, but does so in a more equitable manner by focusing
attention on each building's lowest perfornaing students.

Percentage of Kansas Schools Able to Report Subgroup Perform ance Based on AYP and the
Proposed Gap AM OS.
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GAP 52
.8% 81 ,5% 20.40 o :56.9% 93.50 c 10.4% 17.82 o 35.8%AM O

Ayp 22.40 o 68.70 a 14.50 o 23.6% 88.50 0 0.10 o 16.6% 4.0% 8.8% 6.90 o 25.40 o
Note. Percentages are reported as frequencies can be misleading due to differences in the calculation
methods between AYP and Gap AM O.

The following tables show the number of buildings that would be held accountable for the gap

-,u 10 using the lowest performing 30O/a of the students and the number that would be held
accountable using the traditional subgroups. Table 3 illustrates reading and Table 4 math.
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Table 4

Math
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Com onent 3: Student Growth M easures

To measure student academic improvement over tim e, KSDE has selected the Student Grmvth

Percentiles (SGPS) model. lt was developed by Damian Betebenner and adopted by Massachusetts,
W isconsin, Colorado and several other states.o' 44' 45 sGps offer several advantages over other

growth models.

1. Ml-he model maps each student's academic trajectory on state assessments like a pediarrician
naaps an infant's physical grow-th on a laeight and weiglat chart. Teachers can share these
charts with parents in discussions about how each student is progressing reladve to his or
her peers.

2. The model uses percentiles, which are widely understood, and
3. lt offers more realistic year-to-year goals for each student,

Individual results can also be collected and ranked to show the relative improvements of a grade,
colaort, sclaool, or district. Per Betebenner3s instructions, tlze median student record is selected as
representaéve of a school or district's rate of growth. These representative rates can then be used to
compare the relative abtti' ty of each school or district to culdvate acadetnic improvement.

Based on the SGP model, Kansas has established a Growth AM O target that requires schools to fall
within the top half of the distribution of all school growth medians in order to meet the -'YNIO
target. By definition, this means that only half the schools will meet the yearly growth goal.

Com onent 4: Reducin N on-proficient M easures

The goal of the Reducing Non-prolicient xiM o is to help schools chart their progress towards

reducing the number of non-proficient students. The objective of the Reducing Non-proficient
AMO is to reduce the percentage of non-profcient (Academic Warning and Approaches Standard
performance levels on state assessments) st-udents by half in annual increments spanning 6 years.
For each buildings district, and the state of Ic nsas, separate proficiency AM Os will be reported for
the .A11 Students group and all idendfiable subgroups. Reducing Non-proficiency AM Os will also be

43 Betebenner, D. W . (2007). Estimation of student growth percentiles for the Colorado Student Assessment
program. Retrieved in June 1 2010 from:
llttpr//wo .cde,state.coxus/cdedocsc esearcN.spDF 'technicalskmnaper betebennenndf.

44 Betebenner
j D. W . (2008). Toward a normative understanding of student growth. ln Ryans K. E. and Shepard, L.

A., editors, The Future ofTestmased Educational Accountability, pages 155-170. Taylor& Francis New York.

45 Betebenner
, D. W . (2009). Norm- and criterion-referenced student growth. Educationalakfeasurement.. Issues

andpractîce, 2844):42-5 1 .colorado Department of Education, 2009.
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reported separately for reading and m ath assessm ents. To maintain statistical reliabilit'y, only
subgroups with an N  size equal to or greater than 30 will be reported.

Building-level percent at proficient or above, for the A1l St-udents group and identifiable subgroups,
will be aggregated across all tested grades within a building. Building-level Reducing Non-proftcient
AM os will be calculated by subtracting a building's rate of proficiency from one, This difference
value will be divided in half; the resulting quotient will be clivided apain by six. The result is the

percentage of adclitional students that must attain proficiency in order for a building to make its
Reducing N on-proticient AM O. This methodology ensures that each building has a customized

Reducing Non-proflcient 4.1$10 for each st-udent group. These customized AM Os further ensure

that st-udent groups that are less proticient (i.e., further behind) demonstrate larger annual progress
toward proficiency. Similar Reducing Non-profzient AM O s will be set for distcicts and for Kansas.

Conclusion

In conclusion, b)r establishing rigorous -,L.. M Os focusing on acadernic performance, gap reduction,
growth, and non-proûciency reducdon, schools w21' focus their efforts on at least one to make real

and sustained progress. Because all four calculations are dimensions of the same state assessments,
it's expected that progress in one AM O + 11 lead to progress 114 the others. The proposed Kansas
State D epartment of Education3s state-based system of differentiated recognitions accountability,
and support system is dynamic and sets in moion continuous improvement for al1 schools and
districts.

Figure 1 - Draft Report of Annual Measurable Objectives illustrates how the annual measurable
objecives (AMOs) for increasing achievement, improving growth, closing the gap and reducing
non-proticient might be displayed for each school and district. The act-ual reports will include
student subgroups when a particular subgroup has an r-size of thirty students or more. This will
include reporting of the four AM os based on state assessments, participadon rates and graduatbn
rates.
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2.A,ii Select the opdon that pertains to the SEA and provide the corresponding information, if

any.

Option A Option B
Z The SEA includes st-udent achievement only Z lf the SEA includes st-udent achievement on

on reading/language arts and mathematics assessments in addition to reading/language
assessm ents in its differentiated recognition, arts and mathem atics in its differentiated
accountability, and support system and to recognition, accountability, and support
identijr reward, priorits and Focus Schools. system or to identify reward, prioripr, and

Focus Schools, it must:

provide the percentage of students in the
dfall students'; group that performed at the
proûcient level on the State's most recent
administration of each assessm ent for all
rades assessed; and

b. include an explanadon of how the
induded assessments will be weighted in a
manner that will result in holding schools
accountable for ensuring all st-udents
achieve college- and career-ready
standards.

E Op2on X li i
1 Currently

, 
the achievement and gap measures used to identify Reward, Priority and Focus Schools, lj

i
i are all based on state reading and mathemadcs assessments. (In the future, Kansas plans to include l
l ij other assessed subjects in the calculation of the Assessment Performance lndex) The AP1 is used 1
iI as an achievem ent measure and in the calculation of performance gaps. !i
1
II EI
n addition to state assessment restzlts, the 4- and s-year adjusted cohort graduadon rate data is i!

! inciuded in the differendated recognition
, accountability and support system and is considered in 1l

E
l
i identifying Focus and Priodt'y Schools

. j
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Select the method the SEA vkvi.tl use to set new ambitious but achievable annual measurable

objectives (AMOs) in at least reading/language arts and matilemadcs for the State and all LF-As,
schools, and subgroups that provide meaningful goals and are used to guide support and
improvement efforts. lf the SEA sets xztlslos that differ by LEA, school, or subgroup, the AM Os
for LEAS, schools, or subgroups that are further behind must require greater rates of annual
progress.

Option A Option B Option C
Z Set AMOs in annual equal C(l Set AMos that increase in IZ Use another method that is

increments toward a goal of annual equal increments and educationally sound and
reducing by half the result in 100 percent of results in ambitious but
percentage of st-udents in students aclzieving achievable AM O s for all
the t<all students'' group proficiency no later than the LEAS, schools, and
and in each subgroup who end of the 2019-2020 subgroups.
are not proiicient within six school year. The SEA must
years. The SEA must use use the average statewide i. Provide the new AMOs
current proiiciency rates proficiency based on and an explanation of
based on assessments assessm ents administered in the method used to set
adrninistered in the 2010- the 2010-2011 school year these AiMOS.
2011 school year as the as the starting point for Provide ata educationally
starting point for setdng its setting its AM Os. sound rationale for the
AM Os. pattern of academic

Provide the new AM Os progress reflected in the
Provide the new AMos and an explanation of the new AMos in the text
and an explanation of method used to set these box below.
the method used to set AM Os. iii. Provide a link to the
tilese AM Os. Statels report card or

attach a copy of the
average statewide
prolicieney based on
assessm ents

admïtnl'stered in the
20107 2011 school year
in reading/language arts
and mathem atics for the
fiall students7' roup and
all subgroups.
Attachment 8

O tion C, New Ahfos

Dtzring this tim e of transition to new college- and career-ready standards and the next generation of

assessments, the Kansas State Department of Education (KSDE) welcomes the opportunity to use
assessment results in innovadve and multidim ensional ways. The move to a new system, however,
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takes time to implement and to develop a11 the web-based tools and reports for verijring the data
and new calcutations. As a result, the IQSDE proposes a tvvo-step process:

AM Os for 2012

ln the ftrst step, lG nsas requested a waiver and received approval on M ay 10, 2012 from tlae

Secretary of Education regarding the 2012 annual measurable objecdves (AMOs) for determining
adequate yearly progress (AYP). Iiansas requested permission to use the 2011 AMos rather than the
2012 AM os as approved in the Ifansas Accountabilitv W orkbook when calculadng AYP results in
2012. Otlaer than maintaining the same AM os in reading and mathematics, no changes '.vill be made
this year in the formula. The participation rate on state assessm ents is still 950,4 and the other
indicators are attendance at the elementaty and middle school ievel and graduation rate at the high
school level.

2012 Annul Measurable Objectives (AMOs)
(AYP Targets)

2011 Ori inal 2012 A roved 2012
1<.-8 Readin 87 .8% 9 1 .90/c 87 . 8%
9- 12 Readin 86.0% 90.7% 86.0%

1+-8 M athematics 86.7% 9 1, 9% 86 .7%
9- 12 82.3% 88 .2% 82. 3%

M athematics

z'tlklos for 2013 and Beyond

The second step will be implem ented in 2012-2013 for all Iiansas schools, districts and the state.
Kansas wants to build a system that:

* Accurately identifies those schools in which students are persistently not improving

* Credits schools for a.ll student gains (growth)
* Credits schools for the gains they have made over time

* Ensures lowest performing students are improving while the hkher perfonning students
continue to improve.

As a resulq adequate yearly progress IAYPI will not be detertnined beginning in 2012-2013. Itathers
the emphasis will shift to making Annual Measureable Objectives (AMOs) centered on: improving
achievement, increasing growth, closing achievement gaps, reducing non-proficiency, and increasing
graduation and participation rates and the intenrentions that improve student learning. KSDE
believes the new AM Os are ambitious and aclaievable. Additionally, providing different ways of
looking at the same assessment data witl allow schools to view performance multi-dimensionally.
This, in t-urns will encourage schools to focus on students being on track to be college- and career-
ready.
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Annual Measurable Objectives (AMOs) are established for the following:

1. Achievem ent using the Assessm ent Perform ance Index:

Aclaievement is measured through the Assessment Performance Index (APi). The
Kansas State Board of Education, the Kansas Commissioner of Educadon and the tield
are adamant that the AP1 acknowledge and give credit for each of the live performance
levels on the Kansas assessm ents. Different points are awarded to each performance
level. To ensure that higher performing students do not mask the performance of
underachieving students in the Assessment Performance lndex, business rules
establishing limitations and additional informadon on the API are explained later in 2B.
This is very similar to the Standard of Excellence which Kansas has used for numerous
years. The zztlklo is not a single score that applies to everm ne. Rather, the AM O is
dependent upon which quarrile the school's APl results fall into. For example, if a
school's API is in the top 25% and less than 5% of its students are below Meets

Standard (proficient), then the AMO for that school increases its API mean by 2 points.

Growth using the Student Growth Percentile M odel:
To achieve the annual growth AM O, a school must have a m edian student growth score
that meets or exceeds those of half the schools in the state. By definition, this means that
only half tlne schools can make the yearly growth goal. KSDE'S reasoning is tbat a
school must show meclian-or-better growth to qualify as making the growth AM O.

3. Gap using the Assessm ent Perform ance Index:

Schools will be held accountable for closing their achievement gap by focusing attention
on the performance difference betqreen their lowest performing students and state
benchmarks. Gap AM os are speciiic to the performance of each buildinp with buildings
furtlaer behind having larger AM OS. To make the pap AM O, a building must decrease in
annual equal increments half the gap distance between the lowest performing 30 percent
of st-udents and state benchm ark by the 2016-2017 school year. Refer to section 28
Reducing the Gap AM O .

Proliciency using a Reduction in the Non-prolicient Perform ance Levels:
Schools will be held accountable for reducing the percentage of non-proficient st-udents
in half by annual increments spanning six years. Reducing the Non-proticient AM Os
will also be set for all identiliable subgroups at the building-, district-, and state-level.
Separate Alklos will be set for reading and math assessments.

5. Participation rate in state assessments using sam e rules and goals as stated in the
approved Kansas Accountability W orkbook:

The expectadon in lfansas is that ALL students in the grades with state assessments will
participate in those assessments. The AM O for participation rate is 950/0. The state
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accreditadon system known as Quality Performance Accreditadon (QPA) also has a
requirement of 95% participation on state assessm ents. lf a school misses the
participadon rate target for tqro consecutive years, its accreditation status becomes
Accredited on Improvement This applies to the .A1l Sttzdents group and ali applicable student
groups. Eventually, a sclaool could become Conditionalh ..,d1cf'r:#?'?,# or NotAccrrdited.

6. Graduation using the 4-Year and s-vkar Adjusted Cohort Graduation Rates rules,
goals and targets as stated in the approved Kansas Accountability W orkbook:

Tlne four-year and five-year adjusted cohort graduation rates will be used for the annual
measurable objectives (AMOs). If a school does not meet the goal or targets for the 4-
year adjusted cohort graduation rate, it must meet the s-year goal or targets to make the
AM O. The graduadon goal is 800/0. If a scllool is below that goal, it must meet the
expected target to meet the AMO . Following are the expected targets:

o If a school7s rate is 80% or above, the AM O is met.
o If the rate is at least 50% but less than 800/a, the .,./$1)0 is a 5% im provement over
last yearas rate.
o lf the rate is at less than 500/c, the AM O is a 30/0 improvement over last year's rate.

Just as QPA requires a pardcipadon rate, it also has graduadon rate requirements that
coincide with the graduation rate goals and targets as approved in the Accountabilit'y
W orkbook. lf a school misses the graduation goal or targets for two consecudve years, its

accreditation stattzs becom es A ctredited on Improvement. This applies to the A11 Students group
and all applicable student groups. Event-ualls a school could become Conditionalh .z.d1ô';'r:f///:#
or NotA ccrediteti

The ztlkios relating to state assessm ents will be calculated separately for reading and mathematics
and include not only the All St-udents group but also all applicable clisaggregated student groups
required by ESEA. These smdent subgroups will be included when their membership is thirtjr or
more. The graduation and participation Alslos witl likewise be disaggregated and reported for all

applicable student subgroups.

Achievem ent AM Os

Rather than focusing on just the percent of st-udents at proûcient or above, Iiansas will use a point
scale called the Assessment Performance Index (APl). Except for the lowest level, each performance
level is assigned a point value; there are five performance levels on the Kansas assessments. Schools
are rewarded for each student that moves to a higher level of proficiency, wbich creates an incentive

to llelp each student to advance to the highest proiiciency level possible. For each assessm ent
category in which a student advances, a school gains 250 points. The points from all st-udents are
then clivided by the total number of students. Table 6 provides a small-school example of the API.
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Table 6

Assessment Performance Index (API)
performance level points per test # of tests total points

exemplary 1000 15 15,000

exceeds standard j 750 22 16,500
meets standard 500 20 10,000

approaching 250 7 1,750

academic warning 1 0 2 0
totals 66 43,250

Assessment Performance lndex (API) = 43,250 +' 66 = 655

For Kansas, a whole distribudon measure is especially important. Over the last decade, Fwansas

schools have been moving sttzdents over the proficiency line and into hkher levels of performance.
Now, for b0th reading and math, about 60 percent of Kansas st-udents are scoring in the top two of
five performance categories. Only a whole distribution measure will credit and reward Kansas
schools for this continuing effort to move each student to the highest level of performance possible.
At the same time, with only about 12 and 14 percent of Kansas students below proficiency in
reading and math in 2011, a growth-to-standard measure offers little recognition and only a small

possible margin of improvement. It will not encourage the continuing movement into the hkher
levels of proficiency. Figure 2 provides an example of the advance of Kansas st-udents into the
higher performance levels.
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Trends in KS M atb Performance tevels,
Grades 7 & 8, AIl Students, 2000 - 2010
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Fim re 2

Nvhy clid liansas schools work hard to move st-udents to these higher levels? The AP1 is a more
transparent version of another m easure with which lG nsas schools are vety familiar: the Standard of

Excellence (SOE) has been used in Kansas for more than a decade to identify high achieving
schools (see specitications of the Standard of Excellence in Appendix B). Based on a regression
formula developed by the Center for Educational Testing and Evaluadon at the University of
Kansas, the Standard of Excellence set maximum and minimum percentages of students for all five

assessment performance categories in 130th reading and m athemadcs. No more than a strictly
limited percentage of students could be in the academic warning categoc, or the approaching
standard category- the two categories below proûciency. Higher percentages were required in the

three higher performance categories. Ifansas schools were vepz responsive and strove to not only
m ove st-udents over the AYP proticiency line, but into the higher performance levels. By 2011, 829
schools out of roughly 1,300 schools had achieved the Standard of Excellence in m athematics and

955 in reading. The JtPl builds on this cxperience and the field7s familiarity wish a whole
clistribution m easure, but with greater transparency to teachers and administrators than the
regression form ula of the Standard of Excellence.

Like many natural phenomena, student achievement can be described by a normal curve. Broad
improvements in knowledge and skills across a whole populadon are manifested as a movem ent of

this whole normal distribudon to the right. A more com pressed range, or reduced spreads in tl'tis
distribuùon would indicate reduced variation betvveen sttzdents- in other words, a reduction in the
gaps between students. ln terms of statisdcal descripdons, policy makers want to see the knowledge
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and skills of all st-udents move to the right, and they want to see the variation between st-udents and
schools narrow and the peak of the distribution move upward. There are many measures used to
compare st-udent performance on state, nadonal, and international tests- proficiency percentages,
mean scores, and growth measures- but really all are different views and slices of the whole
population's ltnowledge and slcill distribution. The fullest stadsdcal picture of broad-based st-udent
improvements in skills and knowledge are pictures of the whole normal distribution of st-udents:
skills, at all proiiciency levels, over :1r1-1e.46

A student's score incorporatcs a host of infuences tbc student's developmcntal laistors wlnetlacr
she had a good breakfast the morning of the test, the level of clifficulty and design of the assessm ent,
the skills of her teachers, and her own engagement and effort. lf one examines assessments that

have long histories and whole populadon distributions, like NAEP, or IQ tests, one sees that there
are timits to moving a whole populadon cutve upwards. For example, over tile last cent-ury', in all
the industrialized countries, IQ scores have slowly increased at about 3 points per decade.4? In the
last decade, IQ levels appear to have reached a plateau or declined slightly.o NAEP assessments are
known for their high standards and level of clifficultj,. On a 500 point scale, NAEP average nadonal
reading scores for 17 and 13 year-olds l'laven't varied more than 5 points in 37 years. In 1971, the
average reading score for l-/-year olds was 285 and in 2008 it was 286.

46 Ho, Andrew (2008). The problem witl! ttproficiency'': Limitations of statistics and policy under No Child Lef-t
Behind. Educational Researcher, 37, 6, 35 1 -360.

47 Neisser, Ulric (1998). The rising csfrvc.' Long-term gains in f; and related hpcl,l/rel. Washingtons DC:
American Psychological Association.

48 Teasdale, T.W,, and Owen, David R. (2008). Secular declines in cognitive test scores: A reversal of the Flynn
Effect. lntelligence, 36, 12 1-126.
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Fim re 3

Since the API is also a measure of a whole distribudon at every skill level, one should expect that

average yearly gains will, eventually, be similarly restrained. Like NAEP and io scores, one expects
the API to have a natural equilibrium or plateau, around which, when reached, scores will vary

above and below the mean within a more compressed distribudon.

W bat yearly rates of APl improvement are reasonable but challenging? Because l'Cansas has used the
same tive proficiency levels for more than a decades the APl can be calctzlated going back to 2000.
To meet federal assessment requirements to test grades 3 through 8 and once in the high school,
Kansas introduced new assessments in 2006. Though tlne new assessments did requlre the resetting
of cut-scores, tlaey were based on the same standards as previous assessm ents and calibrated to show
consistency and continuity in proficiency levels betv een grades. Because the new assessments were
so similar to the previous ones, anchored on previous assessm ents and the sam e standards, one can
use laistoric rates of improvement to estim ate achievable yearly rates of improvement in the API.
Figure 4 below shows the distributions for all Kansas schools in b0th reading and math. The y-axis
shows the number of schools at eacla APl level. The x-axis shows the AP1 range.

The blue reading histograms tell this stozy: in 2001 and 2002, mean APl improvement was small.
But in 2003, the flrst year of intense AYP pressure in lW nsas, the m ean API score for Kansas
schools slaot up 44 points, which was followed by three years of very strong improvements at about
30 points per year. The change in assessments in 2006 seems to have had no effect, with the mean
API having moved up 145 points over its 2000 level. Then, in 2007, the rate of improvement began
to drop from its early AYP period increases of about 35 points per year to about 13 points per year
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in the late AYP period. One year- zolo- showed no advance at all. ln the last available year,

2011, the variation between schools diminished slkhtly to a standard deviation of 109, but was a still
a long way from the narrow variation between schools achieved in Finland.

The goldenrod m athematics histograms tell a different stoc: from 2000 through 2006, there was
much greater variation between Kansas schools in their studentsl n'lathematics aclaievem ent tlaan in
reading. But as in reading, mathematics achievement showed high rates of improvem ent through

2005, what we have called the early AYP period. In 2006, there was a sharp decline in the
mathemadcs mean API, most probably due to the introduction of new assessm ents in that year. ln
2007, the high rate of improvem ent resumed, but only for that year. Our guess is that the new
policy of providing high school students with a second opportunit'y to test, a policy that was put into
effect in 2007, may have been responsible for som e of this increase. Then, from 2008 fomvard, the
rate of improvement fell from its early AYP rate of about 25 points per )rear- 37 per year if we
exclude 20O6- to a late--iYp-pltase rate of about 13 points per year. Like in reading, 2010 was a
year in which improvem ent stopped and actually declined. Arain, we can only guess the reasons- it
could have been the staff and budget cuts taldng place in Kansas in 2010, or that the schools are

actually approaching equilibrium in these subjects, or other unknown causes. On the positive side,
the vasiation betaveen buildings in mathematics achievement- the buildings' gap- began to decline
after 2007 and continued to decline up to the most recent year.

- - .- 
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Assessm ent Perform ance lndex Scores AI1 Students Grotzp,
n1I Kansas Pubjic Schools
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From 2000 tltrough the introductbn of new assessments in 2006, for b0th reading and math, one
could claim that yearly increases of 30 to 35 points in the API were achievable, if one excludes the

sharp decline in mathematics in 2007. But during the late-zN.-fp period, the declines in the rates of
improvement for 170th reading and m athematics, to an average of 13 points per year- less than half
the previous rate- with one year showing no gains and even a decline in mathematics- suggest a
m ore reasonable yearly goal of 10 points.

Considered together, these two facts,

that the overall rates of improvement were high in the early years and then began a fairly

rapid decline;

and that for one year, progress halted or declined;
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ask us to consider whether the current Kansas assessments may be approaching their natural
equilibritmq or plateau. After the disappointing experience al1 states had with the loo-percent
proficient requirement of AYP, accountability planners woklld be obstinate not to anticipate the
equilibrium points or plateaus of state and national assessments.

ldentifying the point of natural equilibrium is important because it can help set realisdc but
challenging long-term and yearly goals. But how does one idendfy an eql'ilibrikkm before it acmally
occurs? The task is made more difficult by the high-stakes consequences schools, districts, and
states face- how much improvement is due to teaching narrowly to the test, not broaclly to the
concept or skill, or to administrative changes? These possibilities can't be identified or quanéfied
here, but we can examine trends and rates of improvement to estimate equilibrium points for

reading and math,

Much like Option A in Section 2Bs KSDE will use the identified equilibrium point to set long-term ,

6-year cycle goals, and then the long-term goals to set Annual Measurable Objectives. After the end
of the ftrst 6 year cycle, IQSD E will re-set the equilibrium point based on the previous six years of
data. Six-year cycles avoid the short-term year-to-year focus on AYP goals, and give the field the
room necessa,.y for systemic improvements.

Estimatin the E uilibrium Points for Readin and M athematks

Using state aggregates, KSDE staff flrst generated the APl trends for all student groups. (See Figure
5 and Figure 6) N'Ve7ve limited the number of subgroups t() the sLx largest so fhat the charts would
be readable. The All St-udents group, as well as an eighth subgroup composed of students who were

not membezs of the Students with Disabilities (SwDs), English Learners (ELLs), or Free or Reduced
Lunch recipients, were added as comparison groups.

To help with interpretadon of the charts, some of the changes that influenced the trends should be
noted. ln 2006, new assessments, based on the same standards, were administered; the num ber of

assessments more than doubled; and tl-ie individual, longitudinal student data system was m ade
operadonal. The formalized deiinitions of student subgroups required by the longitudinal data
system, and its increase precision, improved the counting of ELLS. In 2010, a federal rule change in
how Hispanics were to be counted effected the counts and composidon of other groups- especially
the American Indian group, but also the W hite group. Otae can see the influence of these events in

the trends.
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Kangas Reading Trends as Measured by the API, 2000 - 2911,
selected student Groups. Report Card Populatlen
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Kan&as M athematic: Trend: as M easured by the API. 2000 - 2011,
seletted student Groups. Report card Population

Rylre 6

To get a clearer picture of performance trajectories, we smoothed these API series and projected tl'le
trend lines fosavard using a simple forecasting mode1,49 (see Figure 7 and Figure 8)

49 W e used the -1-425314 and EXSMOOTH forecasting procedures in SPSS. The -1-42531-1 procedure produces a new
series è'by applying a compound data smoother to the original series. The smoother starts with a running median of
4, which is centered by a running median of 2. It then re-smooths these values by applying a nmning median of 5 a
running median of 3 and hanning (running weighted averages). Residuals are computed by subtracting the
smoothed series from the original series. This whole process is then repeated on the computed residuals. Finally, the
smoothed residuals are added to thc smoothed values obtained the first time tllrough the process.'' W e used
EXSM OOTH to apply a simple dampening forecasting model to the smoothed means.
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Kansas Reading Trendsa Smeotbed and Projected Forward
seleded Student Groups, Rep-t Card Population
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Kansas Mathematics Trendsz Smoothed and Projected Forward,
gelected Rudent Groups, Repen Card Pppulation
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The most advantaged student group, tl'le Regular Education and Family-paid Lunch group, defines

the highest limits of APl achievement at approximately 825 in reading (Figuze 9 below) and 800 in
mathematics (Figure 10 below). This would be an ambitious target for all students, but without the
societal supports to counter the risks of poverty on child development, pardcularly early child
development, 825 and 800 would not be realisdc goals for all subgroups. ln KSDE discussions with
the Curricuium Leaders, and representatives of rninodty group organizationss some voiced strong
concerns that the efforts to improve the academic achievement of lower-achieving ethnic and
disadvantaged groups not be ciiminished by reducing tile academic goals for these st-udents, This led

IQSDE to tlae proposidon that rather than set yearly AMOs based on the trajectories of each
subgroup, that goals and AM Os for all would be set based on the Al1 Students group.
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Detail of Equilibrium Projection, Kansas Reading Trends,
2017 - 2019
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Looking six years ouq to 2017, tllis would set our best current estimate of an eqllilibritun point for
reading at 715 and 694 for mathematics.
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Detail of Equilibrium Projection, Kansas Math Trends,
2.017 - 2919
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Now that we have defined equitibriklm points, we can build perform ance bands around them .
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These performance expectadons are sllmmarized in Table 7 below. One of the most important
features of the table is the fourth column, rKcannot Exceed Tl'lis Percentage of St-udents Bclow

Standard, '' Tblk n.//: prevents tzi?.v builtlingfrom /?/#A,j a ypsp-yvt/-pmzfk,:ç.,:çms/ ofstudents bebind a J'k//-yzt/'pm/r:
grou.p ofstudents when the .zzlpf is averaged.

W hile use of a whole population index has the advantage of encouraging schoois and districts to

move each student to the highest performance level possible for each child, in som e cases, as in the
case of all averages, a large number of high performance st-udents could hide a low performing
subgroup if tl-le distribudon of st-udent knowledge and skills is bimodal. Setting limits will prevent
'Zmasking7' or the l'licling of a low-performing group by a hkh performing one. lt is really an
updated version of standards establislled more than a decade ago in lc nsas' Standard of Excellence

(see explanation of the SOE's histot-y above; also see the Standard of Excellence specifications in
Appendix B).
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Table 7

Reading AM OS

Readlg aceedw sExe ded Rate of Kv o- ntin Canllot
As- sment a  stuo osBuildio: çat-  t- AM /ARmIal m x n ble artentagePerfœmapce

fe cti-  e w m ndardIn*  Rar?e

For scbool: below tl'le 9(j*
top 2.5 percent percentile, a mean advance of l

Modelinq fLew l 4) poin? per war. Above the % tb
* 1 > or = -/57 percentilez whateverifnprovement

is pouible.

< or = 5 G rcent; if not,
next Iower level

3x1 quarter
An average yearly advaor.e (Jf 5 > 5 but < or = 10 percent;T

rtlneione  (t.e+  3) API > or = 703 but points per war if not
, next Mwer lael

< 757

2nd quarter

ltnpîemkntîngFek'el a) -4 a oq = sas but M  QVETQD WadY adkanc.e of 10
< 7()3 X int: PG #4r

> 10 but < ()r = 15 percent;
if not, next lower level

Iowest 25 percent lncrenrkent sufficientto enter Ievel
lllgh-Reedlke# ll 2 ora yearlk mean API adwance of

* 1 < 635 15 ptq.. whichever is greaten

Any * .001w1th > 15
percent of itsstudents
bebw profidentis a Ievel
l school.

In the two tigures immediately below are examples of the reading and math AzM os for schools
starting with different APl scores. You'll see that the slopes, or rates of improvcmenq are different
depending on the beginning AP1 score of each school. The higher the beginning level of
performance, the lower the expected yearly increase in the API; the lower the beginning level, the

higher the expected yearly rate of improvement. The projections of the lines converge below the
hkhest levels of projected API performance that we idendfied as 825 in reading and 800 in
mathemadcs.

.-  -- .. .- - - --  - - -  .- .....-. .- . -  97kansasàtate b'epartment cyè-tkuccltïon (hdahù-.hly 2012



Examples of Reading AMO Trajectorles for Scbools
Startlng at Dlfferent Levels

Modeling tevel 4 blde.

- Thbafhsitloning Level 3 blde.

Readlng
AP1 -':- Hlgh-hleed teszf,l 1 bldg.

Figare 12
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Examples of Mathemaets AMO Trajectories for
schools at Illffefent tevel:
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At the classroom level, in practical terms, this m eans that if 1 am a reading instructor, I now laave an
expectati' on of an average classroom performance level that is at the f<exceed standard'' level one

level hkher tban under AYP. At the school and clistrict level, this means that 1 will be planrling for
improving the reading skills of younger st-udents so that itacomitng cohorts of st-udents are better able
to handle the increasing standards required to m ove the school to the next level of reading
perfotmance.
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Summatized in Table 8, the overall mathemadcs goals are very similar to those in reading:

Table 8

M athem atics AM Os

Ruildins fatv w

For level 4 schools below the % 1*
top 25 N rcent percentile, a mean adm nce of 1 pts. < or = 6 paftenk if notv

Modzlinq tlevel 4) ,ssper mar
. Above the O  percentile, next Iower I- l

* 1 > or = 744 w'hateeer imprcvement i: polible.

3M quarter
M  average m arly advance of 7 points > 6 but < or = 13 N eent;

Trqnsltkmlnq fêee? :# jaw.aAPI > or = 6?9 but < per #ean if not
, next 10wG

744

?nd quafte: > 13 but < or= 19An average m arl# advance of 13
tmplementlaq (teve? 1) percent; if rbot, rtext lf-erN4 > or = 596 but < points per year. level

Any schoopwO  > 19
Kwe:t 25 rercent tnerements suffieientto enter Ievel 2 percent of its studere

Hlglt-Need fteeel.tl or a yeafN mean API advance of 15 below profident is a Iewl
AVl < *6 pts., whichever i: gfeatefk lschool

.

Asse-  Fv ded Rate of lmpro- ntin
e orma-elrxlex te Am /AnnualMeaslzfable

%v  œ #G-

CanlwtExeeed-
a rcentv tëvtle

M - Rae d

Due to the greater variance between scllools and the lower overail levels of achievement in
m athem atics reladve to the assessment, the mathemadcs table shows slightly higher levels of
tolerance for the percentages of st-udents below the proliciency line.

W ill the AP1 misidenHfy the highest need schools?

ls the APl as accurate, less accurate, or more accurate than the Percent-at-proficient measure in
identifying Priority, Focus, and the Highest-perfotxning Reward schools? W e can test the accuracy
of the API in identifying the highest-need schools, by comparing the schools that the AP1 would

identijr as Priorit'y, Focus, and Reward schools to the schools that would be identified using
Percent-at-proûcient-or-Above (see Figure 15 below). N'Vhat we observe in Figure 15 is tlaat the AP1
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and the Percent-at-proEcient-or-AboAre measures, when used across 4 years of school rankings in

130th reading and math, identify almost exactly the same Priosity schools (the red circles).

W hile the correlation between the tavo measures is vesy high, and nearly in a straight Ene, we see a
greater degree of difference, or spread, betaveen the Title I schools that are neitiler Prioritjr nor
Focus schools. W e can better understand the difference between tile APl and the Percent-at-
Proticiency if we examine tavo schools- school Y and School C- that are sirnilar in tileir Percent-
at-standard-or-Above, but very different in their AP1 rankings. The thvo schools are idendûed in
Figure 15,

Table 9

(llm. Fkxrcent- zl-year œ rœ nt- çyear œ rœ nt-
at-Rofidency OamulativeM  lyeaar Fbrcent- in-the-Middle in-the-Hye

FMnk FMnk at-Rofidency Fbrform. Cbt. 2 O rform. Càt.
zhool Y 3:$8 485 91 DX 16 % 75 Q/
D ool C 342 173 92 0/ 46 0X 46 OX

q''hile School C has a higher Percent-at-proticiency 92 percent almost half of its st-udents are in
the lowest categozy that counts as proficient in Kansas, tl'tis category is called ïtsleets Standardq''
In contrast, School Y, which has a slightly lower 4-year Percent-at-proficiency 91 percent has
moved three-fourths of its smdents into the highest two proûciency categories fdExceeds
Standard,'' and ifExem plary.'' The API is the more accurate, differentiating measurc of school

performance because it shows that School Y has moved a majorit'y of its students to higher levels of
knowledge and skill while Sclaool C laas only moved a little less than half the sttldents into the
highest levels of proticiency.

The stopr is vezy sim ilar if we compare the Reward Schools identified by the API to those identified
by Percent Proficient. Of the 66 Title l schools that are identified, 27 are I-ligh Progress Schools
and 39 are l-lighest Performance Schools. Of the 27 High Progress Schools, the AP1 and the

Percent Proficient measures identifjr the same schools in 63 percent of the cases (n = 17 / 27). Of
the Highest Performance School, the API and Percent Proficient measures identj.fy the same schools

in 72 percent of the cases (n = 28 / 39). ln Figure 15, we show the mutually-identified I-lighest
Performing Schools as red diamonds, those that would only be identified by the Percent Proficient
measure as green diamonds, and those that would only be identifLed by the AP1 as purple diamonds.
The 17 High Progress schools that are identified by 130th the API and the Percent Proficient
measures are red triangles, while those that are only idendfied by the API are blue triangles. There
were no builclings that would have been idendtied as High Progress by the Percent Proficient
measure alone. W hy? The Percent Proficient is a count of students who cross a single threshold at
the lower end of the score distdbution. . ln other words, the top range of the Percent Proficient
measure is restricted, whereas, the APl has four thresholds and m any more students available for
crossing the higher ones. This is another illustration for why the API is the better perform ance
measure for Kansas.
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If we take the average measures of the Higilest Performing schools, including those that would be
selected b)r the API or the Percent Proficient measure, we see only a three-point difference in their

average Percent Proficient measures: from 95 percent to 98 percent proicient (see Table 10 below).
But we see that tile APl l'las recognized schools that have moved higher propordons of students
into the higher two performance categories- 7g percent as compared to tl'le lower percentage of

st-udents- '/4 percent that the Percent ProEcient schools laave moved into the hkhest two
performance categories. The same can be said for the High Progress Schools. Again, it appears that
the schools selected by the API are the higher performing schools.

Table 10

çyear
Mean çyear lyear lyear

çyear Ftxrcent in Mean œ rœ nt- O rcent-
Mean MH s Fbrcsnt in in- in-the-
Fbrœ nt- zandard Fxe s Fxemplary Hghe  2
at- M orm. M orm. M orm. M orm.

n Rofldency (%t. œ t. (%t. tbt.

Highe  œ rforming o y w  s 5: o w  %1 1 95 /0 17 oblR.qs!fi on theM  only

Hgbe.< Fbrforming
bae  on R'of idency 97 % 23 % 35 % 39 % 74 %

only

Highed D rforming
bae  on b0th the A:I 28 98 % 14 QA 32 % 52 DA 84 %

& Rofidency

High Rogre ng
ba*  on t he AR & 1 7 86 % 29 % 31 % 26 % 57 %

Rofidency

High R'ogree ng o oy ac % x  og 6c o:1 0 87 /0 27 oba*  on theM  only

Of the tavo groups of Highest Performance Schools, those that are selected by the APl versus those
that would be selected by the Percent Proficient measure, the stozy is the same if sve compare the
individual schools with the m ost extremely clifferent values. ln Figure 15 and Table 11 below,
School A, the APl school with the highest APl rank, has 83 percent of its smdents in the highest
tw-o perfot-mance categoriess while School Z, the Percent Proticient School with the lowest API
rank, has only 68 percent of its students in the highest t'wo categories. There is only a tavo-point
difference between the schools on the Percent Proficient m easure. lf we compare the two schools
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that m ost differ on the Percent Proficient measure, School Y and School Z, the differences cancel
each other out. The school selected by the API, School Y, in tlae highest tkvo performance
categodes, has a seven-point advantage over the school selected by the Percent Proficient measure,
while School Z has a six-point advantage in the Percent Proficient m easure.

Table 1 1

œ m. œ rcsnt- lyear Fbrcent- lyear Fbrcsnt-
at-Rosdency almulativeM  çyear Fbrœnt- in-thoMiddle in-the.hlle

% k Fhnk at-Rofidenw Fbrform. œ . 2 M orm. Càt.

D hool A 442 529 95 % 12 % 83 %
ztlool Y 338 485 91 0/1 16 % 75 DX
Dhool Z 491 423 97 D/o 30 % 68 %'a

Reward, Fotus? :nd Prlority schools Identified by the API
CompRred to 'rhose ld/ntified ihy Pertent Proficient

(aI1 students enmlled by geptember 2(1tl1)

Rwlre 15

W e can examine this difference in more detail but at more subtle levels if we compare the lists of
schools that the Percent-at-proEciency measure would identify as Priority Schools to those the APl

woklld identify. (See Table 12) Since the names of the Priority Schools have not yet been made

.- . . . -  - .- -- . -- . -  
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public nor iinalized with 2012 assessment results, the actual names of the schools have been
changed to pseudonyms.

O f the 33 Title I schools that would be identified as Priorit'y Schools, the API and the Percent-at-
Standard measures identify (he sal'ne schools, with the excepti' on of tqro. The second column, 'TAPI
order,'' gives the order in wlaich tlae API would identify the Prioritjr Schools, with the flrst being the
highest-need. The tlaird column gives the order in which the Percent-at-profcient would idendfy
the Priority Schools. As in the more extreme comparison of School Y and School C, the difference
is that the schools selected as Prioritz by the API moved slightly more students into the laigher
performance levels. While the differences bet-ween the schools are small, based on compadsons of
these two measures, one concludes that the AP1 is making the more accurate classification of the

Prioriv Schools' academic aclzievement.
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Tilble 12

Comparison of Priority School Classifications Based on the API vs. the Percent Proficient
percentages based on Gyear totals In each pe rform cat.
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Student Growth AM os

lnitial interest in growth models was spurred by the hope that they would have fewer biases against
schools with more subgroups, higiler propordons of low-incom e students, English-l-earners, and
Students with Disabilities. lf schools and districts could show tlaat disadvantaged groups were

showing reasonable rates of improvement on state assessments, then, even if their st-udents were
staréng far behind their peers, schools and districts could show that their students were making

Progress.

ln 2008, KSDE convened a two-day conference on growth models with representadves from
Kansas districts, national experts on various growth models, and Kansass assessment technical

advisors. After presentadons about value-tables, trajectory and projection models, the group
selected the St-udent Growth Percentile model developed by Damian Betebenner as the most
desirable. The group saw several advantages in SGPS, but the main ones were:

1. The charts could help individual teachers and students set realisdc expectations for
individual students. Students could be compared to st-udents with similar score histories to
generate condidonal probabilities of improvement. This was true for very low achievers as

well as very high achievers.

2. ln 2006, lvansas introduced new assessments. They were not verdcally scaled so they could

not readily generate growth measures for the sam e students moving longitudinally across
grades. The SGP model overcame this obstacle without imposing new assessment costs
onto the State and the field.

3. Aggregations of the SGPS would permit the State, districts, and schools to reliably quandfy
the relative growth of their srudents. Rather than depending on a status m easure alone- the
percentage of students at proticient or above- the State and the field could distinguish
between tlaose schools and districts whose students were showing gain or growths from
those whose students were not.

There were also important teclanical advantages- for example, SGPS were not distorted by outliers.

....-- --  .--  
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Kansas has had unique individual st-udent identificadon numbers since 2006. AII general
assessments in math and reading, from 2006 through 2011, and all general assessments, are used in
the model. 'l''he SGP model uses the conditional density, or quartile, associated with each st-udent's
prior test scores to situate the st-udent's most recent score and its percentile within the densit'y. Data

is set up to eeat the most recent instance of a grade/scale score as the current year, and all previous
instances as prior years. The m odel looks at the data starting from the current year and then counts
backavard. For Kansas data, the input ftles had to be constructed like this:

Table 13

Student ID G06 G07 G08 G09 G10 R06 R07 R08 R09 R10
5550000aaa 4 5 6 7 8 81 81 80 78 84
5550000bbb 3 4 5 6 7 72 85 90 89 80
5550000ccc 3 4 5 6 85 90 89 80
5550000ddd 3 4 5 88 83 92
5550000eee 3 4 76 64
5550000fff 3 82
5550001 4 5 6 8 84 81 89 92
5550001hhh 4 5 7 8 73 72 83 89
55500011 4 6 7 7 8 73 72 79 83 89
5550001- 3 4 6 7 8 87 90 95 92 94

G denotes grade level, R or M are for reading or math scores, and the numbers 06 through 10
indicate the year of testing. As shown in the table above, 7th and 8th graders who were present for

the entire span of years, have four prior data points; 6th grades have three; 5t11 graders have two; 4th
graders one; and 3rd graders none, A st-udent needs to have a valid score for the current year and at
least one valid score from prior years Lo calculate the student's current SGP. Student Growth

Percentiles can't be calculated for tlaircl graders, because they laave no prior year's score. The more
scores a st-udent has, the more accurate the st-udent's SPG will be.

KSDE is currently piloting charts using its growth data. To compare the growth of st-udents in a
subgroup, cohort, building, or district, indhridual sttldents' growtlA percentiles were aggregated for

specific years and subjects, and the median score used as a measure of the group's performance.

To achieve the annuai growth AM O, a school must have a median student growth score that meets
or exceeds those of half the schools in the state. By defirtidon, this means that only half the schools
can m ake the yearly growth goal. KSDE'S reasoning is that a school must show median-or-better

growth to qualify as making the growth .AM O.

Fozowing is an example of the growth AMO :

-- .--  ..--...- .. ..- .-  - -  .
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All Kansas Public srhools, M edian student Growth Percentiles
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Fcr 1wc ccmsecutàve years, a school's Student Growth Percenl:ile
medpan must be in the t/lp half of alI growth medians.

2. Fo!.' tw'o corlsecu'kfve yeaFs, a schcol must 41:c meet r'ts acbkevernent AMOs.

R+ re 16

Reducfng tlle Gap AM os

Schools will be held accountable for their achievement gap by focusing attenHon on the
performance difference between tlleir lowest performing students and state benchmarks. Gap
AMO s are speciiic to the performance of each building, Nvith buildings further behind having larger
AM OS. To make the rap AM O, a building must decrease in annual equal increments half the gap
distance betveen the lowest performing 30 percent of students and state benchmark by tlae 2016-

2017 school Jrear.

Separate state benchmarks are calculated for math and reading. State benchnurks are calculated by
aggregating four years of assessment data for each building. Four years of data are used to
calculated benchmarks in order to maximize the reliability of these scores. An API score is

calculated (see Table 14 ftlr a sample calculation) for each bttilcling's aggregated data. Buildings are
then ranked by AP1 score. The AP1 score of the building at the 702h percentile becom es the state

benclamark.
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Assessment Performance Index (API)

Table 14

performetnce level points per test # of tests total points
exemplarjr 1000 15 15,000

exceeds standard 750 22 16,500
meets standard 500 20 10,000

approaching standard 250 7 1,750

academic warning 0 2 0

totals 66 43,250

Assessment Performance lndex (APII = 43,250 +' 66 = 655

State benchtnarks are compared with the API score from each builtling's lovvest perfot-ming 30

percent of students. The difference be> een these tavo values is a building's achievement gap. To
detertnine a building's APl score two years of assessm ent data are aggregated. The use of the past
tavo years of assessment data was decided based on modeling of existing assessm ent data, lt was

determined that using two years of assessment data optimizes score stability (a buildingns API score
is less likely to dramadcally vacillate year to year when two years of data is used) svithout overly
burdening a school with its own past performance (i.e., using more years of data inhibits schools
from malui- ng dramatic progressa because past ycars' data may stifle the impact of recent perform ance

improvements). An APl score for the lowest performing 30 percent of st-udents is calculated. The
resulting API score is thcn subtracted from the state benclamark to determine a building's
achievem ent gap. See Appendix B f<lortnsas M ethod for ldenéfying Focus Schools: A Field Guide''
for a step-by-step guide for the achievement gap calculadon.

Building and district speciiic AM Os are based on the gap calculation described above. To m eet the
Gap ./tNIO, a building must decrease in annual equal increments half the gap distance between the
lowest performing 30 percent of students and the state benchmark by the 2016-2017 school year, As
an addendum to the Gap AM O, buildings with an AP1 score of 500 for the lowest perform ing 30
percent of students will be deemed as having sufficiendy closed their gap they are performing on
average at proficiency. This rule has been added onto the Gap AMO because it is conceivable tlaat a

school might be asked to continue to reduce their achievement gap despite having all st-udents that
are in the lowest-performing 30 percent at proficiency or higher. Although lc nsas encourages

furthering the achievement of al1 students, not just those below the proficiency line, it is unfair to
require schools to close an achievement gap if a2 students are already proiicient. Addidonally,
modeling of Kansas assessm ent data suggests that less than 15 percent of schools will make their

Gap .4.1$10 by this rule (see Table 15) Those schools making the 500 rule are the highest performing
in lW nsas, not the lowest perfortning.
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M eedng the Gap AM O is an ambidous goal for lfansas schools. The calculations necessac to
model the Gap AMO were performed using lfansas assessm ent data from the 1999-2000 school
year through the 2010-2011 school year. This data modeling revealed that approximately half, or

less, of buildings made the Gap -4.N10 for reading in past years (see Table 15).

Table 1 5

Number of Buildings That W ou!d Make Gap AM O for Reading Using Modeled Data with Gap
AMO Set in 2003.

Year 2004 2005 2006 2007 2008 2009 2010 2011

.A.510 Not M et 377 388 423 387 366 375 462 488

AM O M et By Gap Reductbn 371 354 317 335 323 294 200 159

.41$10 M et b 500 Rule 11 17 19 37 70 90 97 112
Percentage of Buildings M eeting v zs0 440 zss szogo sjogo 39% 36o50 o+

0

Note. Only buildings with complete data for 2003-2011 were used in this table (N = 759).

Further data modeling was conducted using Kansas reading assessment at the building level. The
average reading achievement pap in Kansas is betvveen 350 and 400 APl points. This translates into

an average Gap AMO of approximately 30 APl points (see Table 16). Table 16 also shows that the
average API score for the lowest perfonning students in each building has increased 210 APl points
in 9 years. The average reading gap laas remained unchanged as a resttlt of annual increases to the
state benchmark for reading. Likewise, the average reading AMO has also remained largely constant

over time.
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Table 16

D escripdve Stadstics for Gap Reduction Components Using Modeled Kansas Assessment Data for
Reading.

Ntunber of
Buildings API for Lowest R

eading Gap Reading aYM Oi
n Perfonning 30%

Calculation

Year N  M  SD zkf SD xh,1 SD

2003 816 176 92 370 92 31 8
2004 827 214 103 350 103 29 9
2005 823 249 112 340 111 28 9
2006 862 269 123 367 122 31 10

2007 1,074 306 132 358 132 30 11
2008 1,089 342 134 347 134 29 11
2009 1,109 367 130 344 130 29

2010 1,123 374 127 352 127 29
2011 1,149 386 122 348 122 29 10

Note. M eans and Standard Deviadons are in API units.

Proficiency AM O : Reducing Percentage of N on-proficient Students

The goal of the Reducing the Non-proficient AM O is to help schools chart their progress towards

reducing tlleir percentage of non-proEcient smdents. The objective of the Reducing the Non-
Proficient AM O is to reduce the percentage of non-proficient students by half in annual increm ents
spanning 6 years. For each building, district, and the state of lfansas, separate AMOs will be
reported for the .A1l Students group and all identifiable subgroups. Reducing the Non-proficient
AM Os will also be reported separately for reacling and math assessments. To maintain stadstical
reliability, only subgroups with an N  size equal to or greater than 30 will be reported.

Building-level percent at proficient or above, for the All Students group and idendfiable subgroups,
will be aggregated across all tested grades within a building. Building-level Reducing tlle Non-
Proûcient AM Os wi11 be calculated by subtracting a building's rate of proficiency from one. This
difference value will be divided in half; the resulting quodent will be divided again by six. Tlle result
is the percentage of addidonal st-udents that must attain proficiency in order for a building to make
its Reducing the Non-profkient AM O. This methodology ensures that each btzilding has a
customized Reducing the N on-proficient AMO for each st-udent group, These custonaized AMO s

further ensure that student groups that are less proiicient (i.e.s further behind) demonstrate larger
annual progress toward proficiency.
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As examples, consider two buildings: Building A is laigh performing. Building B is low performing.
The A11 Students percent proficiency for Building A is 85 percent, whereas, the M  St-udents percent
proûciency for Building B is 70 percent. The Al1 Students Reducing the Non-proficient AM O for

Building A is 1.25 percent. The AMO for Building B is 2.5 percent (see calculations below), In
order for Building A to make its AM O it must decrease annually the percentage of non-profzient
students by 1,25 percent. In order for Building B to make its AM O it must decrease annually the
percentage of non-proficient st-udents by 2.50 percent.

Building A, M  Students Group! ((1 - .85) -> 2) x- 6 = 1.25%

Building B, Al1 Students Group: ((1 - .70) +' 2) + 6 = 2.50%

Similar Reducing the Non-proûcient .XM OS will be set for all idendfiable subgroups at the building

level. ln Building A, English Language Learners (ELLSI are 78 percent proficient. In Building B,
ELLS are 62 percent proficient. The ELL ANIO for Building A is 1.83 percent. The ELL AM O for

Building B is 3.17 percent (see calculations below). ln addition to ELL students, building-level
Reducing the Non-proficient Jtslos will be calculated for students with disabilides, free and
reduced lunch status, ethnicity, and race.

Building B, ELL Student Group: ((1 - .62) + 2) -h 6 = 3.17%

Diseict-level proiiciency, for the A2 St-udents group and idenifiable subgroups, will be aggregated
across al1 tested students witlain a district. District-level Reducing the Non-profzient a'tslo s will be
calculated using the same method outlined above. This metilodology ensures that each distdct has a

customized .A.1$10 for each student group and student groups that are less proûcient have larger
AM Os.

As examples, consider tvvo distdcts: District C is high performing. District D is 1ow performing.

For District C, the .A11 Students percent proficient is 80 percent, whereas, the A11 St-udents percent
proficient for District C is 60 percent. The A11 Students Reducing the Non-proûcient AM O for
district A is 1.67 percent, The M  St-udents Reducing tlae Non-proficient AMO for District D is

3.33 percent (see calctlladons below). ln order for District C to make its y AMO it must decrease
the percentage of non-pro6cient students by 1.67 percent annually. In order for District D to make
its ./.1$10 it must decrease the percentage of non-proficient students by 3.33 percent annually.

Reducing tl-le Non-prolicient AMO calculations will be performed at the distlict-level for ELL
st-udents with disabilities, free and reduced lunch status, ethnicity, and race.
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Distdct Ds M  Sttzdents Group: ((1 - .60) +' 2) -> 6 = 3.33%

State-level profkiency Alkios, for the Al1 Students group and iden:iiable subgroups, will be
aggregated for all tested students across Kansas. State-level Reducing the Non-proficient AM OS
will be calculated using the same method described above for buildings and distdcts. This
methodology ensures that lfansas has a customized AM O for each student group. These

customized Alklos further ensure tl-lat st-udent groups that are less proiicient have larger AM Os.

As an example, the percent proficiency rate for liansas in reading for 2010-11 is 87.5 percent for tlae
All Students group. The state zttl Sttzdents Reducing tlae N on-proiicient AM O for reading would be
1.07 percent. ln order for Ic nsas to make its A11 Students AM O in readings buildings in aggregate
must decrease the percentage of non-proficient students b)r 1.07 percent annually. State-level
Reducing the Non-proticient AMO calculadons wi.ll be performed for ET J ., students with
disabilides, free and reduced lunch statuls, ethnicity, and race. State-level Reducing the Non-
Proficient Alilos, based on 2010-2011 assessment data, are provided in Table 17.

Itansas, All Students Group: ((1 - .872875) -'H 2) +' 6 = 1.0704%

Table 17

State-kevel Reducing the Non-proficient AM os Calculated for 2011.

Reading M ath
Student Grou AM O .iM O

All Students 1.07 1.32
Free &lkeduced Lunch Status 1.66 1.96
St-udents with Disabitities 2.20 2.64
English Language Learners 2.50 2.30

Hispanics 1.87 2.00
African Americans 1.98 2.53

American lndians 1.72 2.01
Asian & Pacific lslanders 1.10 0.98
Multi-lkacial

W hite 0.92 1.16

Because all four areas achievement, growth, gap, and proficiency- are dimensions of the same
state assessm ents, one expects that progress in one area will lead to progress in the others. Because
our design is dynamic and sets in motion condnuous improvement goals, we expect that as schools
improve in each area, all schools A.'dII also be required to keep up with each other
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Participation Rate AM O

The expectation in Kansas is that ALL students in the grades Nvith state assessm ents will participate
in those assessm ents. The AMO for participation rate, however, is 9504. The AM O is calculated for

the M  Students group, and when there are 30 or more members, the traditional subgroups (Free
and Reduced Lunch, St-udents with Disabilities, ELLS, African-aimerican, Hispanic, W hite, Asian,

American Indian or Naskan Native, and Multi-ltacial students), in mathemadcs and reading.

English Ianguage learners (ELLs) in their ftrst year of U.S. schooling must participate in the state's
English language proficiency assessment (ELPA) and the mathematics assessment. ELLS who take
the ELPA will count as participating in the state reading assessment.

Kansas continues to apply the policy of the U.S. Department of Education (M arch 2004) for
calculadng pardcipation rates. Sclaools with high participation rates that experience a dip one year
will have their pardcipadon data from the previous one or two years averaged Nvirh the current year's
data. If the average m eets or exceeds 950/0, then the school will be classitied as meedng the AM O.
Students with medical emergencies are reviewed by KSDE on a case-by-case basis. District tesdng
coordinators notify KSDE when a partictzlar smdent is unable to take tile state assessments during
the entire tesdng windom  including make-up dates, due to a significant meclical emergency. If
IQSDE agrees with the situation, that smdent will be excluded when calculating participation rates.

'T'he state accreditadon system known as Qualit'y Performance Accreditation (QPA) also has a
requirement of 95% pardcipation on state assessments. As a result, this supports the Participation
Rate AM O. Schools have to meet ln0th the performance criteria and the quality criteria in order to
be accredited. If the school meets one or more of the performance criteria for two consecutive

years, its accreditaion status is Accredited on Improvement. Following is part of state regtzladon 91-31-32
which explains the performance criteria including participadon and graduaùon; also see website for
additional inform ation latp r//sxayaNr.ksde.org/Default.aspxptabid=l6g4

91-31-32. Performance and Quality Criteria

(a) Each school shall be assigned its accreditation status based upon the extent to which the school
has met the performance and quality criteria established by the state board in this regulation.

(b) Tl'le performance criteria shall be as follows:

(1) Except as provided in subsection (d) of this regulation, having met the percentage prescdbed by
the state board of students performing at or above the proEcient level on state assessments or
having increased overall st-udent achievement by a percentage prescribed by the state board;

(2) having 95% or more of all students and 95% or more of each student subgroup take the state
aSSeSSCnentS',
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(5) having an attendance rate equal to or greater than that prescribed by the state board; and

(4) for high schools, haùng a graduation rate equal to or greater than tlaat prescribed by the state
board.

Ifansas has a hkh pardcipation rate as a result of the expectation that al1 students be assessed and
due to the long assessment window which is mid-Februarjr to early M ay. Participation rates for the
:6
-411 Students'' group ranged from 98.9% - 99.8% over the last four years. Likewise, the various

subgroups in 2012 ranged from 97.8 ELL to 99.4 W hites.

Graduation Rates

High schools will continue to have the sam e graduation rate rules and definitions as approved in the

Itansas Accountability Workbook. The four-year and five-year adjusted cohort graduation rates will
be used for the annual measurable objectives (AMOs). The graduation goal is 800/0. lf a school is
below that goal, it must m eet the expected target to meet the AM O, Following are the expected

targets:
*. If a sclAool's rate is 80% or above, the AM O is met.

@ lf tlac ratc is at least 50% but less tlaan 800/0, the zïlklo is a 5% improvement over last year's
rate.

* lf the rate is at less than 50ö/o, tl'le AM O is a 3% improvem enr over lasr year's rate.

The four-year adjusted cohort graduadon rate is the ntunber of st-udents who graduate in four years
with a regtllar high school diploma divided by the ntunber of students who entered hkh school four
years earlier (adjusting for transfers in and out). An examplc of the formula for the class of 2011 is:

# Jp / 1 graduates (# t;f cohort members Mrir.y a re-qular HS dibloma)
#

.#rJ/ time 9th graders ?k.#// 2007plus transrs J'/; minus students who frtzvj/ir outq S'zzpjrlp, or die #i/r/r,g 20 1 0-
201 1, 2009-2010, 2008-2009 and 2007-2008

The rninimtun graduation rate- by either the 4-year or s-year Adjusted Cohort Graduadon rate- is
80 percent for 130th the four-year and live-year cohorts, but recognition is conferred for higher
graduadon levels. The criterion group- the group that counts for accountability- is the A11

Students group. The 4-and-s-year Adjusted Cohort Graduation rates of all the tracliùonal subgroups
will also continue to be reported on the Building, District and State Report Cards, but only the All
Students group will be the criterion group- that is, failure of the Al1 St-udents group to m ake the
graduation goal means the district or school failed to make its AM O in this measure.

The state accreditadon system, Qualitjr Performance Accreclitadons also uses the same goals and
targets as in the approved Kansas Accountabilitz W orkbook . As a result, the AM O relating to
graduation has strong accountabilit'y.
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2.C.i Describe the SE A's methodology for identifying hkhest-performing and high-progress
schools as Reward Schools . lf the SEA'S m ethodology is not based on the definition of Reward
Schools in E-fF.,..I. Flexibillbl (but instead, e.g. based on school grades or ratings that take into
account a number of factors), the SEA should also demonstrate that the list provided in Table 2 is
consistent with the deiinition, per the Department's EfDemonstrat-ing that an SEa.'t'S Lists of Sclaools
meet ESEA Flexibility Definitions7: guidance.

Kansas is idendféng 10% of the Title 1 schools (66 schools) as Reward Schools using the same
components established for determining the annual measurable objectives (AMOs) for achievement,
Assessment Performance lndex (API). Thirty-nine Reward Schools are identified for being the
highest perfonning and tw-enty-seven for showing high progress.

Using tile most recent four years of reading and mathematics state assessment data, al1 Tifle l

buildings are ranked based on their yearly Assessment Performance Index (AP1) scores. These
rankings are combined and then the buildings are ranked again. 'T'he Title l schools in tlae top 10
percent of all Title 1 schools based on four years of AP1 scores will be identified as Highest
Perfonning Schools.

To idendf
.
r the High Progress schools, the API is used differently. The AP1 rankings are converted

to percentiles. Then thc percentile rank from four years before is subtracted from each school's
percentile rank from the most recent year, to yield an absolute improvement in the rank of each
school. The top ten percent of these schools are identified as High Progress Title l schools.

Neither the Highest Performing nor the High Progress Schools can have signifkant achievement

gaps betveen the AII Students group and any subgroup with 30 or more students. Sknfcantgap is
defmed as a difference of 250 or more API points in the most recent year of data. 'T'his bars about
four-and-a-half percent of tlae Title I schools from becorning High Progress or High Performing
Scbools. Figure l7below provides a comparison of the High Progress schools selected by the APl
with those buildings that would have been selected based on the Percent Proficient. The Percent
Proûcient measure would select the same buildings as the API, but the API would identify an
additional 10 builclings, over the 17 that would be identified by 170th tbe AP1 and the Percent
Proûcient measure.
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If we exatnine the schools idendfied as High Progress by 170t.h the API and Percent Proficient (the
blue squares in the Figure 17 above), they are very similar in tl'leir absolute improvement based on
the APl or the Percent Proûcient, On 170th measures, they have improved an average of about 53

percentage points. How are the ten btzildings identified by the API different? To get som e answerss
let's examinc tlae numbers for School W .

-  .- - -  
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Table 1 8A

W hye x l W  D œ ld Y AHiX R.-  M x I œ '=  on theM
% at

exfw vis

<andard %at exemplary
%at kandard (next (highe  total 9%at or

OAbelow (minimum highe  X rformanœ above
profident profidency) cateœ ryl catG-pr'yl profidency

2008 12.7 34.7 34.0 18.7 87.3
2009 8.5 35.6 32.2 23.7 91.5
2010 8.6 20.7 37.1 33,6 91.4

2011 6.7 14.0 36.0 43.3 93.3

çyear
abK lute
change: -6.0 -20.7 2.0 24.7 6.0

In four years, School W  reduced the percentage of students below profkient by sLx points- not a lot
in term s of volume, but tlae reducdon is nearly half of the number that had been below proflcient in
2008. W hat is a greater achievement, one that earns School W  recognidon as a High Progress
School, is that over the same 4-year period, it moved twenty-five percent of its st-udents into the
highest performance category. The Percent Proficient m easure would not capmre this achievement
and wottld not identify School W as a High Progress school. It would only see that the absolute
improvement over the same four years was a six-point shift from below proficient to above
proftcient, and ignore the 25-point shift into the highest performance categoc.

The stosy is very similar if we compare the Reward Schools identified by the AP1 to those identiEed
by Percent Proficient. Of the 66 Title 1 schools that must be identiiieds 27 are i-ligh Progress
Schools and 39 are Highest Performance Schools. Of tl'le 27 High Progress Schools, the APl and

the Percent Protkient measures identify the same schools in 63 percent of the cases (n = 17 / 27.
Of the Highest Performance School, the AP1 and Percent Proficient m easures identify the sam e

schools in 72 percent of the cases (n = 28 / 39). ln Figure 18, we show the mutamlly-idenified
Highest Performing Schools as red diamonds, those that would only be identified by the Percent
Proticient measure as green diamonds, and those that would only be identified by the API as purple
diamonds. The 17 High Progress schools that would be idenlified by b0th the API and the Percent
ProEcient measures are red triangles, while those that would only be identified by the APl are blue
triangles. There were no buildings that would have been idendfied as High Progress by the Percent
Proticient measure alone. W hy? The Percent Proficient is a count of st-udents who cross a single
threshold at tlae lower end of the score distribution. After a decade of No Child Left Behind efforts,

relatively few students are available for movement over that single line. In other words, the top
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range of the Percent ProEcient measure is restricted, whereas the APl has four thresholds and many
more students available for crossing the higher ones. This is another itlustration for why the APl is

the better performance measure for Kansas.

lf we take the average measures of the Highest Performing schools, including those that would be
selected by the API or the Percent Proficient measure, we see only a three-point difference in their

average Percent Proscient measures: from 95 percent to 98 percent proûcient (see Table lgbelow).
But we see that the AP1 has recognized schools that have moved hkher proportions of students
into the hkher tavo performance categories-7g percent- as compared to the lower percentage of
st-udents- 7,i percent- that the Percent Proficient schools have moved into the highest tavo

performance categories. The same can be said for the Hkh Progress Schools. Again, it appears that
the schools selected by the AP1 are the higher performing schools.

Table 19

çyear
Mean zl-year lyear Gyear

çyear Fbrœ nt in Mean Fbrœnt- O rœ nt-
Mean Meets Fbrœnt in in- in-the-
Ftxrcent- zandard Fxce s Gemplary Hile< 2
at- M orm. M orm. œ rform. M orm,

n R'ofidency œ . œ t. Càt. œ .

Highe.< œ rforming o n os 7, s1 1 95 h 17 h 29 % 50
bae  on theM  only

Highed œ rforming
bae  on Rofidency 11 97 % 23 % 35 % 39 % 74 %

only

Highed D rforming
ba*  on both the *  28 98 % 14 % 32 % 52 % 84 %

& Rofidency

High R'ogre ng
bAxorl on the AR & 17 86 % 29 % 31 % 26 % 57 %

Rofidency

High Rogre ng o s10 87 % 27 % 30 h 30 % 60
bae  on theM  only

Of the two groups of Higlaest Performance Schools, those that would be selected by the API versus
those that would be selected by the Percent Proficient measure, the stopr is the same if we compare
the individual schools with the most extremely different values. ln Figure 18 and the Table 20

below, School A, the AP1 school Nvith the highest APl rank has 83 percent of its students in the
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highest tavo perfonnance categories, while School Z, the Percent Proficient School with the lowest
APl rank, has only 68 percent of its students in the highest tvvo categories. There is only a two-
point difference between the schools on the Percent Proticient m easure. lf we compare tbe two
schools that most differ on the Percent Proficient measure, School Y and School Z, tl'le differences
cancel each other out. The school selected by the API, School Y, in the highest two performance
categories, has a seven-point advantage over the school selected by the Percent Proûcient measure,
while School Z has a six-point advantage in the Percent Proticient measure.

-- -  
. 
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Table 20

Qlm. Fbrcsnt- çyear Fbrcsnt- çyear G cent-

at-Rofidency c mulativeM  çyear Fbrcsnt- indhe-Middle in-the-i-iy e
Fknk Ehnk at-Rofidency M orm. œ . 2 Fbdorm. œ .

% ool A 442 529 95 % 12 % 83 %
% ool b/ 338 485 91 e/ 16 % 75 %
% ool Z 491 423 97 Q/ 30 % 68 %

R*wRrd, Fotus, and Priority Schools Identified by th* API
Compared to Those ldentifled by Percent Profltlent

(:11 Ntuçlents en#olled by September 2()th)

s*
school A èjlghqvf arformkrkg h. Apj &. profluqnty (0 w 2;1
'' .

'' 
Hle-vt perf-mln: bv erlmti.tdrv pnlv (0 > z:) *

sthool Y -* ya.
eBgb Fr4jrêtt by AP1 . sd ProRd Ancy (n Q l 714-year . *- sûheol;Ctlmtll3tivê GKB ?F*R*O W AP1 *0X lB * '014*

Assessment uodeepateu Tie. 1 athoou (R zk 4481
Performance F*tu: ln ,, *)
Index R.nk :K* prlorw tn a ::)

* Prpce'ly. rsœo: hr'n Retvzrd $Ehool5 vzere 6eleited
bysed oq l6e APj l'nese prvhtiyncy.ide ntified
rchecls 4!e shpvmq 1c. ilhastrlllve ourposes. Thms:

1QQ &V+I* AO HI: h Pre%'e:: &:h09'% lhal s'.'?!*
ldent'fh:d b? Pzoflqenty .nd not also by !he A2l

+'
#I 1 I I '=  r-'- 1
: $* &  D; 4* $* c

4-year Cumulative Percent Profitient Rank

Hm re 18

--  -.-.- - ..... . ....-- . .- - .- - -  -  .- .-- 12c -. .kansas Jrt'te bepartment ofEducation uz.or,l./z//z 2312



2.C.ii Provide the SEA'S list of Reward Schools in Table 2.

The Kansas State D epartment of Education has a created a preliminaty list of Reward Schools

utilizing the Assessment Performance lndex (APII described in secdon 2.C.i; howevers KSDE
intends to finalize tlle list when the 2012 state reading and mathematks assessment results are
available.

Tlae preliminarjz list includes 10% of a.ll Title I schools for a total of 66 schools.
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2.C.iii Describe how the SEA will publicly recognize ands if possible, reward highest-performing
and laigh-progress schools.

The Kansas State Department of Educadon (KSDE) understands that in order to achieve tlae
desired student learning and outcomes for all students, each level of Kansas' educati' on system has
overlapping responsibitities. As a result, while the point of state identification of reward, m aking
progress, not making progress, priority, and Focus Schools is made at the buildin level, the point of
state intelarenéon is at the district level. It is the belief of the I'CSDE that the responsibility of tl'le
state is to provide leadership and direction to districts, including the provision of technical assistance
at the district level to develop the capacity of districts to support schools. Districts have the
responsibility of providing leadership and dizecdon to schools, including the prodsion of technical
assistance at tlae building level to develop the capacipr of schools to meet the needs of all learners.
Schools, in turn, have the responsibility to increase the capacity of staff to meet the needs of all
learners. This shared responsibilitz ensures that effective intervention occurs at the district,
builcling and student levels and results in improved student learning and outcom es. This concept of

shared responsibilipr is seen in the accountabilitjr and processes described in the waiver, parùcularly
for districts that have one or more priorit'y and Focus Schools.
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Reward Schools are identified as the top 10% of the total nmnber of Titte I schools across the State
of Kansas. The awards given to Reward Schools will be repeated if the school remains in the top
10% of Title I schools over multiple years.

The lG nsas State Department of Education (KSDE) and the Kansas State Board of
Educatbn (SBOE) will recognize districts with a Reward Schoolts) at a state board meedng.
State board memberss along with Kansas legislators, will be invited to award school districts

with a Reward Schoolts) status by attending the Reward School and presendng the school
with a certificate. Award events will be coordinated by the KSDE. ln addition, the Reward

Schoolts) wi.tl receive a banner for the school website wlaicla can be displayed to notify the
public of the school stat-us. I'CSDE wiil issue a press release announcing the status of tlne
Title I school as a Reward School. lf funding provides, each school wi.ll be presented with a
gift that will be visible to the public to show the stat'us of the Reward School. Gifts rnight
include: bannersn eneance mats, signage, Kfred cilairs,'; etc.

. Districts with Reward Schools will have the option to present at the Annual IQSDE
Conference with fees waived for presenters.

. Districts with Reward Schools will have the opportunity for staff to attend a KSDE
sponsored event of their choice with a reduced fee.

. ln order to share the successes and ideas leading to reward status, staff from districts with
Reward Schools Nvitl be provided with opportunities to serve as mentors to focus or Priority
Schools with similar demographic composidons. The staff of Reward Schools will expand
their experdse by working Nvith an identified mentee school. A sdpend, if available, will be
granted for incurred expenses. The type of mentoring to be established will be determined

by the summary of results of District Needs Assessments (DNA) conducted with the district
that has either focus and/or Priority Schools.

. Kansas has demonstration school sites that sezve as models for effecdve instruction that

utilize evidenced-based pracdces across the state. Districts with a Reward Schoolts) may
choose to have the school be evaluated as a demonstradon site if the criteria are met.

lt is expected that each district svith a Reward Schoolls) will continue to take steps necessaty to
ensure the systemic implementation and sustainability of evidence-based pracdces, effective family
engagement, and meaningfut intervendons to ensure students with disabilities and English Language
Learners dem onstrate progress.
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2.D .i Describe the SEA3S methodology for idendfying a number of lowest-performing schools
equal to at least five petcenr of the State's Title 1 schools as Prioritjr Schools. If the SEA'S
methodology is not based on the definidon of Pr-ioritjr Schools in EJ'F...,,'I Flexibili# t'but instead, e.g.
based on school grades or radngs that take into account a number of factors), the SEA should also
demonstrate tlaat the list provided in Table 2 is consistent uzith tlne definition, per the Department's
ifD emonstrating that an SEA'S Lists of Schools meet ESEA Flexibility Detinitions'' guidance.

How are Priori Schools identified?

States are required to identify a number of the Etlowest pcrforming schools equal to at least five
percent of the S tate's Title I schools. . . '' In 2010-2011, Kansas had 668 Title 1 schools; Kansas is

identifying thirty-three Title l schools as Prioritz Schools.

As described in detail in Secdon 2.B above, Kansas is using the results of tl'le A 11 Students group as

measured by the Assessment Performance Index (a&P1) to identify Priority Schools.

IQSDE calculates the Assessment Performance lndex (AP1) based on all students in reading and
mathem atics for each of the m ost recent four years. The APl is calculated by assigning points to
each of the top four proficiency levels in f'txed and equal increments of 250 points. At the lowest
performance level, no points are awarded. The school can earn up to 1,000 points for each student

who advances from the lowest proficiency level to the highest proficiency level. (Refer to
Achievement AMOs for addilional information on the APl.)

A11 schools are ranked annually based on theiz calculated API. Then the ranks for each year will be
added and ranked again, to yield a single API rank for each school. Only schools with at least four
years of assessment data in reading and mathemaics are included. Each of these rankings will be
part of the calculations, not published indices. The Title I schools in the bottom 5% of the rankings
are identified as Priozity Schools.
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2.D .ii Provide the SEA'S list of Priorit'y Schools in Table 2.

The Kansas State Department of Education laas a preliminary list of Priority Schools; however, the
districts and schools have not been notitied of this preliminazy status. ln addition, IQSDE intends to
tinalize the list when the 2012 state assessm ent results are available.

Tlae preliminary list includes the lowest 5% of Title l schools based on 130th aclaievem ent and lack of

progress of the a11 st-udents group using tbe Assessment Perfonnance Index (API). There are 33
schools on the list. O f the 33 schools on the preliminary list, 26 are identified using the Assessment

Performance Index and 7 are EGSIG'R schools. The SIG schools are ones that receive Section 10031
School lmprovement Grant (SlG) funds to implement one of the four identified reform models.
Four of the SIG schools will be in tlzeir third year of S1G implementation in 2012-2013) one will be
in year two and two schools will just begin implementing their grants. A1l of the priorit'y schools are
elem entary or middle schools. No high schools are identified as priority schools. No Prioritv
Schools were idendûed based on graduation rate. Only nineteen high schools are participating in
Title 1 this year; all nineteen had graduation rates above 600/c.
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2.D.iii Describe the meaningful intenrentions aligned with the turnaround principles that an LEA
with Priority Schools will implement.

The KSDE understands that in order to achieve the desired student learrling and outcomes for all

students, each level of the Kansas' educational system has overlapping responsibilities. As a result,
while tlae point of state identilication of reward, making progress, not making progress, priority, and
Focus Schools is made at the builclin level, the point of state intezvendon is at the district level. It

is the belief of the KSDE that the responsibilitjr of the state is to provide leadership and direction to
clistricts, including the provision of technical assistance at the district level to develop the capacitjr of
distticts to support schools. Districts have the responsibility of providing leadership and direction
to schools, including the provision of technical assistance at the building level to develop the
capacity of schools to m eet the needs of a2 learners. Schools, in t'urn, have the responsibilit'y to
increase tl'le capacitjr of staff to meet the needs of all learners. This shared responsibilit'y ensures
that effective itatetvention occuts at the districq building and st-udent levels and results in improved

student learning and outcomes. This concept of shared responsibility is seen in the accountability
and processes described in the waivers pardcularly for clistdcts that l'lave one or m ore priority and
Focus Schools.
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KSDE will support districts svith Title 1 Priority Schools in the identification of the root causes of

the low achievement through the Districts Needs Assessment ONA) and apply meaningful
intetventions that support the implementation of effecdve practiccs to address the issues. KSDE'S

School lntegrated Innovation Coordinator with the Ifansa Integrated Innovaion Team (1UIX will
select and facilitate the work of an objective external entipr, to conduct the DNA, use data from the
D NA to develop the District and School Action Plans evaluation and review progress of the District
and School Action Plans. The process of procuring, motlitoring, and evaluating outside providers is
described in more detail in secdon 2.G of this waiver.

The KSDE believes that school improvement is best achieved and sustained when approached

systemically. This approach is consistent with the major SEA initiative; Icnsas Multi--fier System of
Supports (MTSS) framework. The If-ansas MTSS framework encourages system level alignment and
support to schools. The DNA provides a method by which to assess and address individual school
needs, ensuring that individual school policies, pracdces, and procedures are aligned at the district
level so that sufficient support can be provided to the individual schools to ensure implem entadon

fidelitjr and sustainability.

The District Needs Assessment (DNA) is comprised of a variety of metrics that together assess the
entire system at 130th the distdct and the building levels. These metrics include School Needs

Assessments (SNAs), classroom obserirations, surv'ey responses from teachers and administrators,
small focus groups of various constituents answering specific questions about the school district and
follow up to determine strengths and challenges in order to determine technical assistance necessapr
in order to achieve change within a school or district.
One of the ftrst activides is to conduct a DNA of paldcipating districts, focused on the ability to
foster and sustain a school improvement process. The DNA encompasses an analysis of student
achievement and other data; sutveys of teachers, principals, and disttict administrators; and two-day
site visits that include interdews and focus groups with st-udents, parents, civic leaderss teachers,
instrucdonal coaches, principals, district administrators, and board members as well as dassroom
observations.

DNA activides are designed 1:0th to identify strengths and psasxm. .le r 5 t f *
sucp),,l 7&1s: ' .challenges leading to recommendations for improvement

and technical assistance. Strengths and challenges identiiied .
in the DNA are sutnmarized in the four correlate Areas: . -.
Leadership; Empowering Ctllt-ure and Human Capitak - . ''.

' .r,:: .
Curriculum, Assessment, lnstrucéon, and Professional .ï '- -

In order to select meaningful interventions that will promote
system ic change to benefit all student poputatbns, districts
Nvith Tide I Priorit'y Schools must support the ' ' ' . '



implementaùon of strategies and intetventions that are evidenced -based and appropriate in delivec
and intensity. One of the goals of the loansas State Board of Education is to support the Kansas
Multi-Tier System of Supports (MTSSI.SD The MTSS is implemented in effecdve schools across
Kansas and is a systemic approach to supporting the learning of all students, including students with
disabilities and English Language Learners by helping districts/schools build a continuum of
increasingly intense, evidence-based interventions designed to matcla students' academic and

behavioral needs.

M any of the principles and pracdces included within a MTSS align with and support the t-urnaround
principles.s: 80th M TSS and the t-urnaround principles focus on system level change across the
classroom , school, and district. Together these m odels encompass the important roles of

professional development/technical assistance, culture, leadership, teaching and learning in a11
student learning experiences. Effective schools that have implemented M TSS principles with Edelit'y
have improved how Iiqnsas districts serve students with disabilities and English Language Learners.
W hen implemented with fidelity, the MTSS results show higher graduation rates ands conversely, a
lower dropout rate for all students.

Changes in instrucdons staffing and operations are best understood and addressed by district- and
building-level adtrtinistration and staff working in collaboradon. The Self-correcting Feedback

Loop (SCFQ is a communication tool that utilizes a problem-solving process to condnually collect
data, analyze results and make adjustments aimed at positively intluencing st-udent learning and
achievement. (Figure 22) The forces behind the self-correcting feedback loop are teams working in
concert toward a cornmon vision. The Cycie of lmproving lnstrucdon represents the work of
collaboradve teams comprised of teachers and support staff who are in charge of analyzing data at
the grade, classroom, sm all group and individual student levels. Collaboradve teams have the
uttimate responsibility of informing the building leadership team of how the system is operating.
Information is proactively communicated to the builcling leaderslaip team for a timely, effecdve
response. The Cycle of Improving the Building System represents the work of the building
leadership team. The building leadership team, 1ed by the building principal is responsible for
making all the pieces of the system ftmction effectively and ensudng that st-udent learning is
monitored and evaluated. This team has the ultimate responsibilitz of ensuring the system is
intendonally redesigned so that each student is leanaing.

ln adclition to the crucial communication betaveen the collaborative teams and the building
leadership team , communication with the distlict leadership team must occur. This is a reciprocal
conununicadon, as the building leadership team seeks to share information about successes as well
as any need for support from the clistrict. The districq in turn, shares district decisions that the
building leadership team needs for sustainability and improved st-udent outcomes. The district

50 l ttkA'.//FxsaAaN/.kallsasnltss.orz/resources.htm't .
51 lltm..,.''.ryvrAsav,.kansasnztss.orealla/Kallsash zoN4Tss:lzolnllos'ationoxszoconGetlratiollAizoslatrix.pdf
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leadership team is made up of members represendng scllools in the district as well as district leaders
who are decision makers in the areas of curricultun, instruction, assessment, students with disabilities
and English Language Learners. The Cycle of Improving the District System describes the
responsibility of the district leadership team to ensure that the district system ilas all the components
f'unctioning effectively to support implementation of evidence-based interventions based on the

turnaround and MTSS principles in the Priority Schools. Just as the conununication and
collaboration must occur at the classroom, building and district level, they must also include tlne
state level. The IG DE will intendonally work and cotnmunicate with districts that have Priodt'y
Schools to provide technical assistance in order to support systemic change and position the distdct

for the sustainability of evidence-based interventions for improved st-udent outcomes.

Self-correcting Feedback Loop
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IN TERVEN TION S

The communication loop illustrated above will enable KSDE to work effecdvely with districts with

Priorit'y Schools as the following required strategies based on all seven t-urnaround principles and the

MTSS principles described in the MTSS Innovation Confkuration Matrix are implemented in those
schools:

Provide Strong Leadership

* Review the performance of the current pdncipal

@ Replace the principal if such a change is necessary to ensure strong and effecdve leadership;
or demonstrate to the IQSDE that the current psincipal has a track record in improving
aclaievement and has the abilitz to lead the turnaround effort.

* Provide the principal with operational flexibilitjr in the areas of scheduling, staff, curriculum,
and budget.

Enable Effective Educators

* Review the quality of all staff and retain only those who are detet-mined to be effective and
have the ability to be successful in the turnaround effort.

* Based on teacher evaluation, prevent ineffecdve teacllers from tzansferring to prioritz or
Focus Schools.

* Provide job-embedded, ongoing professional development informed by teacher evaluation
and teacher and st-udent needs such as those identifed by instrucdonal data collected by
progress monitoring in the areas of reading, math and positive behavior intenrentions.

M mxim ize Learning Tim e

* Redesign the school day, week, or year by adding tim e before and after school or additional
dm e during the summer.

Incorporate time for teacher cotnmon planning and collaboration.
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Ensure ltigorous Curriculum

* Reviexv tlae district's curriculum and instruction by completing a curriculum analysis.

Use curriculum analysis results to ensure tlaat all academic curricular materials and
instructional practices implem ented are aligned, research-based, rigorous, and relevant based
on needs of students.

* Review the preli-lz curricultzm to verify it is aligned with the lfansas Common Core
Standards.

Utilize Data Analysis

* Use student data to inform and differentiate st-udent instruction and to provide dered
intenrentions.

* ldentify and schedule dedicated time for collaboradve teams to review and analyze student

data for the purpose of adjusdng student instruction, for example, Professional Learning
Communides (PLCs), departmental meetings or grade level meetings.

Establish Safe School Environm ents
. Establish school envirofunents that improve school safetjr and cliscipline and address other

non-academic factors that impact studcnt achievement sucla as students' social, emotional,

and health needs.

Grow Family and Com m unity Engagem ent
* Develop and implement a family and community engagement plan which proddes

informadon and data on a formal and frequent basis to all district stakeholders and
com munity collaborators.

The ESEA Flexibilit'y Request requires districts with Priority Schools to implement intezventions
aligned witl'l tlle turnaround principles in each of those schools. The expectation is that all principles
will be implemented according to the tim eline detailed in secdon 2D .iv of this waiver request.

Districts with Prioritjr Schools, in adclition to the above reqtlirements, will select, as appropriate,

additional strategies/practices found in the Menu of Meaningful lnterventions.
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M enu of M eaningful Interventions

Turnaround Pdnciple: Provide Strong Leadership
Ensure that leaders lzre eyective:

. Review the performance of the current pdncipal

. Replace the principal if sucb a change is necessary to ensure strong and effecdve leadership;
or demonstrate to the KSDE that the current principal has a track record in improdng
achievement and has the abilit'v to lead the turnaround effort.

* Prodde the principal xxritb operational flexibilita- in the areas of scbeduling, staff, curzictzlum,
and budget.

. Ensure that fonnal leadership teams exist at district, building and site levels and include
representation from: administration, staff, learners, families, cornmunitv collaborators.

. ldentifv and cornmunicate the roles and responsibilities for each district/building leader.

. Ensure that each leadership team meets regutarly to address learner academic success in an
integrated m anner and shares information xdth distdct, building and cornmunitv.

. Provide professional developm ent for leadership team s w-ith a focus on instructional
leadership based on data and input from staff and cornmunitv.

. Require professional development for the school's leadcrship team on effective stafting
practices.

. Ensure that leadership teams regularly engage in formal problem soldng using
district/building/site level data that allows for data-based decision mald ng for lnot.h
academics and behavior.

Ensure that the leadership teams clearly identilk the implement multiple indicators of
academic and behadoral success and formally cornmunicate those indicators as measures of
learning.

. Prod' de professional development for principal on the collection, analysis and use of
instrucéonal data.

Implement targeted technical assistance and professionat development that is based on data
from the District Needs Assessment.

-  - . .--..- .-  - . -..-  - - .. 
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Turnaround Princi 1e: Enable Effective Educator
A llow all teachers to be tz

-//-fr/ïlztz and able to Jèzz.prpl.ze illstrudion:

. Review the qualip- of ail staff and retain only those who are determined to be effecdve and
have the ablli' pr to be successful in the turnaround effort.

. Based on teacher evaluation, prevent ineffective teachers from transferring to prioritv or
Focus Schools.

. Prodde job-embedded, ongoing professional development informed by teacher evaluation
and teacher and st-udent needs such as those idendfied by instrucdonal data collected by
progress monitoting in the areas of reading, math and posidve behador interventions.

. Develop long-tenn professional development plans for all staff and a ' 'strators NViG
acddties tied to pracdces that support the implementation and reo ement of a multi-tier
system based upon local data.

. Prodde professional development for school staff on the collection, analysis and use of
instnzctional data.

. Reqttire professional development in the use of research-based instructional practices.

. D eploy a standards-based teacher evaluation system that m easures the use of meaningful
instrucdonal pracdces.

. Im-ite outside slaster Educators to conduct obsen-ations in the schoo! as part of a
comprehensive evaluadon process that have experience in the use of meaningful
instructional pracdces.

. ln order to share effective pracdces, pair sfaster Educators from mentor schools with
teachers in mentee schools.

. M ake certain that all staff have a collaborative responsibility for data-based decision makin- g
and problem soh-ing to improve smdent learning.

. lmplement strategies such as financial incendves, increased opport-unities for prom odonal
and career grov-th, and more flexi- ble work condidons for teachers who are effective.

lmplement a goals-based walk-through process for classroom observadon.

slonitor and evaluate the fidelity of implementadon of sltzlti--l-ier System of Supports by
using specific instrtzments, (such as SITSS Innovation Contiguradon Alattix), to measure
impact.
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Turnaround Princi 1e: M axim ize Learnin Tim e
1ïj'#l.b'14lz. //?: à'cl)t) (l/ Tf t't1le!:tls:t' s?//;/ a:t./? eik?ltt'e /?7 q1$èt'til'e :7//// r./j/Ft7':?7/.'

. Redesign the school day, week, or year by adding time before and after school or additional
dme during the summer.

. Incom orate time for teacher cornmon planning and collaboraéon.

Provide sufscient time for core, supplemental and intensive instruction that is protected
from controllable interruptions and monitored to ensure that planned time is actamlized.

. Create a schedule that allows for the planning and implementaéon of team - or co-teaching.

. Participate in and implement strategies desned in a time audit.

. Prodde ongoing professional development informed by the teacher evaluation and support
systems and tied to teacher and student needs.
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Turnaround Princi 1e: E nsure m' orous Curriculum
-î-t,'z>llq3ti) :?/ //?e tït'llé't'l q' i'tll-rï't.tti'lt'': t///tf /?2:'/?-7?t'//t)/7.'

. Review the distticr's curriculum and instruction by completing a curricttlum analysis.

Use the curriculum analysis results to ensure that all academic curricular materills and
instructional practices implemented are e'ddence-based, rigorous, and relevant based on
needs of students.

Review the prebylz curriculum to verit:k it is aligned x'dth the Kansas Cornmon Core
Standards.

Prodde ongoing professional development in the use of academic core, supplemental and
intense curzicular materials and programs that teachers are responsible for providing, which
is aligned w'ith the IG nsas Comm on Core Standards.

Prodde ongoing professional development in the Kansas Cornmon Core Standards and in
the use of targeted e'ddence-based instrucdonal practices/strategies.

lmplement a process to check the fidelitv of academic curticula and program
implementation and instructional practices for students at all levels w'ith feedback and
coaching to staff provided throughout the year.

Promote continuous use of st-udent data to differentiate the curriculum, inform tiered
interventions and validate instrucdonal strategies as described Nvirhin a properly implem ented
51TSS framework .

. Deploy an assessment and data analysis system.
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Turnaround Principle: Utilize D ata Analysis
LTJ: data to J'z

-/'; orm i'pllrvt'/l't??;..Jpr continued 7'rzmrppezzzfw/;

. Use student data to inform and differendate st-udent instruction and to proùde tiered
interventions as described vrithin a properly implemented SITSS framexvork .

. Identifv and schedule dedicated tim e for collaboradve teams to redew and analyze student
data for the purpose of adjusting student instruction. (PLCS, deparenental meetings, grade
level meetings)

. Conduct daca-based decision making at district, building, and classroom levels and for
supplemental and intensive instrucdon.

. Ensure that all staff are actively involved and trained in the problem soh-ing process and use
it consistently to guide acadernic decisions.

. Prodde professional development to ensure that al1 staff members develop a complete
understancling of how to analyze collected data and how to interpret and report restzlts
accurately and consistently, including helping families understand the meaning and use of
data.

@ Promote the use of 170th qualitadve and qm nritative data.

. Idendtk speciûc responsibitities for data coordinaror for district/building data.

. Promote st-udent awareness and use of data to monitor their academic progress.
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Turnaround Princi 1e: E stablish Safe E nvironm ent
Establlïb a Jz# scbool fwsfrpvzzzrr/;

. Establish school environm ents that improve school safery and discipline and address other
non-acadel'nic factors that impact st-udcnt achievement such as students' social, emoional,
and health needs.

. Enhance staff motivation and capacit'y to be acdvely involved in decision mlking and leading
from vrithin.

. Prodde professional development to help the leadership team m onitor and take acdons to
continue to improve the climnte and culmre of school.

. Analyze school safety and discipline data to determine if the structural component is in place
to maintain a safe learning environm ent.
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Turnaround Principle: Grow  Fam ily and Com m unity Engagem ent
Pmlide pqtv'z?:j mechanismsfor #wù/ ' tzz?# commutuh' é'q/zgzzzrr/i

. Develop and implement a family and cornmunitv engagement plan which proddes
infonnation and data on a formal and frequent basis ro all district stakeholders and
cornmunity collaborators.

. Proùde ongoing professional development informed by the teacher evaluation and support
systems and ded to teacher and st-udent needs.

. Promote and support parent groups.

. Hold public meetings ro redew school performance and plan school improvement strategies
and inten-cntions.

. Conduct a survey to paugc parent and cornmunitv sadsfaction.

. Implement a complaint procedure for families and corrununitv.

. Coordinate vrith local social and health agencies to help meet student and family needs.

. Prodde parent education classes (GED, literacy, ESL).

. Support early childhood education program s that proxide young children vùth early learning
experiences.
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REOUIRED PROCESSES

Following is a 3-year tim eline indicating what happens each year within a district tlaat has one or
more Priority Schools to ensure that required, meaningful iatetarentions aligned with the t'urnaround

principles are fully implemented in Priority Schools.

Kansas will identify thirty-three Priorit'y Schools, and based upon preliminac data, all of the Priodty
Schools are concentrated in only four school districts, and of those seven are SIG schools. Because
groundwork has already been laid in the seven identified S1G Priorit'y Schools, full implementation
of all seven turnaround principles svill be achieved in those buildings in 2012-2013, with full rollout
of the turnaround principles in all remaining Priority Schools occurring in 2013-2014. The 2012-
2013 school year will be a year of planning and pre-implementation for the non-slG schools; their
years of full-implem entadon witl be 2013-2014, 2014-2015 and 2015-2016. In 2012-2013, four of the
S1G schools will be in year 3 of implementation of SIG, 1 will be in year 2 and 2 schools will be in
year 1.

For each years there are processes that the State, Districts and the Priority Schools must follow.

Districts with identified Priority Schools must adhere to the following processes:

Year 1 Requirem ents:

District-level

Planning

* Participate in the DNA to be conducted by an objective external endty determined by
KSDE. The DNA will identify current effective practices aligned with the turnaround
principles, address challenges, and c''ltaninate in an analysis of 130th district- and school-level
data in relationship to the existing detkiencies in achievement gain, growth, and gap,

* Assign a disttict level lntegrated lnnovaéon Coordinator (IC). This is a local staff person
assigned by the district in collaboradon with KSDE to oversee the work of an lntegrated

lnnovation Team (llX and the efforts to create and carry out the District Action Plan
IDAPI and School Action Plants) (SAP) which will be developed using data from the
District Needs Assessment (DNA).

Create and convene an lntegrated lnnovation Team (11X, including the KSDE appointed
District Integrated Innovation Coordinator, the Improvement Coordinator, representatives
from the district and school leadership team s from each Priority School, including a

parent/family member or site council member. This team will be responsible for overseeing
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a District Needs Assessment (DNA) and creating a three-year District Action Plan, which
will be reviewed annually in order to monitor progress.

* Use the results of the DNA to determine needs to be addressed in tlae three-year District
Action Plan. The l1T, including the KSDE appointed District Integrated lnnovation
Coordinator, vill conduct root cause analysis to increase the dist-rictns understanding of

issues in the district and the Prioritjr School (s) related to the turnaround principles. This
should include deep analysis of student data, including specific st-udent subgroups such as
students with clisabilities and English Language lwearners, and be sufficiently comprehensive

as to idendfy the root causets) of the lack of progress. Root cause analysis is critical for
providing support to Priority Schools. As a tool, root cause analysis leads team s of
educators to arrive at decisions to improve student learning and outcomes by focusing
organizadonal effort on removing barriers to student success. The process of root cause
analysis supports educators to understand issues ranging from the district policy level all the
way down to the classroom level so that interventions may be selected to address the root

causets) of the problemts) rather than addressing the symptoms. This reduces wasted effort
and ensures tlaat resources are used efficiently. In Kaansas, the root cause analysis model

used was developed by Paul G. Preuss. In his book, ..,4 Scbooll-zatkrk Guide to Rpp/ Cause
A nayl .O; Using Data to Dissolve Problems, Preuss offers a variet'y of tools and a process geared
specifically to educational setdngs. Training on this model of root cause analysis has already

been provided for many KSDE staff and Technical Assistance Systems Network (TASN)
providers. Ongoing professional development, however, will be provided for KSDE to
ensure that anyone serdng in the role of District Integrated lnnovadon Coordinator has the
skill to support distzct 11Ts in order to engage in effective root cause analysis. Following
the root cause anatysis, the team will review the required interventions for Priority Schools

and begin to specifically plan how those intenrentions will be addressed in the DAP.

W rite a three-year District Action Plan to indicate specitically how each required
intervendon witl be carried out. The District Action Plan will outtine the district-level plan
for addressing needs in the district and in each of the Priorit'y Schools in the disttict,
including:

goals and benchmarks for each intetarendon to be implemented
how the district will ensure on-going targeted technical assistance and professional
development are taking place to support each intenrention,

o how funds A.vi.tl be directed to support intervenùons and strategies,
how the district Nvi.ll m onitor and measttre effecdveness of intetventions and
strategiess as well as
how the district plans to inform and engage falnilies and the cortununit'y to support
srudent learning.

o All District Action Plans (DAP) must include professional development in the areas
of family and communit'y engagement, students with disabilities, English Language
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Learners and must incorporate an annual review of the involvement policy and
school-parent compact as required in Tid.e 1, Secdon 1118.

Each district with at least onc idcntified Priority School shall resetare 20% of tlae districtns
Title I allocation to support tbe actions contained in the District Acdon Plan and School

Action Planls). If the District demonstrates to the KSDE by completing the appropriate
reallocadon application that the reserved funds are in excess of the cost of suppordng the

DAP and SAP(s), the district may reallocate the unspent funds accorcling to Title I 1aw and
regulations which may include consulting with and allocating an appropriate amount for
nonpublic schools.

* Electronically submit the District Action Plan (DAP) to the Kansas Integrated lnnovation
Team for review and approval.

Implem entation

@ Immecliately upon DAP approval, undertake steps necessary for installation of support
necessary to carzy out the plan and begin initial implementation. Kansas relies on research
regarding implem entadon that is provided by the National Implementation Research

Network (151111$, While the sense of urgency to ensure districts and schools implement
improved practices is extremely high, it is important to attend to providing support that is
consistent with the research that describes how to successfully implement new practices in a
systematic way to increase the chances that full implementation and sustainability of those
practices witl occur. Critical steps for districts during Year 1 include ensuring funding
streams, human resources and policy development so that the DAP may be carrled out.

This m ay include such things as realignment of staff or hiring new staff, securing space,
technology, lining up meetings and training, etc. W ith structures in place, initial

implementadon can begin as outlined in the DAP.

Technical Assistance

* The distdct will provide assistance to each Priority School utilizing school-level data and

other information from tlle DNA to write and implement a School Acdon Plan (SAP).
Assistance may be provided by members of the district's lntegrated Innovation Tcam (11X,
other district personnel, or from external technical assistance providers as is determined.
This assistance may include support for root cause analysis, intervention selection,
implementation planninp setting goals and benchmarks, data collection and analysis for
evaluadon of intervention implementation and effectiveness, including planning for needed
professional development, and wtidng the plan. This district level assistance will ensure that
each Priority School has sufticiently addressed the needs of specific student subgroups,

including African-ztmerican students, students with disabilides and English Language
Learners.
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The disttict will ensure ongoing targeted tecllnical assistance and professional development
is provided to each Prioritjr School as each SAP is implem ented. Assistance may be provided
by members of the distlicts' IIT, othcr district personnel, or from external technical
assistance providers. This assistance may include support such as providing professional
development, overcoming barriers to implementation, and supporting schools in data
collection and analysis to determine if intervenéons are being implemented and are effective.

Ongoing Progress M onitoring

* Partkipate in motlitozing acdvides conducted by ILSDE. Each district with a Priorit'y

Schoolts) Avill be monitored through two onsite visits and one electronic review of st-udent
outcome data.

* At the end of the school year, the lntegrated Innovation Team (11X witl conduct a Plan
Implementadon Assessment (PIAI to determine progress made and moclifications needed to
the DAP. This assessment will utilize district- as well as school-level data from each Priority
School to evaluate whether benclmurks are being met and measurable progress is being
made to reach the goals set forth in the District Action Plan.

@ Based on a review of the Plan lmplementadon Assessm ent, moclifications to the Distdct

Action Plan I13API will be made by the IIT. Progress and any modificadons to the DAP 'kvill
be reported to the Iiansas lntegrated lnnovation Team (IUIT.)

* Use fccdback from the IU IT to address any clirected changes in the DAP, including how

funds will be utilized to prmzide specific technical assistance and professional development
to accelerate progress for the following year.

School-level
Staff members from each Prioritv School will participate in the District Needs Assessment

(DNA) process as necessary.

@ Memberls) of the School Leadership Team from each Priority School will work as part of
îhe clistrict's IIT to dcvelop and write a three-year District Action Plan (DAP) to reoect how
the district will support implementation of required interventions at the district level and at
each Priotit'y School,

* The School Leadership Team, including a parent/family member or site council member,
will work with the district to develop a School Action Plan (SAP). The steps to develop the
SAP will include:
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Review the DAP to idendfy the speciiic intelventions to be addressed at tbe Priority
School.

o W rite the SAP to include goals and benchmarks, the strategies to implement tl'le
interventionss a timeline of implementation, what/when data witl be collected to
determine if the interventions are being implemented and are effective, and how staff

members involved in implem endng the interventions will be supported. A11 SAPS
must include professional development for school staff in the area of fnmily and
cornmunity enpagement and must incorporate an annual review of the parent
involvement policy and scilool parent compact as required in Title l Section 1118,

@ Determine how families Nvill be informed of the SAP and how meaningful family and
cornmunity engagement will be implemented throughout the school year.

* lmplement SAP as intended. School Leadership Team should monitor implementation as
planned and assist staff in overcoming barriers to implementing the intenren:ons.

@ Participate in monitozing activides conducted by KSDE. Each district xvith a Priodt'y

Schoolts) Nvill be monitored through at least two onsite visits and one electronic review of
student outcome data.

* Collect and anatyze data regarding the implem entadon of the SAP including the resuldng

impact (i.e. Are interventbns being implemented? Are the interventions effectivep).

@ School Leadership Team evaluates whether benchmarks are being met and enough progress
is being made to reach the goals set forth in the SAP and whether or not the SAP should be
modified. If it is determined that moclifications to the SAP are needed, work with the district
IlT to make the modifications.

Report data and any SAP modilications to the district IIT.

* As part of the distdct 11T, School Leaderslaip Team memberts) participate in the end of year
Plan Implementadon Assessment to determine progress made and any needed modifications
to the DAP.

State-level

Convene a KSDE lntegrated lnnovation Team (IUIX, facilitated by tlle KSDE School
lntegrated lnnovation Coordinator and comprised of cross-departmental KSDE education

consultantts) to oversee the provision of state-level support and technical assistance to each

kavsasjiate bepartment ofEducatlon P/.?r/ea.Jv/z Jt7/,F'



clistrict with one or more Prioritjr Schools. IQIIT assistance will include assigning a District
Integrated Innovation Coordinator to each district and may also include providing gaidance

regarding process and timelines as well as ongoing monitoring and feedback to support
improvement planning and implem entation. The IU IT witl assist in connecting districts with
other technical assistance resources that align with implementation of successful statewide
initiatives such as participation in the academies that provide informadon on the Kansas
Common Core Standards.

* Assign a District Integrated Innovadon Coordinator to each distdct with a Priority Sclaool.
One role of the IU IT is to ensure that a District lntegrated lnnovation Coordinator is
assigned to support eaclA district's 11T. The District lntegrated Innovation Coordinator qill

provide support to the district IIT throughout the District Needs Assessment (DNA) and
subsequent District Acdon Plan (DAP) development, Plan Implementadon Assessment
(PIAI and revisions to DAPS over time.

. D etermine and secure the external entity that N'U.II conduct the Distzict Needs Assessment

(DNA) for all districts with Priodt'y Schools and ensure that DNAS are carried out in an
efficient and timely manner.

@ Establish regtllar communication svith each District Integrated lnnovation Coordinator to
track how districts with one or m ore Priotipr Schools are progressing with Year 1

requirements. lf the IUIT determines that a districtts) is not adhering to the process,
schedule an onsite visit to the districtts) to address concerns.

@ Conduct monitoring actùzides in each district with a Priority School including scheduling and
carrying out two onsite visits and one electronic data review. Additional on-site dsits m ay
be scheduled if the IU IT determines at any dme that the district is not implem enting
intezventions or is not sufficiently progressing toward goals and benclunarks as outlined in
the DAP .

. Review end of year report of progress and DAPS from each disttict xvith one or m ore
Priority Schools.

* Provide written feedback to the District lntegrated lnnovation Team (llX regarding
progress. lf the IUIT determines that progress is not sufficient (i.e. intervenlions are not
being implemented or is not sufficiently progressing toward goals and benchmarks outlined

in the DAP), direct the clistrict to utilize set aside funding for specific technical assistance,
professional developmenq etc., to accelerate progress for the following year.
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Year 2 Requirem ents:

District-level

The distsict IIT supports and monitors the implementation of the District Actlon Plan (DAP) and
each Priodty School's School Action Plan (SAP) through the following metbods:

Provide ongoing targeted technical assistance and professional development to the Priority
Schools as each SAP is implemented. Assistance may be provided by members of the
districtJs 17T , otlaer district personnel, or from external technical assistance providers as is
determined. This assistance may include support such as providing professional
developm ent and overcoming barders to implementation.

* The National lmplementation Research Netavork (NIllN) provides evidence that moving
through itaitial implementaion is complex as change is required of practitioners. District
support duling this time is critical to support the new behaviors associated with
implem endng the interventions specified in the DAP. W ithout appropriate support, the
attempt to implem ent new pracdces may not condnue. Critkal steps for districts during
Year 2 will include providing training, coaching, and opport-unities for practice and feedback
for practitioners as tlney implem ent tbe new pracùces required in tlne interventions contained

in the DAP and SAP(s).

* Each distsict with at least one identified Priority School shall reserve 200, n of thc district's
Title 1 allocation to support the actions contained in the District Action Plan and School

Action Plants). lf the District demonstrates to the KSDE by completing the appropriate
reallocation application that the reserved funds are in excess of the cost of suppordng the

DAP and SAP(s), the district may reallocate the unspent funds according to Title l law and
regtzlations which may include consulting with and allocating an appropriate amount for
nonpublic schools.

. Participate in monitoring activities (i.e. onsite visits and electronic (Lata review) conducted by
KSD E.

* At the end of the school year, the IIT, including the District Integrated lnnovation

Coordinator will conduct an Plan Implementation Assessment (PlA) to deterznine progress
made and modifications needed to the DAP. This PIA wi.ll utilize district- as well as schooi-
level data from each Priority School to evaluate whether benchmarks are being met and
enough progress is being made to reach the goals set forth in the DAP and whether or not
the DAP should be moditied.
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Based on a review of the PIA, modificadons to the District Acdon Plan ('DAP) will be made
by the IIX including the District Integrated lnnovation Coordinator.

Progress and any moclitk ations to the DAP svitl be reported to the Kansas Integrated

lnnovation Team (I<Li1'F).

If progress is not being made, the distzict m ay be directed to make changes in the DAP,
induding how funds will be utilized to support inteNentions to accelerate progress for the
following year.

School-level

* Condnue to implement the School Action Plan (S.A.P) as intended. School leadership team
monitors implementation as planned and assist staff in overcoming barriers to implementing

the interventions.

* Pardcipate as necessary in monitoring activities (i.e. onsite 'dsits and electronic data review
conducted by KSDE.

* Collect and analyze data regarding the implementadon of the SAP including the resulting

impact (i.e. Are intervendons being implemented? Are the intetvendons effective?).

* School Leadership Team evaluates whether benchmarks are being met and enough progress
is being made to reach the goal' s and set forth in the SAP and whether or not the SAP

should be modified,

* If it is determined that modifications to the SAP are needed, work with the district l1T to

make the modiiications.

* Report data and any SAP modificadons to the district IIT.

As part of the district IIT, scllool leadership team members participate in the end of year
Plan lmplem entation Assessment to determine progress made and any needed modiûcadons
to the DAP.

State-level

The Kansas Integrated lnnovation Team (KIIX will monitor progress of assigned districts with one
or more Priority Schools through the follovving methods:

@ M aintain regular communication with each District Integrated lnnovation Coordinator to
track how districts with one or more Priority Schools are progressing with Year 2
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requirements. If the IUIT determines that a districtts) is not adhering to the process,
schedule an onsite visit to the districtts) to address concerns.

Conduct monitodng activities in each district with a Priority School including scheduling and
carcing out tw-o onsite visits and one electronic data review. Additional on-site visits may
be scheduled if the IU IT determines at any time that the district is not implementing
intervendons or is not sufficiently progressing toward goals and benchmarks as outlined in
the DAP .

Review end of year report of progress and DAPS from each distzict wit.h one or more
Priority Schools.

Provide feedback to tlae clistrict llT regarding progress. If the IU IT determines that progress

is not sufficient (i,e. interventbns are not being implemented or is not sufficiently
progressing toward goals and benchmarks outlined in the DAPIS tl-le KSDE and the clistrict
will enter into an agreement to determine how all Title I funds will be expended at tl4e
district and school level for the next school year in order to accomplisla the goals in the
DAP.

Year 3 Requirem ents:

District-level
The disttict IIT supports and monitors the implementadon of the DAP and each Priority School's
SAP through the following methods:

* Provide ongoing targeted technical assistance and professional developm ent to the Priority
Schools as each SAP is implemented. Assistance may be provided by members of the

district's 1lT, other district personnel, ()t from external technical assistance providers as is
deterrnined. This assistance may include support such as provicling professionz
development and overcorning barriers to implementation.

* Evidence from the National Implementation Research Netavork (N1lkN) demonstrates that,
if practitioners can be supported through the initial implementation stage, full operalion of
new practices can occur. As policies, procedures and practices become integrated, a new
way of doing business can take hold and the benefit of the implementadon of tile evidence-
based practice can be reaped. Cridcal steps for districts to support full operation of their
intetvendons during Year 3 include ensuring tidelity of the new practices as well as ensuring
that any new personnel receive the training and support needed to implement expected
practices. Ensuring i'idelity means the ongoing proxzision of training and coaching for
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pracddoners as needed according to measures of fidelity of the practices outlined in in the

DAP and SAP(s).

Eacla district ssith at least one identitied Priority Sclaool shall resenre 200. a of the district's
Tide I allocadon to support the actions contained in the District Action Plan and School

Action Plants). If the District demonstrates to the KSDE by completing the appropriate
reallocation application that the resezved funds are in excess of the cost of suppordng the

DAP and SAP(s), the district may reallocate the unspent funds according to Title l law and
regulations which may include consulting with and allocating an appropriate amount for
nonpublic schools.

* Pardcipate in monitoring acdvities (i.e. onsite visits and electronic data review) conducted by
KSDE.

* At the end of the school years the IIT, including the District lntegrated lnnovation

Coordinator, wi.ll conduct an Plan lmplementation Assessment T1A) to deternaine progress
m ade and modifications needed to the DAP. This PLA will utitize district- as well as school-

level data from each Priolity School to evaluate whether benchmarks are being met and
enough progress is being made to reach the goals set forth in the DAP and whether or not
the DAP should be modilied.

* Based on a review of the Plan lmplementadon Assessm ent, modificadons to the DAP will
be made by the ITT', including the District lntegrated lnnovation Coordinator.

@ Progress and any moditkations of the DAP will be reported to the IG nsas Integrated

Innovation Team (1U1X.

School-level

* Continue to implement School Action Plan (SAP) as intended. The School Leadership Team
should monitor im plementation as planned and assist staff in overcotning barriers to
implementing the intetarentions.

Pardcipate as necessary in monitoring activides (i.e. onsite 'dsits and electronic data review)
conducted by KSDE.

Collect and analyze data regarding the implementaion of the SAP including the resuldng

impact (i.e. Are intenrentions being implemented? Are the interventions effective?).
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School Leadership Team evaluates whether benchmarks are being met and enough progress
is being made to reach the goals and set forth in the SAP and whether or not the SAP

should be moclified.

lf it is determined that modifications to the SAP are needed, work with the District 1iT to

make the modifications.

Report data and any SAP modificadons to the District 11T.

* As part of the District llT, school leadership team m embers pardcipate in the end of year
PlA to determine progress made and any needed modifications to the DAP.

State-level

The lfansas lntegrated Innovadon Team (l<Ll1X will monitor progress of assigned districts with one
or more Priority Schools through the following metl-lods:

@ M aintain regular communication with each District lntegrated lnnovation Coordinator to
track how districts xvith one or more Prioritjr Schools are progressing with Year 3

requirements. lf the KIIT determines that a districtls) is not adhering to the process,
schedule an onsite visit to the disttictts) to address concerns.

* Conduct monitoring activides in eacla district with a Priotity School including scheduling and
carrying out two onsite visits and one electronic data review. Additional on-site visits may

be scheduled if the IU IT determines at any tim e that the district is not implementing
intetvendons or is not sufficiently progressing toward goals and benchmarks as outlined in
the DAP .

Review end of year report of progress and DAPS for each district with a Priority Schoolts).

- -- - - 
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2.D .iv Provide the timeline the SEA will use to ensure that its LEAS that have one or more Priority
Schools implement meaningful intenrentions aligned with the turnaround principles in each Priority

School no later than the 2014-2015 school year and provide a justit-ication for the SE A's claoice of
tlmeline.

The ESEA Flexibility Request requires districts with Priority Schools to implem ent interventions
aligned with the turnaround principles in each of those schools. lG nsas has made a strong
commitment to supporting a.ll schools that have been identified in the past as Title I schools on
improvement. The KSDE will continue that commitment xvith priority and focus schools in the
implementadon of the ESEA Flexibility W aiver.

Kansas xkvill identify 33 prioritz schools, and based upon preliminary data, all 33 Pdority Schools are
concentrated in only 4 school districts. Seven of the thirty-three schools on the preliminary Priority

School list are Tier i School lmprovement Grant (SIG) schools.

All seven turnaround principles will be implemented in these seven SIG schools in 2012-13. Four
of the SlG schools will be in year 3 of implementation of their SlG reform model; one witl be in
year tvvo of implementation and two schools will be in year one of im plementation. The remaining
twent-psix ptiority schools will begin tl'le assessment and pre-implem entation process in 2012-2013,
with full implem entaéon of the turnaround principles in place by 2013-2014.
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Table 21

Kqnsas' Tim eline for Priori School Im  lem entation of M eanin 01 Intelventions
July 2012 .-lune 2015 Monthly partnership meetings behveen KSDE School Integrated

lnnovation Coordinator, TASN coozdinator, and all technical assistance
roviders.

August - Septembet 2012 Pziority Schools are identified and district leadership as well as school
leadershi is notitied b KSDE.

Augtzst - September 2012 Technical Assistance meetings with LEAS that have SlG Priority Schools
coordinated b the K-SD E School Inte rated lnnovation Coordinator.

Au st - Se tember 2012 SAP for Psioli r SIG Schools submitted to KSDE for review b IU IT.
September - October 2012 Pre-implementation Activities:

Fam ily and Com m unity Engagem ent:
All LEAS with identified Priority Schools will convene meetings of
local stakeholders, includitlg fam ilies and conununity m embers, to
discuss school intervendons and impzovement plans, and to gauge
community needs.

Rigorous Review of External Providers:
IQSDE will select district integrated innovation coozdinators, and all
teclznical assistance providers that will be working on bel4alf of
IQSDE to support all idendiied Priority Schools.

Professional Development and Support:
Develop targeted pzofessional development and Support training for
school and district staff using DAP and SAP, and begin im mediate
implementation in SlG Priority Schools.

Preparation for Accountability M easures:
A root cause anal sis will be conducted in each SlG Priori School.

September - October 2012 Full implementation of SAP, including all Seven tarn around principles,
irl Priori SIG Schools.

September - December 2012 District Needs Assessments are conducted and reports aze generated for
a1l districts with identified riori schools.

Se tem bez - D ecembet 2012 A zoot cause anal sis will be conducted for evew Priori School.
January- February 2013 District Action Plans (DAP) and School Action Plans (SAP) developed

and subm itted to K SD E.
Febnz r - M arch 2013 On-site monitorin visit of Ptiori SlG Schools.
March 2013 DAPS and SAPS reviewed b KIIT.
A ril 2013 lm lementation of DAPS and SAPS be ins.

April - July 2013 Teclmicat assistance meetings wit.h all LEAS that have idendiied Priority
Schools.

Apzil -Ju1y 2013 Develop tazgeted pzofessional development and suppozt training for
school and clistrict staff using DAP and SAP, and begin immediate
im lementation ia alt Priori Schools.

Ma - une 2013 Electzonic monitorin of smdent outcomes in SlG Pziori Schools.
May .-lune 2013 Plan Implementation Assessment (PlA) conducted in S1G Priozity

Schools.
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July 2013 IQSDE School Integrated lnnovation Coordinator and LEA revievv PlA
and revise DAPS and SAPS accordin 1 '.

July - August 2013 Full implementadon of SAPS and DAPS, irtcludirlg all seven tarnaround
rinci les, in all districts with identified Pziori Schools.

Se tember - October 2013 On-site monitorin visits in all districts with identified Priozi Schools.
Febru - March 2014 On-site monitorin visits in all districts with identified Priori Schools.
M a - une 2014 Electronic m onitorin of student outcomes in all Priori - Scllools.
M a - une 2014 Plan lm lem entation Assessment IA conducted in all Priori Schoob.

The expectation is that all turnaround principles will be reviewed within tbe f'trst year (2012-2013) in
eves'y school that is identified as a Prioripr School. KSDE believes that after a school is identified,
analysis and determining priorides and intervendons need to begin immediately. Therefore, a

Distzict Needs Assessment (DNA) will be conducted by each of the four distticts that has identified
Priority Schools during the fall 2012 Fear 1), and the analysis of the DNAS will be completed by
Januaty 2013 t'Year 1), The DNA is the ftrst step in the development of appropriate acdon plans
using the M enu of M eaningful Intervendons and the implementation of tlae turnaround principles in

tbe identified Priority Schools. Refer to attached chart, Figure 25, State-Developed llj/rpr/z/rf/
Rn-ognition, ..,d1('cp;/r/4l2'/?'p, alld Suppol-tsAt-vzl-Glance
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zate a'/n'd œ ilding
* KSDE Schxl lntxratel lnnovadon . Partidpate in the DNA to identify current * Staff members from each Fccus or

Cxrdinator will facilitte tlle Distrid effective pf'adices alignd with the Tumarx nd Priodty Sche  will participate in the
Needs Assessment (DNA) for aII Principtes, address cballenges. and culminate DNA proœss as necessary.
distrids with Fccus or Priority Sdlxls in an alalpis of bottl distid- an1 schxl-level
apd ensufe that DNAS are carrid (xlt data in relatbnship to the existing delciendes
in an e cientand timel manner. in achievement ab qlwth anll a .

* KSDE Sdlxl lnt%fatet Innovaden . Assign a 1= 1 distrid Ievel lmprovement
Cxfdinatorconvenes a KSDE Coordinator (1C) to ovef:ee thework of the
Integratd Technical Arksistance Team District Int%ratd Inncvafon Team (IlT) an1
(KI!T), comprised of czorss- the efbrts to create an1 carry xtthe District
departmental KSDE education Adiœ Plan (DAP) and Schxl Acdon Planls)
consullntts) tc oversee the provision (SAP).
of state-level suppolttc 8,11/1 distrlct
with one or more Fotxls of Pria'ity'
Scbxls.

* Xssign a Distfid Int%ratet lnnovadx . Create and convene an lnt%rated Innovadon * Memberts) cf the School
Cxrdinator to e.ad1 distridwith a Tœm (1lT) to facilitate parfdpaicn in the Leadersllip Team ffom ea()h F= s
Fx'us Qr Pioity School to provite Distrid Needs Assessment (DNA) and creafng or Prionty' Schxl will work as part
supportto the district lIT throughout a three-year DAP. of the dtstrid's IIT.
the DNA and subseqnent DAP
devellment Plan Imptementaïœ
Xssessment (P1A) and revisions tc
DAPS ovef tme.

* Faciitate rxt cause analpis for the . ITT wili engage in rxt cause analpis to
developmentof the DAP priœjtize neets idendiet in ttle DNA. that are

mcst Iikely to have the Iargest impad if
resolved', bduding ïeep analys: cf stutent
dat'l an1 s iic student su rx s.

. Write a three.year DAP tc indicate specifically * The Schœl Leadarship Team,
hnw each seleded intefvertbn *iI1 be carrked including a parentlfamily member or
out to address the needs of the distid and site council member. will wofkwith
eech of the F= s or Pda'rty Schxl. The the 1IT tn devekkp a Schxl Adion

.* Distd Adion Plan will oudine: Ptan (SAP).
o goals ani benchmarks for each intefvenfœ . wjts the SAP to indude goals and
to be implemented bencàmarks the strat%e  to

o the ou oing lrgeted te nicat assistance implement the intervenbons, a
an1 professional development jmeline of impbmentadon,

o hx  funds witl be directed to sukrK)rt whate en data will be cotlected to
intn entkms and strategies, determine ifthe intefvendons are

o hcw effedkene.ss of intervmjons an1 being implementd and are
stratejies will b; monitnred and measufed effective ant hQw staffmembers

o plans to inform and engage families and the involved in impbmenfng the
cemmun'ty intefventbns will be suppœted. A11

. Pruvide assistance to each F= s or Priaity SAPS must indude professiYal
Schxl to tlflize sch* -level data and other devellment for schxl staff in the
informaùon from the DNA to wite and area of famity an1 community
implement a SAP. engagement ant must inlxpofate

@ The tistrid must reserve 1û% for Focus an annzal review of the parect
Schx ls and 22% fof Pdor'lty Schools of district invd- nt pdicy and schxl
Title 1 allocadon tn suppsd adiœs cœ zined in parent ctyrlpad as required in Tide
the DAP and SAP s , 1 Section 1118.

. Revi- an1 approve the DAP * Submit D#P to the KIIT fcf review ant . Submst M P to the district for
a roval. review.

@ Revi- end of year repoft of pr%ress * At the en1 nf the schxl year, the 1IT will * As part of the distrid IIT Schtml
an1 DAPS from each distridwith one condud an Plan Impbmentatbn Assessment Leadership Team memberls)
or more Fccus nr Priority Schools. (P1A) to determine prWress made and partidpate in the end of year PIA. to
Provide written feedback to the 1IT mcdisradons neeted to the DAP and report determine pr%ress matle and any
regarding pf% ress. lf progrerys is not pr%ress and any mdiicadœs tc the DAP to needed modiicaïons to the DAP.
sumdent, the district will be directed to the KIIT. . Colled an1 anaWe dat'l r%arding
udlize setasite funding for sptcifc . Feedback from the KIIT wil! be used tc address implementaton of the SAP to
technical assislnce professional acy directe cbanges in the DAP, induding determine pr%rer's and necessary
development, et, to accelerate hx  funds will be ublized. mœificatnns.
prWress for thefdbwing year. . Report data and any SAP

modiùcaùtms to IIT.
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* M nually condud monitoring adivijes * Partdpate in monitodng activide.s conducted by . Partcipate in rnonitodng adivite.s
in e.a1 disyd with a F= s a' Piaity KSDE. Xnducted by KSDE.
Schxl indudi% sdleduling and
carrying œt xe œsite visit and one
electrœic data revi-  for F= s
Schxls; an1 twQ onsle visit and (lne
eledrœic data revi- fœ PCiyN
Schœis.

@ Epsure ongnirlg targetd te niœl * Ensure ongNng targeted tedmiœl assisznce @ Ensure nngoing pmfessiœal
assistance an1 proferxsiœal and professional developmmtto e.ad3 F= s or deveWmentto sta#.
levellmentto each distidwith a Pie y H ltxs as e.*  SAP is implemented,
F= s or Pdodty Sch*  as the DAP is
im emented.

* Revi-  end nf year repœt ofpr% ress * At the end of the schtxs par. the IlTwiII * As partof the disMd 11 gT Sch*
' an1 DAPS fmm e.a:1 ditidwith one condud a PA to determhe pM ress made ant Leadership Team mGnterlsl' 

or mœe F= s or Prioity Sch* s. mce cadons needed to the DâP and report pae pate in the end cf year PA to
PfQ/IIe written feedhe  tcthe ilT pr%ress and any mle cajœs tn the DAP to determine p> ress made ard any
rv rdifN pM ress. If pM ress is not the KIIT. neeed mtxliicadons to the DAP.
sufricient th9 11* % apple : Faxls . Feedback fm  the KlITwiII Le usal tn address . Colled and ana#ze ($* f%arting
Schtx)ks Years 2-3an4 Pàodty any difedd changes in the DAP induding implln%tajœ dthe SâP to
Schœls Year2 lhe KSDE and the h- fundswik be utlized. determine pr%ra  and necessary
listrid will Gtter into agreementto . The distrid must reserve lp%for Faxls mtxliûcakns.
determine h-  alI Tiïefunds will be schx ls and 29% f;r Pdodty Schxls ef tlistrid . Report ($*  and any SAP
expended to accomplish the goals in T'ltlq I altxadon tn snportadifm  cœtain? in mziicafons to l1T.
the DAP. the :AP an1 %P(s) or enter into %reerrlent

w11 KSDE ln determine h- Tise ftmts will be
e ded as indirated b KSDE.

FiA re 25

Tl'tis timeline is ambidous, but also is aligned with what is known from the implementation research

such as that provided by the National Implementation Research Network (1..1111.1/) which has
outlined the stages of implementation and components cridcal to achieùng full implementation and
sustainabilit'y of desired practices and programs. Nvhile the sense of urgency for Priority Schools to

improve is extremely high, in order for improvement efforts to be effective (i.e. evidence-based
practices act-ually implemented with fidelity), components that have been shown to support
implementation must be attended to. Use of data, such as the District Needs Assessment (DNAI,
engaging in root cause analysis to understand the underlying causes of poor performance, reviewing
meaningfut intet-vendons allgned with the turnaround principles, adopting intezarentions and
planning the strategic implementation of those interventions in the district and school acdon plans
witlain the context of the stages of implementation in term s of installadons inidal implementadon,

and full operaion will help to increase the chances. that improved evidence-based practices will
occur and will result in improved student outcom es.
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2.D.v Provide the criteria the SEA will use to determine when a school that is making sigrliticant

progress in improving student achievement exits priority stat-us and a justification for the
ctiteria selected.

W hen a Priosiçr School meets the following conditions for two consecutive years, it witl exit priority
status:

1. lt must meet its achievement AMOs (those based on the API); and
2. It must meet its prosciency AMOs (those based on the Percent Proficient measure).

lf the school began implementing intetarentions based on tile t-urnaround principles, it must continue
with those intervrentions until it has implemented them for three years to ensure full and effective
implem entation. The distdct and the school will continue to pardcipate in progress monitoring for
an additional year to ensure sustainability of effecûve evidence based pracdces.
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2.E.i Describe tl'le SEA'S methodologjr for identifying a number of low-performing schools equal
to at least 10 perccnt of the State's Title 1 sclAools as GfFocus Schools.'' If thc SEA'S methodology is
not based on the definidon of Focus Schools in E,.fF...z1 Flexibiliqy (but insteads e.g. based on school
grades or ratings that take into account a number of factors), the SEA should also demonstrate that
the list provided in Table 2 is consistent urith the definition, per tlae Department7s itD emonstrating
tlaat an SEA'S Lists of SclAotlls meet ESEA Flexi- bilit'y Det-initions'' guidance.

Gap Calculation Summ ary

A single gap calcklladon wili idendfy Focus Schools and provide an ambitious, yet achievable goal for
gap reduction. Focus Scllools will be identified with a stdngent gap analysis that draws attention to

the Assessment Performance Index (APII gap between the State7s top perfornning schools and the
lowest-performing students in each building. This gap analysis ensures that schools with the widest

gaps (i.e., largest number of non-proficient st-udents) are identitied as Focus Schools. ln order to
demonstrate progress towards closing the achievem ent gap, a Gap AM O svill be set for each
building. In annual increments, Focus Schools will asked to close their achievement gap in l'lalf over
a period of six years. Annual progress towards this goal will reskllt in existing Focus School status.

Gap Calculation Goals

The state of Kansas defined several goals for selecting a gap analysis. First, Kansas seeks to eliminate

double counting students across subgroups. For instance, under adequate yearly progress IAYPI, a
mitaority student receiving special educadon services was counted tavice, once for each subgroup.
liansas3s gap analysis will focus on each builcling's lowest performing students, regardless of
subgroup identits and their perfonnance relative to the state benchmark. To inform the public and

policymakers, however, gap analyses will be reported on identitiable subgroups.

Similarly, under the ctzrrent accountability system using adequate yearly progress, subgroups were
sometimes blamed for causing a school or district to fail. As a result, lcansas seeks to avoid
stigmatizing subgroups. Although the proposed gap analysis vill ailow subgroup repordng, the
primat'y gap analysis used for accountabilit'y purposes will focus on the lowest performing

proportion (i.e., 30 percent) of smdents, regardless of subgroup identity.

Further, lfansas wants to ensure that small scilools are included in the proposed gap calculadon.
the past, schools with subgroup populadons less than 30 were exempt from some accountability
standards. By adopting the proposed gap calculadon, small Kansas schools xvill be included in the
gap calculatîons. This is possible because all schools, regardless of subgroup population size, have a
lowest performing 30 percent of st-udents.

- -  
. 1(o -- - - -u----sstateoevartmentorsducat-o- c,0,-,

.,-,cv/:,



Identifying Focus Schools

Focus schools will be identified by comparing the APl score of the lowest performing 30 percent of
st-udents within each building to an established state benclunark. Focus Schools are identitied as
those Title I schools with the greatest gap betvveen the state benchmark and their lowest perfomning
students, The number of schools identiEed as Focus Schools will equal 10 percent of the Title 1
schools in Ioansas.

A state benchmark is calculated to provide an ambitious, yet achievable goal for all Kansas schools.
The state benchm ark represents the performance of the top 30 percent of schools in If-ansas. For
Focus School idendftcation, the state benchmark aggregates math and reading scores from buildings
with four years of complete data. Four years of data are used to calculate the state benchmark in
order to mavimize the reliability of these scores. For a building to be included in the state
benclunark calculation, it must test at ieast 30 st-udents in math and reading for all years used in the

calculadon. Once assessments have been aggregated across years and subjects tested, an APl score
is calculated for each building. Buildings are tlzen ranked based on their APl scores. The API score

for the building at the 70'h percenie is set as the state benchmark (see Table 22 for actual APl
scores). This AP1 score represents the minimum achievement attained by the top 30 percent of
buildings in Kansas.

Table 22

Retroactively Calculated State Benchmarks for Focus School ldentiiicadon
StateY

ear Benchmark

2004 545
2005

2006
2007
2008
2009
2010
2011 714

2012 724

573
606

637
659
676
698

As a comparison to the state benchmark another APl score is computed individually for each
building using math and reading combined across the last two years. The use of the past two years
of assessment data was decided based on modeling of existing assessm ent data. It was determined

that using tqro years of assessment data optimizes score stability (a buildingns API score is less likely
to dramatically vacillate year to year when tavo years of data is used) without overly burdening a
school with its own past performance (i.e., using more years of data inhibits schools from making
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dramatic progress, because past yearsJ data may stifle the impact of recent performance

improvements). Once two years of assessment data has been aggregated, an API score for the
lowest performing 30 percent of students in each building is calculated. The resuldng API score is
then subtracted from the stare benchmark to deternùne an individual building's achievement gap.
See Appendix B dtliansas M ethod for Idendfying Focus Schools: A Field Gtzide'' for a step-by-step
guide for the achievement gap calculadon.

Focus schools xvill be identifzd by comparing the AP1 score of the lowest perfornaing 30 percent of
st-udents within each building to an established state benchmark. Focus Schools are identified as
those Tide I schools with the greatest gap betaveen the state benclamark and their lowest performing
students. The number of schools identiiied as Focus Schools 'kvill equal 10 percent of the Title l
schools in Iiansas. Additionally, any Title I lnigh school with a graduadon rate less than 60 percent
for the last two or three years will be automatkally designated a Focus School, regardless of its
achievement gap. Only Title 1 schools will be designated as a Focus Schools although individual gap
calculadons for math and reading will be performed on all schools as part of the Gap AM os.

A prelinninasy list of Focus Schools suggests that using the API gap calctzlation above produces a list
of schools that is vety similar to the list of schools that would be idendfied if percent proticient was

used (see Figuze 26). Only tninor discrepancies were found betvveen the two lists. Three schools
were identified by one list but not tlle other. Red rows in Table 23 show buitdings idendfied as
Focus Schools by the APl gap calculation, but not by percent proicient. Orange rows in Table 23
show buildings identified as Focus Schools by percent proficient, but not by the APl gap calculadon

(see Table 23).
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Comparison of Schools Idendfied by API Gap Calctzation Versus Percent Proficient.
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Table 23

M odeling of AP1 Gap Calculation Relative to Percent Proticlent

API forF
ocus SchoolF

ocus School LowestR
ank Based PezcentR

ank Based Perform ing
on Percent Proficient

on API 300 o ofP
roficient S

t-udentsB
télclin

A.A 1 1 55 61.769 o

AB 2 74 63 .01 %
AC 3 88 66.56%
AD 4 94 63.220 c
AE 5 103 66.240 o

AF 6 63.470 o

AG 7 66.62%
A.1-1 8 68.50%
A1 9 69.300 0

AJ 66 .670 o
AK 69.560 o
AL 70.25%
AM  69.570 o
AN 14 11 138 69.160 o

jjtj-l 15 18 140 70.550 o

.- ....- .- .........-.............
-
..
-
.1!:>:1à!!:.#:*àn:&<rP:xr4 #9-!h pA1.---..................

CE 55 48 231 76.120 o
CF 64 255 78. 1 1%

CG 61 238 77.940 a
CH 58 59 238 77.750 o
cl 59 239 78.96%

CJ 60 241 79.46%
C:K 61 62 242 78.0304

CL 62 242 78.90%
CM 63 66 245 78.44%

CN 53 244 76.64%
CO 65 246 78.16%

(!P 66 58 246 77.520 a
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2.E.ii Provide the SEx4.3S list ()f Focus Schools in Table 2.

The Kansas State Department of Education has a preliminaty list of Focus Schools; however, the
districts and schools have not been notified of this preliminat.y status. ln addition, KSDE intends to
finalize the list when the 2012 state assessment restfts are available.

The preliminazy list includes 10% of Title I schools with the largest gaps in achievement and lack of
progress over a number of years. There are 66 schools on the list concentrated in approximately 22
districts. The schools are either elementary or middle schools. No Focus Schools were identiiied

based on graduation rate. Only nineteen high schools are participating in Title I this year; all
nineteen had graduation rates above 600/0. The list witl be finalized wl-len the 2012 state assessm ent

data becomes available inluly.
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Describe the process and tim eline the SEA witl use to ensure that its LEAS that have one or
m ore Focus Schools will identify the specifi.c needs of tlpe SEA'S Focus Schools and their
st-udents and provide examples of and jusdticadons for the interventions Focus Schools will
be required to implement to improve the perform ance of students who are the furthest
behind.

KSDE will support districts with Title l Focus Schools at a level nearly as intensive as districts with

Priority Schools. W ith the exception of somewhat less intensive monitoring (one onsite visit instead
of twol districts with Focus Schools will be provided the same level of supports as districts with
Priority Schools. It is the belief of KSDE that this level of support is warranted to prevent Focus
Schools from becoming Priorit'y Schools.

Districts with Title l Focus Schools will be supported in the identiiication of the root causes of the
1ow aclaievement and apply meaningful intervendons that support the implementadon of effective

practkes to address the areas of need based on data from the District Needs Assessment (DNA).
KSDE'S School lntegrated Innovation Coordinator will facititate the work of the Kansas Integrated

lnnovadon Team IKIIX to conduct the DNA, use data from the DNA to develop the District and
School Action Plans and review progress of the District and School Action Plans.

Root cause analysis is crilical for providing support to Focus Schools. As a tool, root cause analysis
leads teams of educators to arrive at decisions to improve student learning and outcomes by
focusing organizadonal effort on removing barriers to st-udent success. The process of root cause
analysis supports educators to understand issues ranging from the district policy level all the way

down to the classroom level so that intetventions may be selected to address the root causets) of the
problemts) rather than addressing the symptoms, This reduces wasted effort and ensures that
resources are used efficiently. ln Kansas, the root cause analysis model used was developed by Paul
G. Preuss. In lais book, -.4 Sthool J--zzzzir.f Tf Guidn to Rpp/ Cause A na

-yl y&.' Usiq Data to DAaw/F.$' Problems,
Preuss offers a variety of tools and a process geared specifically to educational settings. Training on
this model of root cause analysis has already been provided for many KSDE and TASN technical
assistance providers, Additional professional development, however, will be provided for KSDE to
ensure that anyone sereing in the role of Distsict Integrated Innovation Coordinator laas the skill to
support district IITs to engage in effective root cause analysis.

In order to select meaningful interventions that will promote systemic change to benefit all smdent
populadons, including sttzdents with disabilities and English Language Iwearners, districts with Title I
Focus Schools must implement strategies and intenrenéons that are evidenced-based and
appropriate in delivery and intensity as included in the Distzict Acdon Plans and School Action
Plans. One of the goals of the IG nsas State Board of Educadon is to support the implementation of

the liansas Multi-Tier System of Supports IMTSSI. The MTSS is a systemic approach used in
effective Ifansas schools to support the learning of all students by helping districts/schools builds a

-  - -  -  
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condnuum of increasingly intense, evidence-based insetarentîons designed to tnatch students;
academic and behavioral needs.

M any of the principles and pracdces included within an MTSS align with and support the
turnaround principles. Botb MTSS and the turnaround principles focus on system-level change
across the classroom, school, and district. Together these models encompass the important roles of

professionai development/technical assistance, culture, leadership, teaching and learning in all
student learning expeziences. Effective schools that have implemented MTSS principles with fidelity
have improved how Ifansas districts setare students with disabilities and English Language Learners.
lmplemented with fidelity, M TSS results in lnigher graduation rates and, conversely, a lower dropout
rate for all students.

The KSDE understands that in order to achieve the desired student learning and outcomes for all
students, each level of Kansas' education system has overlapping responsibilities. As a result, wlaile
the point of state identification of reward, making progress, not making progress, priority, and Focus
Schools is made at the building levels the point of state intemrention is at the district level. It is the
belief of the IQSDE that the responsibility of the state is to provide leadership and direction to
districts, including the provision of technical assistance at the district level to develop the capacit'y of
districts to support schools. Districts have the responsibility of prmziding ieadership and direcéon
to schools, including the provision of technical assistance at the building level to develop the
capacity of schools to meet the needs of all learners. Schools, in t'urn, have the responsibility to
increase the capacil of staff to meet the needs of all learners. This shared responsibility enstzres
that effective intenrention occurs at the districq building and st-udent levels and results in improved
student learning and outcomes. This concept of shared responsibility is seen in the accountabititz
and processes described in the waiver, particularly for districts that have one or more Priority and

Focus Schools. t'Figure 27)
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Changes in instrucdon, staffing and operadons are best understood and addressed by district- and
builcling-level administration and staff working in collaboration. The Self-correcting Feedback

Loop (SCFQ is a cornmunication tool that utilizes a problem-solving process to condnually collect
data, analyze results and make adjustments aimed at posiively inouencing student learning and
achievement. (Figuze 28) Teams working in concert toward a common vision are the forces behind
the self-correcting feedback loop. The Cycle of lm proving Instruction represents tile work of
collaborative teams comprised of teachers and support staff who are in charge of analyzing data at

the grade, classroom, small group and indhridual smdent levels. Collaborative teams have the
ultim ate responsibility of informing the building leadership team of how the system is operating.
lnformation is proacdvely communicated to tlae building leadership team for a timely, effective

response. The Cycle of lmproving the Building System represents the work of the building
leadership team. The building leadership team , led by the building principal is responsible for
making all the pieces of the system function effectively and ensuring that st-udent learning is

monitored and evaluated. This team has the ultimate responsibilipr of ensuring the system is
intentionally redesigned so that each student is learning. In addition to the crtlcial cornmunication
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betaveen the collaborative teams and the builcling leadership team, communication with tlae district

leadership team must occur. This is a reciprocal communicadon, as the btzilding leadership team
seeks to share infonnation about successes as well as any need for support from the district. The
districts in t-urn, shares distdct decisions that the building leadership team needs for sustainabitity and
improved student outcomes. The district leadership team is made up of membcrs representing
schools in the district as well as distdct leaders who are decision makers in the areas of curriculum,
instrucdon, assessment, students with disabilities and English Language Learners. The Cycle of
Improdng the District System describes the responsibilit'y of the district leadership team to ensure
that the district system has all the components functioning effectively to support implementadon of
evidence-based interventions based on the tuznaround and M TSS principles in the Focus Schools.

Just like the communication and collaboration must occur at the classroom, building and disttict
level, tllis must also include the SEA. The KSDE will intentionally work and communicate with
distdcts that have Focus Schools to provide technical assistance in order to support systenaic change
and posidon the district for the sustainability of evidence-based intetvendons for improved st-udent
outcom es.

- -- . --- -- - - 
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Self-correcting Feedback Loop
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The Self-correcting Feedback loop illustrated above will enable KSDE to work effecdvely v4th
distdcts vvith Focus Schools as the follmving required strategies based on all seven t-urnaround
principles and the M TSS principles described in the M TSS lnnovation Configuration M atrix are
im plemented in those schools:

Distdcts with Focus Schools are required to work witil KSDE to select strategies and intenrentions
to address tlze needs and issues identified in the District and School Needs Assessments. KSDE
recornmends that districts select interventions for the Focus Schools from the following Menu oj
Meaninyullktenentions which is aligned with tlle t-urnaround pdnciples and the MTSS lnnovation
Configuration Matrix IICh1). The Self-correcting Feedback loop described above will enhance the
collaboration between KSD E and the district leading to improved student outcom es.
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M enu of M eanl'ngful lnterventions

Turnaround Princi 1e: Provide Stron Leaderslzi
Ensure that Ieaders 4a, e@ctive:

Review the performance of the current principal

. Replace the psincipal if such a change is necessary ro ensure strong and effective leadership;
or demonsaate to the KSDE that the current principal has a track record in improving
achievement and has the abilit'v to lead the t'urnaround effort.

Provide the principal wit.h operationai flexibility in the areas of scheduling, staff, curziculum,
and budget.

Ensure that formal leadership teams exist at district, building and site levels and indude
representadon from : administzadon, staff learnersp fnmilies, cornmunitv collaborators.:$ .

* Idendfx and communicate the roles and responsibilities for each district/building leader.

. Ensure that each leadership team meets regularly to address learner academic success in an
integrated manner and shares infonnation v'ith distzict, building and commtznitv.

. Provide professional development for leadership teams w-ith a focus on instructional
leadership based on data and input from staff and cormnllnity .

. Requize professional development for thc school's leadership team on effective stafting
practices.

. Ensure that leadership teams regularly enrage in formal problem solving using
clistrict/building/site level data that allows for data-based decision making for 170th
academics and behador.

. Ensure that the leadership teams clearly identifv the implement multiple indicators of
academic and behadoral success and formslly communicate those indicators as measures of
learning.

. Prodde professional development for principal on the collections analysis and use of
instructional data.

. lmplem ent targeted technical assistance and professional development that is based on data
from the District Needs Assessment.

- ..- -..-- .-  
.
. 171 -.-- -kansas ttate Department ofEducatlon Updatedluh 2012



Turnaround Princi 1e: Enable Effective Educator
Allow alI teacbers to be eyective and able to Frzzaprt)pe instruction:

. Review rhe qualitv of all staff and retain only those who are determirned to be effective and
have the abilitv to be successful in the turnaround effort.

. Based on teacher evalualion, prevent ineffective teachers from transferring to priozitv or
Focus Schools.

. Proùde job-embedded, ongoing professional development informed by teacher evaluation
and teacher and student needs such as those identiEed by instructional data collected by
progress morlitoring in the areas of reading, math and positive behador interventions.

. Develop long-tenn professional development plans for all staff and administzators xvith
acdxrities tied to practices that support the implementadon and retinement of a muld-tkr
system based upon local data.

. Prm-ide professional development for school staff on the collecdon, analysis and use of
instrtzctional data.

@ Require professional development in the use of research-based instrucùonal pracdces.

. Deploy a standards-based teacher evaluation system that measures the use of meaningful
instructional practices.

. Indte outside slasrer Educators to conduct obsen-adons in the school as part of a
comprehensive evaluadon process that have experience in the use of mearzingful
instrucdonai practices.

. ln order to share effective practices, pair Afaster Educators from mentor schools v'ith
teachers in m entee schools.

. Alake certain that all staff have a collaboradve responsibility for data-based decision maldng
and problem sohzing to improve student learning.

. lmplement strategies such as fmancial incentives, increased oppormnides for promodonal
and career growth, and more flexible work condiions for teachers who are effecdve.

. lmplement a goals-based walk-through process for classroom obsen-adon.

. slonitor and evaluate the fidelitv of implementation of sluli--rier System of Supports by

using specilic instruments, (such as SITSS Innovation Coniiguration sfatrix), to measure
impact.
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Turnaround Pdnci 1e: M axirnize Learnin Tim e
lr:'z,.f/zz': //7: ô'cl)éèLïl Tf t'tlt'e A/d/yzz' 6ll1sl .f#'/i :f/?//: l'.ç (/j?i:'J?'?,: :z:7:2r 11/162'e /7/:.

. Redesign the school day, week or year by adding time before and after school or additional
time during the stunmer.

. Incomorate tim e for teacher cornmon planaing and collaboration.

. Prodde sufficient time for core, supplemental and intensive instruction that is protected
from controllable interrupdons and monitored to ensure that planned time is acmalized.

. Create a schedtzle that allows for tlze planning and implementation of team- or co-teaching.

. Participate in and implement strategies defmed in a time audit.

. Prodde ongoing professional development informed by the teacher evaluadon and suppon
systems and ded to teacher and student needs.
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T urnaround Princi 1e: Ensure Ri orous Curriclzlum
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. Reùcxv the district's curriculum and instruction by completing a curriculum analysis.

Use the currictlltun analysis results to enstzre that a.ll academic curricular materills and

instructional practices implemented are ex-idence-based, rkorous, and relevant based on
needs of students.

. Redew the prebylz curriculum to verifv it is aligned Avith the lfansas Common Core
Stzndards.

. Provide ongoing professional development in the use of acadernic core, supplemental and
intense curticular mate/als and programs that teachers are responsible for prodding which is

' 

ed vith the Kansas Common Core Standards..

. Prodde ongoing professional development in the n nsas Cornmon Core Standards and the
use of targeted evidence-based instrucdonal pmctices/strategies.

. lmplement a process to check the fidelity of academic curricula and prog'ram
implementation and instnzctional practices for stazdents at all levels Ax-ith feedback and
coaching to staff prodded throtlghout the year.

. Promote continuous use of st-udent data to differenriate rhe ctzrriculums inform dered
intenrentions and validate instruclional strategies as deschbed w-ithin a properly implemented
AITSS fzamework.

. Deploy an assessment and data analysis system.
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Turnaround Princi 1e: Utilize D ata Anal sis
Use #zzJJ to J'r-/'przzz instruction Jtir continued l'/v/rpzez/vf'z/l.'

. Use student data to inform and differentiate student instrucdon and to prodde dered
intervenéons as described within a properly implemented SITSS frnmework.

Idendfv and schedule dedicated time for collaborative teams to redew and analyze student
data fo'r the purpose of adjusting student instruction. (PLCS, departmental meetings, grade
level meetings)

Conduct data-based decision making at district, buildings and classroom levels and for
supplemental and intensive instruction.

. Ensttre that all staff are acdvely involved and trained in the problem solx-ing process and use
it consistently to guide academic decisions.

. Prm-ide professional development to ensure that all staff members develop a complete
understanding of how to analyze collected data and how to intem ret and report results
accurately and consistently, including helping fomilies tmderstand the meaning and use of
data.

. Promote the use of 130th qualitative and quantitative data.

. ldentiik speciic responsibilities for data coordinator for district/building data.

. Promote st-udent awazeness and use of data to monitor their academic progress.

- -- ..-  - 
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Turnaround Princi 1e: Establish Safe Environm ent
Establish a wt!# sclmol fwlz/rtv/rzzr/;:

. Establish school em-ironments that improve school safetv and discipline and address other
non-academic factors that impact student aclùevement such as students' social, emotjonal,
and health needs.

. Enhance staff motivation and capacitv to be actively itwolved in decision makin- g and leading
from w'ithin.

. Provide professional development to help the leadership team monitor and take acdons to
continue to improve the climate and culture of school.

. Analyze school safenr and discipline data to determine if the stmctaral component is in place
to maintnin a safe learning em-ironment.
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Turnaround Princi 1e: Grow Fam il and Com m uni En a em ent

Pmvide pqiq mechanismsforfamlàb and cpzzzzzz//rïp engagement:

. Develop and implement a fnmily and cornmunity engagem ent plan which provides
infonnadon and data on a fos'mal and frequent basis to all district stakeholders and
conununitv collaborators.

. Provide ongoing professional development informed by the teacher evaluation and support
system s and tied to teacher and st-udent needs.

. Promote and support parent groups.

. Hold public meetinp to redew school performance and plan school improvement strategies
and intenrendons.

. Conduct a survey to patlge parent and communitx sadsfacdon.

. Implement a complaint procedure for families and communitv.

. Coordinate w'ith local social and health agencies to help meet student and family needs.

. Provide parent education classes (GED, literacs ESL).

. Support early childhood education programs that prodde young children vrith early learning
expesiences.
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PROCESSES

The ESEA Flexibility Request requires districts with Focus Schools to identify the needs of the
schools and their st-udents and futly implement intervendons in the 2012-2013 school year, The
Kansas State Department of Education will idendfy 66 Focus Schoolss and based on preliminapr
data, tbese 66 schools will be concentrated in only 22 school districts. ldendfied Focus Schools shall

adhere to the timeline in Table 24,
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Table 24

Kansas' X'imeline for Focus Sclmol Im lementation of Meanin 11 lntenwentions
July 2012 .-lune 2015 Monthly partrlership meetings begirl bethveen IQSDE

School integrated Innovadon Coordinatot, TASN
Coordinator, and all technical assistance roviders.

August - September 2012 Focus Schools are idendfied and district leadership as
well as school leadershi is notified.

August - October 2012 Pre-implementation Acdvities:

Fam ily and Com m unity Engagem ent;
A11 LEAS uzith idendlied Priority Schools will
convene meetings of local stakeholders, including
fqmill'es and community members, to discuss school
intenrendons and improvement plans, and to gauge
community needs.

ltigorous Review of External Providers
District integrated itmovation coorditutots witl be
chosen, and all technical assistance providers that will
be wozldng on behalf of KSDE to support all
identified Focus Schools.

Professional Development Support
Develop targeted professional development and
support trainiag for school and district staff using
DAP and SAP, and begin imm ediate implementation
itl Focus Schools.

August - September 2012 Techaical Assistance meetings wit.h LEAS that have
idendfied Focus Schools coordinated by the KSDE
Schools lnte rated Innovation Coordinator.

August - September 2012 Districts Needs Assessments are conducted ita all
LEAS that have idendfied Focus Schools.

August - September 2012 Root cause analysis will be conducted for evetr
Focus school.

September - October 2012 Disttict Action Plans (DAPs) and School Acdon
Plans SAPS develo ed and submitled to KSDE

Se tember - October 2012 DAPS and SAPS reviewed b KIIT
September - Octobez 2012 Full Implementadon of D APS and SAPS in all

distticts that llave identified Focus Schools.
Febru - M arch 2013 O n-site mortitorin visit of Focus Schools.

May .-lune 2013 Electronic monitoring of student outcomes in Focus
Schools.

May .-lune 2013 Plan Implementation Assessments (PIASI conducted
in all districts that have identified Focus Schools.

June 2013 ICSDE School lntegrated lnnovadon Coordinator
and LF.,A review PlA and revise DAPS and Sa&ps
accordin 1 .

ul 2013 - tme 2014 Re eat c c1e for ear 2.
ul 2014 - une 2015 Re eat c cle for rear 3.
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Districts xvith idendiied Focus Schools must adhere to the follmving processes:

Year 1 Reqtzirem ents:

District-level
Planning

@ Pardcipate in the DNA to be conducted b)r an objective external endty determined by
KSDE. The DNA will identify current effecive pracdces aligned with the turnaround
principles, address challenges, and clllminate in an analysis of b0th district- and school-level

data in relationship to the existing deiiciencies in achievement gain, growth, and gap.

* Assign a district level lmprovement Coordinator gC). This is a local staff person assigned
by the district to oversee the work of an Integrated lnnovation Team (I1X and the efforts to
create and cart'y out the District Action Plan (DAP) and School Action Plants) (SAP).

@ Create and convene an lntegrated Innovation Team (lIX, including tlle KSDE appointed
Distdct Integrated Innovadon Coordinator Improvement Coordinator, representadves from
the district and school leadership teams from each Focus School, including a parent/family
member or site council member. Tl'lis team qill be responsible for overseeing a District

Needs Assessment (DNA) and creating a three-year District Action Plan (DAP), which will
be reviewed annually in order to monitor progress.

. Use the DNA to pdoritize needs to be addressed in the three-year District Action Plan. The
1lT, including the District Integrated lnnovation Coordinator, will engage in root cause
analysis to prioritize needs idendfied in the DNA that are m ost likely to have the largest
impact if resolved. This analysis should include deep analysis of st-udent data, inclucling
speciiic st-udent subgroups such as students witla clisabilities and English Language Learners,
and should be sufficiently comprehensive as to understand the suspected root causes of the

lack of progress.

Follmving this analysis, the team will select intetarendons to address prioritz needs from

those effective pracdces aligned with the turnaround principles included on the Menu #'
Meanin/ullnterventions for Focus Schools.

* W rite a three-year DAP to indicate specilically how each selected intervention will be carried
out to address the needs of the clistrict and each of the Focus Schools. Tl'le District Acdon

Plan will outline:
. goals and benchmarks for each intetvention to be implemented
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. how the district wili ensure on-going targeted technical assistance and
professional development are taking place to support each intervention,
how funds will be directed to support interventions and strategies,

. how the clistrict will monitor and measure effectiveness of intenrentions and

stzategies, as well as
. how the district plans to inform and engage fumilies and the communit'y to

support st-udent learning,

* At1 District Acdon Plans (DAP) must include professional development in the area of family
and community enpagement, students with disabilities, English Language Learners and must

incom orate an annual review of the involvement policy and school-parent compact as
requized in Title 1, Section 1118.

* Submit DAP to the IQIIT for review and approval.

Im plem entation

@ lrnmediately upon DAP approval, undertake steps necessazy for installation of support
necessasy to carpr out the plan and begin initial implementation. Kansas relies on research
regarding implementation that is provided by the Nadonal Implementation Research

Netavork (1511U$. While the sense of urgency to ensure districts and schools implement
improved practices is extremely high, it is im portant to attend to providing support that is
consistent with the research that describes how to successfully implement new practices in a
systemaic way to increase the chances that futl implementadon and sustainability of those
pracdces vvill occur. Cridcal steps for districts during Year 1 include ensuting funding
streams, human resources and poiicy development so that the DAP m ay be carried out.

This may include such things as realknment of staff or hiring new staff, securing space,
technology, lining up meedngs and training, etc. W ith sttuctures in place, inidal
implementation can begin as outlined in the DAP. IQSDE is committed to working directly
with the districts that have Focus Schools to ensure t'idelity of implementation in order to
posidvely impact the performance of all students.

Technical Assistance
@ Tlae district will provide assistance to each Focus School to utilize school-level data and

other information from the DNA to write and implement a School Aclion Plan (SAP).
Assistance may be provided by members of tlae distrlct's 1lT other district personnel, or
from external technical assistance providers as is detetvnined. This assistance may include
support for root cause analysiss intenrendon selecdon, implementation planning, setting
goals and benchm arks, data collecdon and analysis for evaluation of interv-ention
implem entation and effectiveness, includm' g planning for needed professional development,
and writing the plan. This district level assistance witl ensure that each Focus School has
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sufticiently addressed the needs of specific st-udent subgroups, including students witll
disabilities and English Language Learners.

E ach disttict with at least one identified Focus School shall resetve IOU/o, of the district's

Title I allocaion to support tlae acdons contained in the District Acdon Plan and School
Action Plants). If the district also has priority schools, the total amount that shall be
resezved is 200A. If the distdct demonstrates to the KSDE by completing the appropriate
reallocation applicadon tilat tile resetved funds are in excess of tl'le cost of supporting the

DAP and SAP(s), the district may reallocate the unspent funds according to Title I 1aw and
regulations which may include consulting with and allocating an appropriate amount for
nonpublic schools.

* The district witl ensure ongoing targeted technical assistance and professional development
to each Focus School as each SAP is implemented. Assistance may be provided by m embers
of the districts' ITT, other disttict personnel, or from external technical assistance providers
as is determined. This assistance may include support such as providing professional
developments overcoming barriers to implementadon, and supporting schools in data
collection and analysis to detertnine if interventions are being implemented and are effecdve.

Ongoing Progress M onitoring

* Participate in monitoring actiddes conducted by IG DE. Each clistrict with a Focus

Schoolts) will be monitored through one onsite dsit and one electronic review of student
outcome data.

. At tbe end of the school year, the IIT will conduct an Plan lmplementation Assessm ent

g31A) to deterrnine progress made and modifications needed to the DAP. This PlA will
utilize distdct- as well as school-level data from each Focus School to evaluate whether
benchmarks are being met and measurable progress is being made to reach the goals set
fonh in the DAP.

@ Based on a review of the PIA, modiiicadons to the DAP will be made by the IIT. Progress
and any modifications to the DAP will be reported to the KIIT.

* Use feedback from the IU IT to address any dizected changes in the DAP, including how

funds will be utilized to prodde speciiic technical assistance and professional developm ent
to accelerate progress for the following year.

School-level

Staff members from each Focus School witl participate in tile District Needs Assessment (DNA)
PrOCCSS aS nCCCSSArF.
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Memberts) of the School Leadership Team from each Focus Scl-lool will work as part of the
district3s IIT to dcvelop and write a three-year DAP to retlect how the district will support
implementation of required intemrendons at the district level and at each Focus School.

The School Leadership Team, including a parent/family member or site council member,
will work with the IIT to develop a School Acdon Plan (SAP). The steps taken to develop
the SAP will indude:

o Review the DAP to idendfy the specitic intetventions to be addressed at the Focus
School.

W rite the SAP to include goals and benchmarks, the seategies to implement the
intervendons, a timeline of implementadons what/when data will be collected to
determine if the intervendons are being implemented and are effecdve, and how staff
members involved in implem endng the intervendons will be supported. Al1 SAPS
must include professional development for school staff in the area of fnmily and

community engagement and must incorporate an annual review of the parent
involvement polior and school parent compact as required in Title l Section 1118.

* Determine how families will be informed of the SAP and laow family and community
engagem ent witl be addressed.

. Implement SAP as intended. School Leadership Team shotllcl m onitor implem entadon as
planned and assist staff in overcoming barriers to implementing the interventions.

. Participate in monitoring activities conducted by KSDE. Each district witll a Focus

Schoolts) will be monitored through one onsite visit and one electronic review of student
outcome data.

@ Collect and analyze data regarding the implementatbn of the SAP including the resulting

impact (i.e. Are intetventions being implemented? Are the interventions effecdvep).

School Leadership Team evaluates whether benchmarks are being met and enough progress
is being made to reach the goals set forth in the SAP and whether or not the SAP shoutd be
moclified. lf it is determined that modifications to the SAP are needed, work with the district

1IT to make the modifications.

* Report data and any SAP modifications to the district llT.
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As part of the clistrict IIT, Sclaool Leadership Team memberts) pardcipate in the end of year
PlA to determine progress made and any needed modificadons to the DAP.

State-level

* Convene a KSDE Integrated Technical Assistance Team (14:11X, facilitated by the KSDE
School Integrated innovation Coordinator and comprised of cross-deparenental IQSDE staff
to oversee the provision of state-level support to eacla district with one or m ore Focus
Schools. IU IT assistance will include assigning a District Integrated Innovation Coordinator
to each district and m ay also include pro'dcling guidance regarchn' g process and dm elines as
well as ongoing monitoring and feedback to support improvement planning and
implementation. The KIIT will assist in connecting distzicts with other technical assistance

resources that alkn with implementadon successful statewide initiatives such as participation
in the academies that provide information on the Kansas Common Core.

* Assign a District lntegrated Innovadon Coordinator to each district w1t1-1 a Focus School.
One role of the IU IT is to ensure tilat a District lntegrated lnnovation Coordinator is
assigned to support each district's IIT. The District lntegrated lnnovation Coordinator will
provide support to the district l1T throughout the DNA and subsequent DAP developm ent,

Plan Implementadon Assessment g7LAI and revisions to DAPS over time.
* Determine and secure tlle external entity that will conduct the District Needs Assessment

(DNA) for all districts with Focus Schools and ensure that DNAS are cartied out in an
effkient and timely manner.

* Establish regular communicadon with each District lntegrated lnnovaéon Coordinator to
track how distzicts with one or more Focus Schools are progressing with Year 1

requirements. lf the IUIT determlnes that a distzictts) is not adhering to the process,
schedule an onsite visit to the districtts) to address concerns.

Conduct monitoting activities in each district with a Focus School including scheduling and

carcing out one onsite visit and one electzonic data review. Addiional on-site visits may be
scheduled if the I'CIIT determines at any tim e that the district is not implementing
intervendons or is not sufficiently progressing toward goals and benchmarks as outlined in

tlae DAP .

Review end of year report of progress and DAPS from each district with one or more Focus
Schools.

Provide written feedback to the District lntegrated Innovation Team (11X regarding
progress. lf the IUIT determines that progress is not sufficient (i.e. intetarendons are not
being implemented or is not sufficiently progressing toward goals and benchmarks outlined
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in the DAP), direct the district to udlize set aside funding for specific technical assistance,
professional development, etc., to accelerate progress for the following year.

Year 2 Requirements:

District-level
Tlle district IlT supports and m onitors the implementation of the DAP and each Focus School's
SAP through the following m ethods:

* Provide ongoing targeted technical assistance and professional development to the Focus
Schools as each SAP is implemented. Assistance may be provided by members of the
districtas I7q', other distdct personnel, or from external technical assistance providers as is
determined. This assistance m ay include support such as providing professional
development and overcoming barriers to implementadon.

* The National lmplementation Research Netvvork (1..11R.1/) provides evidence that moving
through inidal implementation is complex as change is required of practidoners. District
support dudng tlais time is critical to support the new behaviors associated with
implementing the intervendons specified in the DAP. W ithout appropriate support, the
attempt to implement new practices may not continue. Cridcal steps for districts during
Year 2 will include providing tzaining, coaching, and opportunities for practice and feedback
for practitioners as they implement the new practices required in the intenrentions contained

in the DAP and SAP(s). KSDE is committed to worldng directly with the districts that
have Focus Schools to ensure fidelit'y of implem entation in order to positively impact the
perform ance of all students.

Eacli district with at least one identified Focus School shall reserve 100/0, of the district's
Tide I allocation to support the acdons contained in the District Action Plan and School

Acdon Plants). If the district also has priority schools, the total amount that shall be
reserved is 200,/0. If the district demonstrates to the IVSDE by completing the appropriate
reallocadon application that the reserved funds are in excess of the cost of supporting the

DAP and SAP(s), the district may teallocate the unspent funds according to Title l law and
regulations which may include consulting with and allocating an appropriate amount for
nonpublic schools.

* Participate in moaitosing activities (i.e. one onsite visit and one electronic data review
conducted by IQSDE.
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At the end of the school year, the llT witl conduct an Plan Implementadon Assessment

(PlAI to deterrnine progress made and modifications needed to the DAP. This PIA will
utilize district- as well as school-level data from each Focus School to evaluate whether
benchmarks are being met and enough progress is being made to reach the goals set forth in
the DAP and whether or not the DAP should be moclified.

@ Based on a review of the PIA , moditications to the DAP will be made by the IIT.

* Report progzess and any modilications to tbe DAP to tlae IU IT.

School-level

* Condnue to implement SAP as intended. School leadership team monitors implementadon
as planned and assist staff in overcoming barliers to implementing the interventions.

@ Participate as necessac in monitoring acdvides (i.e. onsite visit and electronic data review
conducted by KSDE).

* Collect and analyze data regarding the implementadon of the SAP including tlle resuldng

impact (i.e. Are interventions being implemented? Are the interventions effective?).

* School Leadership Team evaluates whether benchmarks are being met and enough progress
is being made to reach the goals and set forth in the SAP and whether or not the SAP

should be modifled.

@ lf it is determined that modificadons to the SAP are needed, work with the district l1T to

m ake the m odifications.

* Report data and any SAP modifications to the clistrict llT.

* As part of the district l1T, school leadership team mem bers participate in the end of year
PLA to determine progress made and any needed modificadons to the DAP.

State-level
The IU IT will m onitor progress of assigned disrricts urith one or more Focus Schools through the
following methods:

Maintain regular cornmunication Avith each Disttict lntegrated Innovation Coordinator to
track how districts with one or more Focus Schools are progressing with Year 2

requirements. If the IUIT deterrnines that a clistrictts) is not adhering to the process,
schedule an onsite visit to the distdctts) to address concerns.
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* Conduct monitodng acdvities in each dist-rict with a Focus School including scheduling and
carcing out one onsite 'dsit and one electronic data review. Additional on-site visits may be
scheduled if the IU IT deterrnines at any time that the district is not implementing
intet-vendons or is not sufficienfly progressing toward goals and benchmarks as oudined in
the DAP .

* Review end of year report of progress and DAPS from each district with one or more Focus
Schools.

* Provide feedback to the district I1T regarding progress.

Year 3 Requirem ents:

District-level
The district IIT supports and m onitors the implem entation of the DAP and each Focus School3s
SAP through the following methods:

* Provide ongoing targeted technical assistance and professional development to tl'le Focus
Schools as each SAP is implemented. Assistance may be provided by m embers of the
district's 1lT, other district personnel, or from external teclAllical assistance providers as is
deterrnined. This assistance may include support such as providing professional
development and overcoming barriers to implementation.

@ Evidence from the Nadonal lmplementation Research Netavork (15111.1.,1) demonstrates that,
if pracddoners can be supported througla the initial implementadon stage, full operadon of
new pracdces can occur. As policies, procedures and practices become integrateds a new
way of doing business can take hold and the benefit of the implementaHon of the evidence-
based practice can be reaped. Critkal steps for districts to support full operadon of their
intezventions during Year 3 include ensuring fidelity of the new practices as well as ensuring
that any new personnel receive the training and support needed to implement expected
pracdces. Ensuring fidelity means the ongoing provision of training and coaching for

pracdtioners as needed according to measures of fidelity of the practices outlined in in the

DAP and SAP(s). IVSDE is committed to working directly with the districts that have Focus
Schools to ensure fidelity of implementation in order to positively impact the perform ance
of all st-udents.

Each district with at least one identified Focus School slaall rescnre 1 0ô/o, of the district's

Title I allocation to support the actions contained in the Dist-rict Action Plan and School
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Acdon Plants). If the district also has priority schools, the total amount that shall be
resezved is 200/0. lf the district demonstrates to the IQSDE by compledng the appropriate
reallocation application that the reserved funds are in excess of the cost of supporting the

DAP and SAP(s), the district may reallocate the unspent funds according to Title l 1aw and
regulations whicil may indude consulting with and allocating an appropriate amount for
nonpublic schools.

* Participate in monitoring activiies (i.e. onsite visits and electronic data review conducted by
KSDE.

* At the end of the school year, the llT will conduct an Plan Implementation Assessment

@J-AI to determine progress made and modifications needed to the DAP. This PIA witl
utilize district- as well as school-level data from each Focus School to evaluate whether

benchmarks are being met and enough progress is being made to reach the goals set forth in
the DAP and whether or not tlae DAP should be modified.

@ Based on a review of the PIA, m odifications to the DAP NViII be made by the ITT'.

* Report progress and any moditicadons of the DAP to the l<:IlT.

School-level

@ Condnue to implement SAP as intended. The School Leadership Team should monitor
implementation as planned and assist staff in overcoming barriers to implementing the
intezvendons.

@ Pardcipate as necessary in monitoring activities (i.e. onsite visits and electronic data review
conducted by IQSDE.

@ Collect and analyze data regarding the implementadon of the SAP including the resulting

impact (i.e. Are interventions being implemented? Are the intetventions effective?).

@ School Leadership Team evaluates whether benchmarks are being met and enough progress
is being made to reach the goals and set forth in the SAP and whether or not the SAP
should be modified.

lf it is determined that moclifications to the SAP are needed, work with the Distdct IIT to
make the modifications.

Report data and any SAP m odifications to the District llT.
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As part of the District 1iT, school leadership team m embers pardcipate in the end of year
PIA to determine progress made and any needed mocliiications to the DAP.

State-level
The IU IT will m onitor progress of assigned districts with one or more Focus Schools through tlle

following methods:

Maintain regutar communication with each District Integrated lnnovadon Coordinator to
track how districts with one or m ore Focus Schools are progressing with Year 3

requirements. lf the IUIT deterrnines that a districtts) is not adhering to the process,
schedule an onsite visit to the districtts) to address concerns.

@ Conduct monitoring acdvides in each district with a Focus School including scheduting and
carcing out one onsite visit and one electronic data review. Additional on-site visits may be

scheduled if the KIIT determines at any time that the district is not implementing
intenrentions or is not sufficiently progressing toward goals and benchm arks as outlined in
the DAP .

* Review end of year report of progress and DAPS for each district with a Focus Schoolls).

* Provide feedback to the district llT regarding progress

- - - - -  -.- - - -  189 --kansas state bepartment ofEducatiùn &>,&>J./z:/;? Jp/J



2.E.iv Provide the criteria the SEA wtll' use to determine when a school that is making significant
progress in improving student aclaievement and narrowing achievem ent gaps exits focus
stat'us and a jusdficadon for the ctiteria selected.

A Focus School will be removed from focus school status by narrowing the achievement gap as
follows:

Setting an Achievable Gap Reduction AM O for Focus Schools

Schools designated as Focus Schools will be held accountable for their achievement gap by focusing

attendon on reducing the difference betqreen their lowest perfornning students and the state
benclunark. Focus schools will show progress towards gap reduction by closing their achievement
gap in l4a1f over six years. This is deemed a rigorous AM O as modeling of state data suggests that

only approximately 50 percent of lfansas schools will annually make their Gap Reducdon AMO (see
Table 10).

Exiting Focus School Status

ln order to exit Focus School stat-us, a building must decrease in annual equal increments half tbe
gap distance between the lowest performing 30 percent of st-udents and the state benchmark by the
2016-2017 school year. To be removed from the Focus School list, a school must maintain progress
toward annual gap reductbn for two consecudve yearss or the com bined twro-year gap reduction
must meet or exceed twice the amount of annual gap reduction.

In many cases, in order to close the achievement gap, a building tnight be expected to increase their
lowest performing 30 percent of students to levels far above proiiciency. As a caveat to reducing
the achievem ent gap in halfs any Focus School with an API score equal to or greater than 500 --for
two consecudve years-- for its lowest perfortning 30 percent of students, will exit focus school
status. An AP1 score of 500 for the lowest performing 30 percent of st-udents suggests that the

lowest performing students are on average achieving proflcient assessment scores (see section 2.B,
Reducing the Gap .zlA.foJ' for more explanation of this caveat) .
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Provide the SEA'S list of reward, priority', and Focus Schoois using the Table 2 template. Use the key to indicate the criteria used to identify a school as a
reward, priority, or Focus School.

See Attachment 9,
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2.F Desctibe how the SEA3S differentiated recognition, accountability, and support system svttl'
provide incentives and supports to ensure continuous improvement in other Title 1 schools
that, based on the SEA3S new AM Os and other measures, are not malki- ng progress in
improving staadent achievement and narrowing achievement gaps, and an explanadon of how
these incendves and supports are likely to improve st-udent achievement and school
performance, close achievem ent paps, and increase the qualit'y of instruction for students,

The Kansas State Department of Education (KSDE) provides numerous resources which are
available to all school distsicts to support school improvement including guidance, tools, traiaing

and technical assistance. The Ioansas Technical Assistance System Network (TASN) provides one
stop access to support. At any times from anpvhere, a IQSDE customer can simply select the
Kfrequest support'' button at wuav.ksdetasn.or , describe the support that is being sought, and
submit tlae request. TASN was originally launched in 2010 with the intent to support evidence-

based interventions to support students with disabilities. TASN has been expanded to support all
areas of school improvement. The TASN coordinator then refers the request to the technical
assistance provider and/or setwice that most closely aligns with the requested support. TASN
supports are designed to be delivered at vazying levels of intensity based on distsict need. Therefore,
in addition to the request system, TASN also provides supports (e.g. workshops, t-raining, individual
district consultation and follow up) that districts may be invited to or required to attend. In adclition
to the development of these and many other resources available online at www,ksde.org, IQSDE has

been acdvely engaged in building tile capacipr of educators to successfully engage in school
improvement activides. IVSDE has involved stakeholders at all levels in school improvement,
providing experiences for Ifaansas educators ranging from participation in needs assessments, data
analysis, improvement planning and training in intervendons. Further, KSDE has partnered with
educational service centers around the state to make sure that school improvement experts are
readily available to all districts in the state. Districts that have Title schools designated as M aking
Progress or Not Making Progress are expected to access the resources described here to support
sustaining successful pracdces as well as to support improvement planning and implementadon
when results are less than desired.

The KSDE understands that in order to achieve the desired student learning and outcom es for all
students, each level of liansas: education system has overlapping responsibilities. As a result, while
the point of state identification of reward, making progress, not making progress, prioritj', and Focus
Schools is made at the buildin level, the point of state intenrention is at the district level. lt is the
belief of the KSDE that the responsibility of the state is to provide leadership and direction to
districts, including the provision of technical assistance at the district level to develop tlae capacit'y of
districts to support schools. Districts have the responsibility of pro'dding leadership and direcdon
to schools, including the provision of technical assistance at the building level to develop the

capacipr of schools to meet the needs of all learners. Schools, in turn, have the responsibility to
increase the capacity of staff to meet the needs of all learners. This shared responsibility ensures
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that effective intenrention occurs at the districts building and student levels and results in improved
st-udent learning and outcomes. This concept of shared responsibility is seen in the accountability
and processes described in the waiver, particularly for districts that have one or m ore Priotity and
Focus Schools.

Tlae following describes the incentives and supports to enslzre continuous improvement in clistricts
that have Title schools designated as making progress or not making progzess.

M aking Progress Schools

Title I schools are identified as M aking Progress Schools when progress is shown in at least one
measure of achievement gain, growth, proficiencs or gap as detined in the waiver. These schools
will be awarded as follows, with awards repeated over multiple years if a making progress school
continues to perform as such.

. The Kansas State Department of Education (KSDE) and the Icnsas State Board of
Educadon (KSBOE) wi.ll recognize with a certificate (web-site and formal) all districts with a
schoolts) making progress.

. Districts with m aking progress schools will have the opportunity for staff to attend a KSD E
sponsored event of their choice xvith a reduced fee.

It is expected that each district with a Making Progress School (s) will continue to take steps
necessary to monitor the progress of all students including African Amedcan studentss students
with disabilities and English Language Learners and ensure the systemic implementation and
sustainability of the evidence-based efforts that brought about change, such the ongoing process of
data collecdon, root cause analysis, and selecdon and implementadon of evidence -based
intervendons matched to needs and aligned to best practices supported by the disttict.

N ot M aldng Progress Schools

Not M aking Progress Schools are identified as those Title l schools that are not making any of the

four annual mcasurable objectives relating to the state assessments as measured through improving
achievem ent, increasing grov-ths closing the pap and reducing the non-proûcient. ln addition, not
making the participadon rates and graduation rates contributes to identiEcation as a Not M alking
Progress School. The reducing the non-proûcient and graduadon rates will include the A1l Students
group and all applicable student groups as detined by ESEA. The other measures will use the .A11
Students group data.
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The identification of Not Making Progress Schools will occur when the 2012 assessment resuits
become available later in the summ er. These schools will be notified of their Not M aking Progress
stat-us.

There are two scenarios that exist for how districts Nvith Not M aking Progress Schools will address
their improvement work.

(1) lf a district also has Prioritz or Focus Schools, then improvement planning must also Address
Not Making Progress Schools. The requized District Action Plan (DAP) will detail what the district
will do to support each Priority, Focus and Not M aking Progress School to improve.

(2) if a distdct does not have Priority or Focus Schools but does have Not Making Progress
Schools, the district will take steps necessary to ensure tl'le systemic implementadon of research-
based intemrentions that will bring about change as follows:

. Each district with Not Making Progress Schoolts) will, in consultation with KSDE'S Kansas
Integrated Improvement Team, choose appropriate, qualiiied, and effective external service
providers. 'T'he efûcacy of eacb provider will be assessed and reviewed regularly, at least

once per year.

* Each district with Not Making Progress Schoolts) will identify a district team that includes
staff from the Not Making Progress Schoolts) to work with a District lntegrated Innovation
Coordinator (i.e. a school improvement expert from a service center, university, outside
district, etc) to conduct a data analysis that includes data sources from b0th the district and
school levels. The data analysis shotzld include deep analysis of st-udent data, including
specific subgroups such as African American students, students with disabilities and English

Language Learners, and be sufficiently comprehensive as to idendfy the root causets) of the
lack of progress.

From the results of the data analysis, the disttict team, with support from an external
provider, will select research-based intenrentions and/or strategies that rnatch the identiEed
needs of the district and the Not Maldng Progress Schoolts) from the Menu of Meaningful
Intervendons provided by the KSDE and included in the waiver, and will write a 3 year

disttict/school plan for improvement. The plan will detail what the district will do to
support the not making progress schoolts) to improve, what intervendons or strategies the
school will implement to address the identified needs and how progress will be m easured

and monitored in the school. The clistrict should consider redirecting state and/or federal
resources to fund actions included in the plan.
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The district/school plan should address the needs of specific subgroups, such as African
American students, sttzdents with disabilities and English Language Learners, as identified in

the analysis of student data.

@ The clistrict/schooi plans should address the needs of speciiic subgroups, as idendiied in the
analysis of student data, that persistently rniss graduation rate targets or that do not make
significant progress toward those targets.

. Annualls the disttict team and an external provider will review the data to determine if

enough progress (i.e. accelerated gain, significant growth, closing the gap; all targeted groups
of st-udents including smdents with disabilitks, African American students and English

Language Learners are progressing) is being made and determine whether revisions to the
district plan are needed.

. lf a district ilas a schoolts) idendfied as a Not Making Progress Scbool for a second year and
beyond, it will submit the district/school plan and report to the KSDE with the steps it has
taken and will condnue to take to ensure the fidelit'y of intervendons and any revisions it will

make to its implem entadon plan.
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Describe the S'Ezt's process for building SEA, LEA, and sclAool capacitv to improve st-udent
learning in all schools and, in particular, in low-perfornaing schools and schools with the
largest achievement gaps, including througil:

i. timely and comprehensive monitoring of, and technical assistance for, LEA
implementation of intenrentions in priority and Focus Schools;
ensuring sufficient support for implementation of intereentions in Priorit

.
!r Sclaools,

Focus Schools, and otlaer Titlc 1 schools identitied under the SEA3S differentiated

recognidons accountability, and support system (including through leveraging funds
the LEA was previously required to reserve under ESEA section 1116(1$(10), S1G
f'unds, and other Federal funds, as permitted, along with State and local resources);
and

iii. holding LEAS accountable for improving school and st-udent performance,
particularly for t-urning around their Priority Schools.

Explain how this process is likely to succeed in improving SEA, LEA, and school capacipr.

The KSDE is developing a new system of accountability for districts and schools in Kansas with a
focus on the transition to 21S' Century Skills using Common Core Standards, appropriate
assessments and effective evidence based intesventions to ensure students are college and career
ready when they graduate from school. ln Ivanas, accreditadon is cuzrendy at the school level;
however, accreditation may be at tl-le district level in the future. Accountabilits however, is at all

levels (i.e. students, teachers, principals, schools, district and state). The Integrated Accountability
System (IAS) is an annual integrateds continuous process involving data colleclion, data veritication,
identification of accreditation status, improvement action and/or correcdve action plannitng, public
reporting, applicadon of rewards and enforcements and provision of targeted technical assistance

and professional development across muldple teams vrithin the KSDE (311 Title programs, special
educadons assessment and school improvement that currently have federal accountabilipr measures).
Because groundwork has already been laid in the iive identified SlG Priority Schools, they will serve
as pilot schools for the implem entation of the 1AS in 2012-2013, with fu.ll rollout in all Priority
Schools occurring in 2013-2014. M embers of these teams form the lG nsas lntegrated lnnovation

Team IK-IIX which oversees the support to districts.
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Integrated Accountability

The first phase in the Integrated Accountabitity System is the collecdon and submission of district
accountability data to KSDE. The data is derived from multiple sources of the data collection
process and is continual. Data is collected from every district on an annual basis and is veriied by
KSDE team mem bers at muldple stages and through a varietz of sources. Reliability and verification
checks are performed on the data during several stages of the collection process.

' To build capacity at the state level to assist Nvitla improving sttldent learning, the Kansas State

Departaaent of Educadon II<SDEI is developing Kansas Integrated Innovadon Teams (IUIX which
are based on cross-team representation including special educadon, ESEA programs including Title

I and Title I11 (ESOL), assessments and school improvement. KSDE will assign a Kansas Integrated
Innovadon Team (1<LI1X to monitor and offer technical assistance to the priority and Focus
Schools. The IG IT will be responsible for the approval of the District Action Plan which outlines
the process the distzict will use in providing leadership and direction to schools to meet the needs of
all learners. This plan will be updated on an annual basis and reviewed for the successful
implementadon of intelarentions and progress on attqining increased student achievement. The

IUIT will be assigned to specific districts which have Priority and/or Focus Schools to be served
consistently by a team who is knowledgeable of the specific clistrict demographics, educational
needs, and the action plans.

The pum ose of the KSDE m onitoring process is:

1) To ensure districts are implementing federal and state programs according to the
regulations; and

2) To ensure the implementation of intenren:ons to improve student achievement; and
3) To provide technical assistance to the district and schools.

This monitoring will occur annually with a review of the data to determine if progress is being made.
In addition, each district with Pr-iodty Schools will be visited on-site tvvo times per year and districts
with Focus Schools one dme per year to determine the level of progress being achieved and the

need for technical assistance to futly implement the planls).

M onitoring iiscal accountability in districts witl be criticat to ensure the implementation of
intervendons for priorit'y and Focus Schools. Expenditures will be reviewed for accountability and
transparency to ensuze 1<-12 alignment of clistrict programs and curdcula materials. The districts witl
ensure that funds, regardless of funding stream , utilized for professional developm ent opportunities
or curricula materials will support tl'le interventions included in the district's improvem ent plan.
St-udent achievement results will be evaluated in order to determine effectiveness of implementation.

197

Kansas state bepartment ofEducation t.yJQ7J),/y 2012



Professional Develo m ent

The liansas State Department of Education (KSDE) recognizes the need for professional
development to otzr English to Speakers of Other Languages (ESOQ teachers to enhance the
instrucdon that the English Language Learners (ELL) st-udents receive. Currently the KSDE is
involved in a two projects to meet this goal.

Tlae lnstit-ute for Educadonal Research and Public Serdce at the University of Kansas in
corporation w'ith the KSDE has developed a professional development opportunity for ESOL
teachers in the state of Kansas. These academies have been held for the past three years and have
focused on K-12 teachers. The participants receive twvo days of professional development to equip
them to better setare students who are not proficient in English.

In addition to the above opportunity for teachers, the KSDE is partnering with insdt-udons of

hkber educadon (lHE) through a grant endtled Project KORE Fansans Organized For Results-
based and Effecdve Instructionj. The goal of this grant is to; Scale up implementadon of a
coordinated, statewide system of personnel development/ professional development that will
increase the capacit'y of ltansas school systems to establish and use a muld-tiered model of sciendfic,
research-based instruction, intervention, and assessment to improve the progress and performance
ELLS.

Techrzical assistance and professional developm ent provided by the Kansas State D epartment of

Education IIQSDEI supports all districts to produce sustainable, posidve, developmentals academic,
and behavioral outcomes for students in Kansas that will result in attainment of the skills necessary
for successful transition into adulthood. These skills are the focus of the lW nsas Accreditation
Rubric which includes a multi-tier system of supports for implementing the Kansas Cornmon Core
Standards and 21St Centuzy Sldlls. In adclition, districts that that have Title l Sclaools that are

identified as Reward, Priorit'y and Focus Schools witl have a data review at the school level in order
to ensuze districts are providing and sustaining appropriate resources.

Since not a1l distcicts are in need of the same level of intensity of support, the IQSDE provides a
continuum of resources and technical assistance senrices. A11 districts have access to organized,
useful information and gtzidance. Tlais includes documents, tools and workshops to support districts'
use of data as well as helpful links to resources that support intesarentions, Distdcts svith few or
modest needs for improvem ents are able to utilize these resources without active or extensive

assistance from KSDE technical assistance providers (internal or externally contracted). Districts
with the greatest needs will receive targeted, m ore intensive assistance. The services for the
idendfied districts include such tlaings as support for data collection and analysis to determine and
prioritize needs, intetvention selection and implementadon planning. Supports may also include
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external support for facilitation and coaching as well as assistance in locating other resources to
support distticts' improvement cfforts.

Review and Approval of State External Service Providers

Technical assistance services are provided to districts through a variety of m eans such as the Kansas

Technical Assistance System Netvvork (TASN) which is comprised of technical assistance providers
from KSDE as well as other education agencies such as serdce centers, insit-utions of lligher
educadon, etc. These setwices are coordinated and evaluated to ensure effecdveness. Providers

svitlnitn TASN who are external to KSDE are procured via a state grant system . To accomplish this,

KSDE releases a Request for Proposal (RFPI that outlines priority areas to be addressed by grant
projects. The priodt'y areas are carefully designed and articulated, and are based on statewide needs
as determined by state data contained in the Kansas State Performance Plan and reported annually

to the Office of Special Education Programs (OSEP).

The RFP vec specilically artictéates requirements reparding the proposals being requested and

contains sections such as Background & Purpose; Priorit'y Areas (including speciiic goals and
outcomes expected); Standard Principles of Operadon (idendfies expectadons for all providers to
adhere to specific direction of IK3DEI; and specifies other required components of the requested
proposals such as a detailed plan of operation, a detailed evaluation plan, a secdon that addresses the
qualit'y of key personnel and adequacy of external agency resources as well as a budget and detailed
budget narrative. This level of rigor in the applicatbn process is cridcal as the proposals that are
funded em ploy technical assistance providers that deliver serdce to lfansas educators, students and

their families for and on behalf of KSDE. After inidal funding, these projects are subject to an
annual continuation application process to further ensure accountability regarding carrym' g out the

scope of work defined and the progress toward meedng the goals and objecdves defined by KSDE
in each prioripr area.

Unlike other grant competitions that are created to further research efforts, this grant compe:tion is

specifically designed to result in projects and providers that provide direct support and serdces to
districts across the state and includes internal as well as external evaluadon of the support and
setarices delivered. IQSDE is vec directive regarding the scope of work and expectadons and all
providers are required parlicipate in frequent meedngs to ensure ongoing communication and
knowledge of work accomplishments. Al1 TASN providers are expected to m eet together at least

quarterly, and each external project participates in mid-year progress checks where a thorough
review of work objectives accomplished and future direcdon for the project is conducted. ln
addition, all external projects are required to conduct evaluation and submit data to KSDE. All
TA' SN providers also participate in professional development activities. The work of TASN and its
providers is coordinated and evaluated on an ongoing basis. A' self-correcdng feedback loop is

employed to utilize system data and determine if adjustments in the provision of services and
supports should be retined to maximize results. FUII time coordinadon and evaluation staff
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m embers meet at least montlaly with KSDE leaders to cliscuss statewide needs and the effecdveness
of supports to determine any needed cilanges irl the direction of sesazices. In addition, almost daily
communicadon via e-mail and telephone occurs to address any issues that may arise. Coordination
and evaluation staff members also work extensively with all TASN providers to ensure supports and
sezvices are provided to customers as planned. This struct-ure ensures the availability and work of a
coordinated cadre of qualified, skilled technical assistance providers with expertise in the priorit'y
areas determined by KSDE leaders. Further it is an accountable and dynamic system that can be

adjusted as needed to better meet the needs of the districtss schools, students and families that are
setved.

Review and Apm oval of LEA Extem al Service Ptoviders

Kansas does not maintain an approved list of outside providers. Each district that chooses to
contract with an outside provider shall utilize a rigorous review process which follows state and local
procurement laws. The district must have conductcd a comprehensive needs assessment to ensure

the Request for Proposals IRFPI contains an accurate description of the services and programs that
meet the needs of the schoolts) to be served and that are aligned to the Turnaround Principles.
Each district must demonstrate, in their applicadon, that the selected provider is able to address the
idendiied needs of the school. In addition, the district must subrnit to ICSDE, the steps it completed
with regard to recruiting, screening and selecdng an external prodder to ensure quality. The district
must also describe how relevant stakeholderss including administrators, teachers, and their respective

unions (as appropriatels parents, students and/or members of the community were consulted during
the needs assessment, intervention selection and design process to sesve its Priority Schools. IQSD E
will monitor 170th the providers and the district,

S stem of Shared Res onsibilities

lt is the belief of the IQSDE that the responsibility of the state is to provide leadership and direction
to districts, including the prodsion of technical assistance at the district level to develop the capacity
of districts to support schools. Districts have the responsibility of providing leadership and
direction to schools, including the provision of technical assistance at the building level to develop
the capacit'y of schools to meet the needs of all learners, Schools

, in turn, have the responsibility to
increase the capacity of staff to meet the needs of all learners. This shared responsibilitz ensures
that effecdve intervenûon occurs at the district, butl' ding and student levels and restzts in improved
st-udent learning and outcomes. This concept of shared responsibilit

.r is seen in the accountabilit'y
and processes described in the waiver.

The specific components of the targeted technical assistance and professional development will

provide a pragmatic approach to establishing a system that will;

(a) uttlize data to ldentify distliet need fot suppott at differing levds of lntensit'y, including Titte I
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Reward Schoolss Title I Priority Schools, Title I Focus Schools, other Title 1 schools and the
remainder of schools in Kansas; and

(b) create an accountable delivezy system of support at each level of intensity including Titte I
Rewatd Schools, Title I Prlotity Schools, Title l Fofms Sclaools, othez Titte I schools and the
remainder of schools in Kansas; and

(c) ensure sufûcient intensitz of support to result in implementation of evidence based intervendons
matcbed to district needs induding Titte l Reward Scl-lools, Title 1 Priority Schools, Title 1 Focus
Schools, other Title I schools and the rem ainder of schools in Kansas.

LEA Accountability

The Kansas State D epartment of Education will hold schools and districts accountable through the
close and collaborative reladonships that will be maintained with Priority, Focus, and N ot-M aking
Progress schools. This will include regular technical assistance meetings, oversight of District Needs
Assessments, approval of District Action Plan's, onsite visits, and the electronic monitodng of
student outcome data. Schools and clistlicts that do not exhibit suffcient progress will receive
escalating scrutiny from KSDE, which may include additional onsite visits, technical assistance
mcedngs, and the more prescriptive use of Title l funds. The resulting pressure is calibrated to the
performance of the LEA, and prom otes district compliance through the use of positive
intenrentions.

The Kansas State Department of Education also recognizes that lW nsas communities value local
control, and the right of parents and conununity members to hold schools accountable, Local
District school boards have direct control over, and responsibility for, the schools and personnel
within the district. Therefore, KSDE witl publish clear and easy to understand reports on the KSDE
website that detail eacla scllool's and eacla district's pcrformance. This will include a comprehensive

breakdown by the four Alilos, (proficiency, aciaievement, grosvth, gap), and a further breakdown of
perfonnance by subgroups. This powerful tool will allow local parents and cornmunity members to
more effectively hold their local board accountable for t14e performance of the buildings under thcir
charge.
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Select the option that pertxins to the SEA and provide the corresponding description and evidence,
as appropriate, for the option selected.

Option A Option B
Z If the SEA has not already developed and Z If the SEA has developed and adopted all of

adopted all of the guidelines consistent with the guidelines consistent with Principle 3,
Principle 3, provide: provide:

the SEA7S plan to develop and adopt a copy of the guidelines the SEA has
guidelines for local teacher and principal adopted (Attachment 10) and an
evaluaion and support systems by the explanation of how these guidelines are
end of the 2011-2012 school year; likely to lead to the developm ent of

evaluatbn and support systems that
a descripdon of the process the SEA will improve st-udent achievement and the
use to involve teachers and pdncipals in qualit

.
!r of instruction for students;

the development of these guidelines; and
evidence of the adopdon of the guidelines

iii. an assurance that the SEA will submit to (Attachment 11); and
the Department a copy of the gtzidelines
that it will adopt by the end of the 2011- 111. a description of the process the SEA used
2012 school year (see Asstkrance 1$. to involve teachers and principals in the

developm ent of these gtzidelines.

ln 2010, the Kansas State Board of Education authodzed Commissioner Dr. D iane M . D eBacker

and the Kansas State Departrnent of Education (KSDE) staff to begin work to develop an
evaluation instrum ent sensitive to the contextual challenges school-based lfansas educators work

withitn each day. Those challenges include isolated rural schools, hard- to- flll subject areas and
declining local school budgets. The State Board entered into contract with Educadonal Tesdng

Services (ETS) to facilitate with KSDE staff, a design group made up of stakeholders nominated by
professional educadon organizations, groups from the districts receiving School lmprovem ent

Grants (S1G), faculty from Kansas educator preparation units and local board of educadon members
whose members derive from a number of professions, to develop the initial pilot evaluation
instrument. KSDE staff represented internal teams from across the Learning Serdces Division to
ensure the interests of all initiatives were represented. KSDE staff members were selected from
Title and Federal Programs, Special Education Services, Standards and Assessment, Research and
Evaluation, Teacher Education and Licensure and InformaHon Technologies. Stakeholders were

selected, from a vast list of nominations, bascd on comprehensiveh- representing <<a11 students'; in
Kansas, Parlicular attention was given to ESOL and sttzdents with disabilities. The stakeholder
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design group heard expert presentations as a large group followed by subsequent conversations
together in smaller workgroups. Pardcipants were divided into three smaller workgroups: teacher

work, building leader work, and district leader work. The smaller groups were not job-alike groupss
participants divided across work groups to ensure educators/stakelnolder7s representation was
varied. Thus, all partkipants were given the opportunity to select a work group of interest rather
than posidon. Each work group was representative of all students, by design. The collaboration
proved to be valuable. The first meeting was held in August 2010 with initial design work

concluding in June, 2011.

The <tBlueprinz For Refornf' was used as a gtzide to develop tlne clements of the pilot inssrument
which includeds but not limited to, immediate feedback to inform both pracdce and personal
professional learning, measures of effectiveness across four performance levels as well as multiple
conferencing opportunides for the evaluator and the educator being evaluated. The development
work can be found at lz% ://naqawr.ksde.org/Defadt.aspx?W as=sxavav.k-sde.org/eq-duadonprol'ect .
A11 meeting agendas and expert presentations may be found under the tab at the top of the site
entitled, çcM eetings.'? A copy of the instrument being piloted may be found at the link listed above
endtled, fKKEEP Pilot 8-1-11 Fina1.'752 The development resulted in an evidence-centered design

(ECD) which allows educator to support pre-determined levels of expertise with evidence/artifacts
from practice, for all Kansas educators including district, building and teacher level. KEEP
represents a systemic methodology that links evaluation to preparation to professional learning and
licensure... The development participant list is found in the appendix of the instrument. The pilot

instrument is referred to as the Kansas Educator Evaluation Protocol IIf.EEPI. The required
evidence being deposited into the web-based repository represents the elements of a professional
dossier for eacll educator participating in the pilot. The development group's work ended at the
beginning of the pilot in the fall of 2011. Representadves from pilot districts are working with
KSDE staff to make recormnendations to reûne and revise I'CEEP, based on the pilot iindings
which will guide a subsequent pilot during 2012-13. Challenges for the pilot participants include
placing rubric headings to describe performance levels, selecting methodologies to deterrnine
student growth that are fair and lepally defensible, categorizing constructs of practice into broad
domains of pracdce detennining the weights associated with each domain and the awards,
differentiated recognition and support, which according to current laws would require local

bargaining. The goal of the 2011 pilot was to operationalize the judgment rubrics which determines
using evidence and artifacts, the level of educator effectiveness as described by the constructs and
components of practice to ensuze the evaluadon process was relevant and coherent. D etermining
valid and reliable artifacts/evidence across pilot school districts with varied contextual needs is also
being st-udied. Tlle pilot will find the evidence/aréfacts that are 170th conunon across the state and
unique to each pilot district. Decisions will be made to standardize the collection to ensure equal
high-qualit'y expectations. The pilot participants recognize the need to determine only those artifacts

52 lla l/
,/NspyNaql.ksde,ora..''Linkclick.aspx?sleticke> lloYcullnlNTno% 3d&tabid=44oo&mid= l l 646
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impacting student achievement as well as the need to ensure hkh-qualit'y training, inter-rater
reliability and recalibration of evaluators.

ln the spring of 2011, tive SlG districts and tavelve voluntac distticts signed a M emorandum of
Understanding required by KSDE which detailed the expectalions for all districts participadng in the

pilot project to ensure fidelit'y of ftrst draft pilot implement. Additionally, current evaluadon
requirem ents addressed in Ifansas law are found in lG nsas Chapter 72, Article 90, Statutes 72-900353
and 72-900454. Kansas statute requires local boards of educadon to adopt an evaluation instrument
however the evaluation procedures must be agreed upon through the collecdve bargaining process.
S1G districts have agreed to use IQEEP, which was bargained or to develop a local instrument to
pilot during the 2011-12 school year. Guidance and related documents for S1G schools desiring
local evaluation development is located at h% ://vuAasr.ksde.org/Defalt.abspx?tabid=3s7g. IQEEP
is designed to evaluate atl licensed personnel in school-based assignments.

The KSDE staff convened a group of stakeholders to draft state guidelines for a.ll districts choosing
to develop an evaluation instrum ent or use an existlng instrument amended witil minor edits.
Stakeholders were nominated by the professional organizations that have been valued partners
throughout this process. The guidelines group had strong representadon for a1l st-udents, including
urban, rural, ESOL and children with disabilities. To ensure a strong fatnily engagement
requirement is m et, the state Parent Teachers Association is involved in the conversadon. Locally
developed instruments must reflect the same or exceed the level of robust expectadon that is in
IQEEP. Districts will be required to submit a copy of the locally developed instnlment for approval
from a trained group of peer reviewers from school districts. The initial meeting of this group was
held on February 2-3, 2012, facilitated by KSDE staff. Subsequent meetings will be held throughout
the spring 2012 that will restllt in presenting to the Ic nsas State Board of Education inform ation on

the guidelines at the June, 2012. The SBOE is not required to adopt the guidelines; the IQSDE can
implcm ent them as policy. The SBOE, however, m ay choose to adopt the final guidelines next
spring when the student growth is appropriately deiined. The following areas were discussed, i.e., all
evaluation instruments will support systems that:

* W ill be used for continual improvement of instrucdon;
* Meaningfully differendate performance using at least three performance levels;

* Use multiple valid m easures in determiaing perfonnance levels, including as a signitkant
factor data on st-udent growth for all students, and other measures of professional practice;

Evaluate educators on a regular basis;

s3httn://svw .ksleqislattlre.oru-/li'bzol I l2%tatute.r072 000 0000 chapter/072 090 0000 artic1e/072 090 0003 se
ction/072 090 0003 k/

s4http://m vw,ksleaislalure.ore.f'li.'bzol I 12/statute/072 000 0000 chapterz/o7z 090 0000 article/072 090 0004 se
ction/o7z 090 0004 k/
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* Provide clear, timely, and useful feedback, including feedback that idendfies needs and

guides professional development;
W i.II be used to inform personnel decisions.

Since formal evaluadons of tenured teachers are required everjr three years, districts will explain what

processes (i.e. walkthroughs or observations) are utilized in the years betwween evaluations to provide
feedback to teachers. The I'CEEP begins the goal setting process and collecting of artifacts during
year 1.

On Septem ber 15, 2011 the I'CEEP web repository was made available for pilot participants to
detine evaluadve roles thus differentiating access to rubrics and required form s for use. The fttll
repository opened for use on December 13, 2011 allowing partkipants access for the purposes of
depositing forms that reflect agreed upon goals, collaborative conferences, obsenrations which verihr
differentiated levels of performance described in each rubric. Ardfacts/evidence deposits are
required wlaich attach to each rubric. Educators implem enting I<LEEP were required to completes in

collaborati' on w-ith tlAc cvaluator, the GfGoal Setting/-l-racki- ng form. This activitv requires
comprehensive planning of proposed acdons/activities, resources needed, timeline and expected
outcom es related to the evaluateens goals. Resources addzess ali needs including professional
learning to enhance expertise. Technical assistance available to pilot districts includes face-to-face
training, trainings using LiveM eeting, two brief face-to-face meetings, and daily em ail availabilitjr for
questions or clarification. Tlae work within the repository is boused in an authenticated web-based
secure access only area in an effort to protect the privacy of participants. The tinal meedng of the
pilot design group will be in M ay, 2012, which is when edits will be made to KEEP based on the
2011-2012 pilot outcomes.

Duting the fall of 2012 KSDE witl pilot a revised edition of IVEEP based on the recomm endations

from the results of the initial 2011-12 pilot. The 2012/13 pilot will include the addition of a valid,
reliable obsenration protocol, such as The Classroom Assessment Scoring System (CLASS)
including M y-feaching Partner, the professional learning component, a 3600 school community
perception slm reys and a st-udent growth model using a methodology such as multiple measures
index. AII of the above-mentioned programs have been selected based on creating measurable

opportunities for all educators through obsetvations, perceptions, and daily practices. The
com mittee is reviewing for 3600 work Ron Ferguson has accomplished while developin Tripod

surv'ey product. During the 2012/13 pilot, st-udent growth will be determined by school connecdng
contributions by all licensed school personnel. A design group witl form to further refine ICEEP

based on pilot two experiences. Goals that NWII be addressed in the 2012/13 final pilot will
determine validity and reliability, iield testing and inclusion of a valid researched-based observaéon

protocol as well as establish inter-rater reliabilitz and calibration of observers. IKLEEP developers
will pilot the final edition during 2013-14, with minor edits. The 2013/14 pilot includes a validitjr
st-udy to ensure all licensed personnel are evaluated with an instrument that has been studied and
proven to be valid and reliable. It is planned to have a fully operationalized inst-rument for
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educators at all levels during the 2014-15 school year. The Kansas State Board of Educatioa and

ICSDE are committed to supporting the final design of a valid and reliable evaluation instrument
that is best for students, educators and the larger school cornmunity.

I'CEEP development progress updates have been shared on numerous occasions with ali
professional organizations through meetings, conferences, webinars and web-site postings. IVEEP
has also been shared nationally through professional orgaaizations and other states; Departments of
Education. Kansas has also shared the technical architecture of the web-based repository.

The Kansas State Department of Education (KSDE) conénues to involve principals, teaclaers and
their representadves in tl-le on-going development/revisions, pilodng and implementadon of
educator evaluadon and support systems. KSDE staff has tzaveled throughout Kansas this spring

discussing the Kansas Educator Evaluation Protocol (I<:EEP), next year's pilot of tlae IVEEP and the
gtzidelines being developed for educator evaluation and support system s based on the US
Department of Education's reqttirements. ln addition, representadves of the lcansas National

Education Associadon IIVNEAI and the United School Administrators of lG nsas (USA) are on the
workgroup writing the guidellnes document. The Teacher Evaluatbn and Licensure (TEAL) staff
from KSDE continues to work closely with the IW nsas National Education Associadon and districts

to ensure that, as appropriate, the evaluation procedures are included in collecdve bargaining.

The guidelines for the educator evaluation and support systems will be presented to the Kansas State
Board of Education in June, 2012 and then submitted to US Department of Education. The
guideline on student growth as a signiiicant factor in teacher and leader evaluation will not be
finalized until the end of the 2012-2013 school year. Student grovrth witl be a significant factor when

distticts implement their educator evaluation and support systems in 2014-2015.

At its June 2012 meeting, the Kansas State Board of Education approved the forrnadon of the
Teaching in Kansas Commission 11 (TIKC 11). The Commission is being formed to address the
requirements of Principle 3 of the Elementary and Secondarjr Education Act (ESEA) Flexibility
waiver. Principle 3 reqklires the State Education Agency (SEA) to develop and adopt guidelines for
teacher and principal evaluation systems which include student growtb as a significant
factor. M eetîng the first part of the Principle 3 of Sçdeveloping and adopting guidelines for teaclAer
and principal evaluation'' is well undelavay with the Kansas Educator Evaluation Protocol

II<:EEPI. Tlae Kansas State Department of Educaion (KSDE) began the process of developing a
statewide model evaluation system in 2010 with the assistance of Educadonal Tesdng Services

(ETS). IQEEP was piloted in 34 schools (17 districts) in the 2011-2012 school year. Pilot 2 witl
begin in August 2012 with additional districts and schools.

The second part of Principle 3 requires the evaluation system to include student growth as a
significant factor. This will be the focus of the TIKC l1. Multiple valid m easures will be examined
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including achievement on state assessments, obsetvadons, peer observations, professional growth,
self-retlection, st-udent voice, parent voice, and others.

The Commission will consist of educators from Pilots 1 and 2, State Board member appointees,

representatives from educational organizations, and hkher education. The total number of
members on tlae Commission will be limited to no more than 30 to allow for rich
dialogue. M embership will be carefully selected to represent all constituencies. Members NWII be

encouraged to communicate to their groups as to the progress of the work of thc Commission.

M embership witl include:
1. One appointee from each State Board of Education member

2. Representatives from IQEEP Pilot l and Pilot 11 schools twill include various sizes of
districts; will represent all geographic regions of state; will include urbans suburban, and

rural)
KNEA representative

USA representatives from the Kansas Association of Elementat'y School Principal (ILNESP),
Ifansas Associaion of Middle School Administrators (ICAMSA), Kansas School
Superintendent's Association (KSSA), Kansas Association of- Special Education
Administrators (IQASEA) and the lvansas Associadon of Secondary School Principals
(IQASSP)

5. IQASB representative
6. Higher educadon representative

7. KSDE Director of Teacher Education and Licensure (Pam Coleman)
8. Facilitator to guide the discussions and prepare the preliminaty and linal report to the Board

in collaboration witll Commissioner DeBacker

A preliminaty report '$d1l be given to the State Board of Educadon in December 2012 with a final
recommendation in late spdng/early stmuner of 2013.

Longitudinal data collections ctzrrently include student performance data related to states
assessments in the core content areas. Student perform ance data will be connected at the outset of
the schooi year to licensed builcling personnel pardcipadng in Pilot 2. During Pilot 2, pardcipants
xvill collectively determine those elements from practice that affect st-udent performance
growth. The analydcs are being designed, with input from pardcipants represendng all children
induding students with disabilities and English Language Learners, in an effort to empirically note
educator performance at all levels in determining student achievem ent. This information will shape
the guidelines for student growth.

Commissioner Diane DeBacker said slae is committed to the process of involving stakeholders in
determinitag how student achievement wilt be tied to the evaluation process and Kansas wilt not rush
the process. It will use the 2012-2013 school year to do this. lt needs to be done thoughtfully

,
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thorouglaly and appropriately. The Kansas State Board of Education at its M ay 2012 m eeting
supported this commitment. Kansas expects full implementation in 2014-2015 of educator
evaluation and support system s on approved gtlidelines.

Statutory Ytevision

Current statutes support the two judgments included in Pilot 2 of the lWnsas Educator Evaluadon
Protocol II<:EEPI, which involves the participation of approximately 900 teachers across 22 districts
and 103 schools. IQEEP collects data/evidence for three overarching arcas--observradon of practice
and examination of ardfacts; measure of student learning; and evidence of professional
contribudons. Together these three overarching areas are combined to provide the overall

evaluation of the educator based on IQEEP, Results will be rated hljb.ly :.#v#gz:, e dive, JrtXZTJJ//;: and
:4/7/)/ infective. The three board areas are not separately weighted, nor are criteria assigned specific
percentages of the overall evaluation--all are interdependent.

Specis.c gtzidelines will be submitted toward the end of June. A11 Kansas districts will be reqktired to
submit to KSDE copies of locally-developed instrllments if the districts elect to not use IKLEEP.
Nominees selected to approve locally developed instruments will be trained.

The Kansas Educator Evaluation Protocol requires two judgments annually for probadonat'y
educators as we2 as an annual judgment for non-probaionaty educators on cycle, The evaluator
classifies the educator's 'rprofessional practice'' into one of four ratings: Highly Effectjve, Effective,
Progressing and Highly Ineffective. This classitication takes into account for teachers, classroom

observations, artifacts of pracdce represented in the constructs and components and school

community feedback (IQSA 72-9004(1$).

The evaluator classilies the educadon leaders (KSA 72-9004(d)) on an annual basis of flprofessional
practice'' into one of four ratings: Highly Effective, Effective, Progressing and Higllly Ineffective.
This classification takes into account for building leaders conducting evaluation as described in KSA

72-9001 - 72-9006 and 72-5445, as evidenced in the ardfact collection represented by the constructs
and components, developing and supporting staff, and school cornmurtitjr feedback. The evaluator

(local school board) (KSA 72-9O04(d)) annually classities the diseict leaders' Kfprofessional practice''
into the same ratings: I-lighly Effective, Effective, Progressing and Highly Ineffective. Tlais
classification takes into account the constructs and components in KEEP documented by artifacts

reoecting practice, building support and school cornmunity collaboration.

ln the 2012-2013 pilot (Pilot 2), a second judgmcnt dctertnines the educator's impact on student
academic performance (supported in KSA 72-9004(a). This judgment is determined through Kansas
mtzd-measure index which includes state assessments where available and other district-wide
measures of achievement.
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The relationship of the tvo judgments deternlines the overall performance judgment. lf the
educator (leader or teaclzer) is deemed incompetent, wlzich is represented in tlae ftl-lighly lneffectivc';
rating, (KSA 72-9004(0 authodzes the opportunity to non-renew on the basis of incompetence if
the evaluation has been completed prior to the notice of non-renewal. KSA 72-5445a authorizes
the local board the opportunity to delay the awarding of non-probationazy status if the educator
performance is less than sadsfactoty. Upon delay of non-probationary status, a prescribed plan of

assistance IIVSA 72-5445a (2)) must be written to include specific goals related to professional
practice and student academic performance. Sadsfactory is represented in IQEEP as progressing,
Kansas educators are expected to achieve at progressing or a stronger ratlng as well as moderate in
student academic performance. A strong professional practice rating married to a low impact on
student academic performance will result in the development of a plan of assistance that focuses on

the discrepancy between the two judgments and requires strong support for improvement.

The stat-utory references are cited. W hile bargaining is allowed, the details within the agreement
cannot be less than what is required in stat-ute.

143.A72-9003 requires all l'Cansas districts to adopt a written policy of personnel evaluation
procedure in accordance with the 1aw as outlined in 1* A72-9004, and f'lle the same with the State

Board. lnstruments ftled must include 170th professional practice and improvement in acadernic

performance of students. The submission process was presented to the State Board at the June
meedng. Distlicts will be scheduled to begin evaluation submission in spring of 2013 to comply

with the law. Instruments submitted will be evaluated by trained educational stakeholders.

lWnsas State Board regtzlations 91-31-32 - 91-31-36, require ninety-iive percent of elkible students
in grades 3-8 and 11 to take the state assessments. Currently 234,671 of the total student poptllation
of 482,799 are eligible. Currently 48.61% of students in Kansas take the state tests. State
assessments are administered in grades 3-8 and one grade in high school; 98.9% of students in the
grades with state assessments participated in the reading and mathematks assessments. Regulations
also require performance criteria such as 80% graduation rate and regular school attendance for
school accreditation. School accreditadon legal requirements support the data expectations in the
smdent achievement performance.

Student Growth

In radng educators on lmpact on St-udent Learning for the purposes of formative assessm ent,
formative evaluation, or summ ative evaluation, distcicts shall use multiple measures of performance,

including the Iiansas State Assessments in the grades and subjects in which the assessments are
administered. . The summative evaluadon radng must be based on eddence from multiple categoties
of evidence.
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IQSDE currendy andcipates/psr methods for measuting the itaprovement of st-udents' skills and
knowledge that wi.ll be incorporated into the evaluations of district and school leaders, and educators

in the second judgment area:

Student Grpxz//y Percentiles (SGPs). KSDE has retroactively calculated the SGPS for all sttldents
with state assessments from 2008 through the present. lt is working svith tlze developers of

SGPS at the National Center for the Improvement of Educational Assessment (NCIEA) to
claeck Ic nsas data and methods and is also collecting informadon from the field that links
assessments to particular classrooms and educators. For those educators teaching reading
and math, we expect that a mitaimum of four cohorts of students will be needed to discern

m eaningful patterns. Once the data have been refined and linked, IQSDE plans to calculate
algorithms that will predict the expected SGP rates for these educators' students, and
compare them to their actual rates. The results should allow evaluators to make m ore

informed judgments about the relatùre academic performance of these educators' students.

Assessment Ppt/èrzzztzrc: Index (J.4pfz). While the APl is a status measure, not a growth measure,
it does incorporate the relative progress of st-udents as they move from one proficiency level
to another. Similar to the development of the SGP measures, IQSDE plans to use the APl
measure as a dependent variable in a regression and develop algorithm s that predict the
expected API for educators; students. 'l-he exp. ected values will tlnen bc compared to the
actual values to yield a relative measure of st-udcnts' academic progress.

Dhtn'ct assessments witbpre-course and end-of-course assessments. Courses that have b0th pre- and
end-of-course assessments wtll' provide additional information on student growth. Though
the Measures of Academic Progress P), a svidely used cormnercial assessment in Kansas,
is not an end-of course assessment, it is aclministered several times a year. It may be the most
promising assessment to fulf-ltl the requirements for measuring st-udent improvem ents that
can be linked to specitic educators.

Witbin course assessments. From a measurement point of ùew, and as a means of system
improvem ent, the ideal solution would be formative, interim, and sum maty assessments for
courses offered in the State, with the assessments being developed collaboradvely by all the
teachers of each particular course. Done in a way that produced colisistency in the
assessments, a collaborative work space could offer a platform where the most effective
lessons are reiined and shared, key concepts, including logical progressions, are identified

and refined, and the assessm ent scores within specific courses are made comparable. This
approach could:

. Facilitate the professional developm ent of new and lower-perfo= ing educators;

* Bridge the gaps betqreen educators worlting in specialized subjects or rural settings;
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Allow educators to build and refine lessons and assessments vezy closely aligned to
course standards, without the necessit'y or expense of textbooks',

Establish high peer-norms witlain each acadetnic discipline;

Provide relative growth measures and state benchmarks for students in evec course;

Prevent grade intlaùon or detlation by any one teacber or school; and

Provide meaningful educator feedback for all educators teaching subjects other than
reading or math.

I'CEEP is a standards based evidence centered design evaluation using student academic
perform ance as a signiiicant factor as one of multiple measures of performance to validate

judgments made by evaluators. The Merriam-Webster Online and Collegiate Dicdonaries define
signiiicant as:

Having meaning

Having or likely to have influence or effect: important

Probably caused by sometlaing other than mere chance

* Of a noticeably or measurable large amount

Additional data derived from the use of C.L.A. S. S. and Tripodû, will contribute to the judgment.
St-udent achievement performance data 1.:1.11 comprise the second judgment.
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Table 25 FansqsFclucator laltsation Protoccl (?:EB5 Mile<onesand Timelines

Pilot 2010-2011 K-SDE K'EEP Document National expert Funding for expert
Instrument Stakeholders W eb repository InTASC Stm dards assistance web
Design ISLLC Standards design, meeting

KSDE IT ex enses

Sta4e Board 2011 IQSDE Staff June State Board IQSDE staff time Time
Approval Stakeholders meeting mirmtes Stakeholder travel Funding

from design expenses
Ou

Instrum ent 2011-2012 SlG clistricts and MOU signed by pilot ICSDE funding for Tirning fot bargaining
Pilot volunteer districts trnining and units in local distdcts

districts KEEP instrument on technical assistance Funding
KSDE website ETS artnershi

Pilot 2011-2012 Pacticipadng Revisions to the ftrst ETS Funding
Revisions distcicts edition of KEEP Current research Staff time (KSDE)

ETS, KSDE Results from other Coordinating nafional
staff stases' pilots experts

Coordinating ETS
time

Revised 2012-2013 Patticipating M OU signed by pilot ICSDE staff Funding
Pilot clistricts, ETS, distticts Professional Staff time (IQSDE)

ICSDE staff KEEP instrument orpanizations, Stak-eholder
updates, revisions technical assistance availability
published on the ETS partnership
KSDE website CLXSS MyTeaching

Partner, Tripod,
muléple measure
index stud

InstrxAment 2012-2015 Participating Revisions to the ICSDE staff Funding
Revisions districts, ETS, second edition of Professional Staff time (KSDE)

IQSDE staff K'EEptrninorl organizations, Stakeholder
technical assistance availability
ETS artnershi

Pilot 2013-2014 Participating MOU signed by pilot IQSDE staff Funding
(FGa1) clistricts, districts Professional Staff time (IQSDF)

ETS, ICSDE ICEEP instrument orgartizations, Stakeholder
staff updates revisions technical assistance availabilitjr

published on the ETS partnership
IQSDE website

Final 201:5-2014 Pazticipating Final revisions KSDE staff Funding
Instrument distticts, ETS, Professional Staff time (KSDE)
Revisions KSDE staff orgunizations Stakeholder

Technical assistance availability
ETS artnerslli

Instrument 2014-2015 Participating State-wide usage or IQSDE staff Funding
Adoption districts, ETS an equivalent Professional Staff time (IQSDE)

IQSDE staff instrument model organizations Stakeholder
(state approved) Technical assistance availability
usage ETS

artnershi
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Provide the SEA'S process for ensuring that each LEA develops, adopts, pilots, and
implements, with the involvement of teachers and principals, inclucling mechanisms to
review, redse, and improve, hkh-quality teacher and principal evaluation and support
systems consistent w'izh the SEA3S adopted guidelines.

The Kansas State Department of Education (KSDE) respects the districts' right to decide whether
or not to use the Iiansas Educator Evaluation Protocol (IQEEP) or some other system. KSDE,
however, will require that districts teacher and principal evaluation systems meet the guidelines
established as a result of the ESEA Flexibility Request. These guidelines are to be presented to the

Iiansas State Board of Educadon in June.

As the KSDE develops and defines the guidelines for the educator evaluation systems, it will also
design the process and mechanisms for reviewing evaluadon systems that are not using the KEEP.
The alternative evaluation instrument review group witl consist of licensed practicing educators from
130th school-based and higher education preparadon units. A1l reviewers will be trained and
calibrated prior to and during the review process. Districts not using IVEEP, the State instrument,
will be required to use instrtzments that marpr educator performance to st-udent achievement
outcom es.

H ow W ill KSD E Evaluate Locally-Designed M odels Of Educator Evaluation?

The science of measuring educator effectiveness is pritnitive and the challenges in m aking it reliable
are complex and costly. Local districts, especially in liansas where there are many sm all districts, do
not have the expertîse to ovetcome the teclanical hurdles that even the natîon's best academics have
not resolved. 55 KSDE anticipates that most

, perhaps all, districts will adopt the KEEP and use the
muldple measures that KSDE will make available. lf a district proposes a locally-designed educator
evaluation system s how will KSDE evaluate it?

Fvansas has developed a draft Teacher and f-zwrfpr Evaluation vlry/rz./.w$w/ Review that outlines the
requirements of any non-lf-EEp educator evaluation instrument. Districts are asked:

55 steele
, et al, op. cit.; Baker, et aI, op.cit. 55 steele, J.L., Hamilton, L.S., and Stecher, B.M. (2010). Incorporating

Student Pelformance Measures into Teacher Evaluation Systems. Arlington, VA: Rand Education. Baker, E.L.,
Barton, P.E., Darling-l-lammond, L., Haertel, E., Ladd, H.F., Linn, R.L., Ravitch, D., Rothstein, R., Shavelson, R.J.,
and Shepard, L.A. (20 10). Problems with the use ofstudent test scores to cvtz/7fl/e teachers. Washington, DC:
Economic Policy lnstitute.
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Statements of Philosophy- how wtll* this instrum ent be used for continual improvement of
instruction?
The Iocal evaluation c'cz/mzzzTr? must have a means to /J:r/.jD the weaknesses in /vJrr?,/J'JJbr so that tbese
weaknesses can be cprreplù't:l

Differentiated Performance Levels what are the performance levels? Evaluations m ust
distinguish between educators' skills using at least three performance levels. Providc

evidence of the performance levels and the rubrics for determining judgments.
Ifthe Iocal jz/y/r//zz/cr/ does not //4/7: the f'tg/wfi/;/ Jp disti'qguish &/7w:r educators ' .;f ills J'rZJ:J pr tlleir
nvaluated eyectiveness, then it /)' utlaccfptable.

M ultiple Valid M easures--what are the mttldple valid measures in determinitng performance
levels for professional pracdce and student growth measures for all students, English
Language Learners and st-udents with disabitities.

Studentgtnwth measures must be a signficantfactor in the evaluation process. Educator evaluation jystems
m7/ be z'gvJ'r:# to ?'?;t'/v#: state assessments fzyywr/ ojstudentgrowth T/V'J utill appyl /p evey grade 4/2//
suljiect lrkw in cr/v2/? there is a state assessmetlL A s in rzztz?p states, the Mzd.p tï a?9#;#

..
z/ used l

..
z Ionsas

#AJr/;'rJ, so JU'D.E expxts tbat some distn'cts 7pW use student Jcp?x Ahrovement as :p/'lfw;'f'# by the -*..,4.17
to measure studentgtnwth. I v grades 3 r//rpvx #, in math and rptzrib.g we antiahate tbat most #;k/r/c/J
will cboose to use tbe Student Growtb Ptrn'rr/'i'/, (SGP) or /& Assessment f-kl/èrzAwrr': f ndex lJ.Zlp.J,) data
./rt/w state assessments. In tbefutun', we tz/-fp antiajate tbat assessments f.srrLw/...?/ beingplanneti m'//.prpsi#:
student c/zz/rprpzzzrr/ measures tlmt can A-/przzz educator and Ieadersht evaluations. With other states,
Kansas has colltracted with the tgzzrpr-/-pr Educational Testing and Evaluation I'tJE'.F.E.) to build career-
prppr:rt pathwqys assessments. .zdl-//r the common-core assessments are ïzzg//ewù'r/I'r/, more closeh ahned
assessments witb greater instructional Jf'slï//;z/y? mqï be .>rt/rjlf'# to Jfépp/.f and districtsfor J/MJ//A/4J: t?f
measunkg student improxment.

4. Evaluations of Al1 Educators on a Regutar Bhsks--Districts will explain how //'f)J willfollow J/tz/ze//r
regartiing tbe timelinejbr evaluatingprobationay and rtpr-yrpltz//pr/!z teachers .-zl.rfc/: 90 - Evaluation ()./
Licensed f-krxfprzd 72-9003 f-b/jjp ofpersonnel evaluation; adoyioniforms; contents,' time.

5. Clear, Timely and Useful Fzedback--includefeedhack that /'#:rJ#$'J needs tzrrfrk/Wlel/lrt!4'pzli'pr//
leartling opportunities ./,;7./9 to identfled needs. Dgklr/r'/ Ieadersblh sbould show bow educater f'/w/vtz//b/7.s
have #./it.'/('J //?f' #/.f/?7// '.f lrf#ifqg/p//trV c'Ievs'losluib?entplall.ï dzrt'/ illvestznellls. The lrtl/iny'prtrV developvwelll
should Jpe substanliaj p//yt/-g//zJp$ and intensive.
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lnform Personnel Decisions--discuss how the process and decisions wlll' be used to inform
personnel decisions. Highly effecdve educators are evenly distributed across the disttict, and
laighly ineffective educators are released after all effecdve supports have been exhausted.

fy there y/y/u'/lzzl/b/ epidence //wJ lL,e zzznx/ efpdix pt/sdu/pry ilat'e Jppr platvd gb the Jj.fpff'/lf highest-need
schools? Examples ofevitience .,zzt?.z inclutk:

* ////7: distrids ' scbools ;;#//? Ihe l7tjâcl/yrrt'fw/r.jel qflkh-need students are below theirpredicted
rate tf/let/b7zzs/rp:, while Jc//pp/.r with njnficantyl Jtj/zr/rpyprr/tw.r Kmore advantaged J///#àw/J
are exceeding r/wk/rfdf'lkt/./le#'p-lr/pe, this would /?: evidem'e #w/ lile #/.fJr/('J1f zzzpz'/ skilled
etlucators bave not been matched ta its highest-need students.

* JJ when compared to scbools with similarpqpulations, tbe percentilepositions t!4'>/,k/7:J;'-v::# schools,
J//vr on //7: API or the SG1% are substantialyl lower than those ojsimilar schools, this /p(l would
be evidence that the most skilled teachers bave not beenplaced a?,z//â the hèbest-needpopulations.

*' Ifthe #/L'/r//l investments tk the âk/7p.c/-vpf'# sclmols, in Argzz.f éprofessional Jfpptr/ypzzxr/, edl4cator
Jvmpgzr?i pr the ratio tl/'/vJ'rmù'#(?r/// to tzl/z,&?/bi//mip: salan'es, :7r5, Iess than //7pJr ofsignficantyl
more advantagedpqpulations, this /'pti would J/(:çj:J/ inappropriateyl taqeted resources.
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MemorM dum oe Undefltend'-
Use of KEEP

nw- sn ccemkte laA kfhkhexptqoqt- hpsR- lepminp !px- - l-
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The If-ansas State Department of Education (KSDE) has a nmnber of processes and inidatives that
are aimed at minimizing redundancy and unneeded papetavork for district staff.

* Master Data Management (MDM): As part of the Enterprise Data System design which
began in 2007, the KSDE implem ented a Master Data Management inidative Nvith the goal of

identifying master sources of data and re-using those data as appropriate across other data
systems. For example, KSDE collects st-udent demograplaic data such as gender, race/ethnicity,
and date of birth as part of the IUDS (ltansas Individual Data on Students) Collection system,
and have denoted that as tlae ffmaste/; of that data. So when another application sucla as the

Migrant Data Collection applicalion needs that data, tlle backend data processes pull that data

from KIDS and display it within the Mkrant application. If for some reason the Migrant
applicadon user does not agree with that demographlc datas they are instructed to contact the
IU D S data submission folks in their distdct and work svith them to correct it. W ith tlais
methodology LEA staff does not have to enter the sam e data mtzltiple tim es, and as an added
bonus, the qualit'y of data is enhanced since situations are avoided in which the student
demographic data in one system does not agree with the same student demographic data in
another system. Currently, the K-SDE has identified M DM sources for student data, teacher
data, course data, assessment data and organization data. The Data Governance Board supports
M aster D ata M anagement by acting as the approving authoritv for proposed changes to M aster
D ata Sources.

* Docum entation of Requirem ents and Technical Design: The KSDE software
development lifecycle includes documentadon of requirements through a Business Needs and
Functional Ovetariew document and docttmentation of the plans for technical implem entadon of
those reqtzirements through a Technical Design document. Each of these include secdons for
describing M aster Data M anagement considerations, 170th where the target application is to be
considered the M aster, and where the target application is to use data from another M aster
source, In addition, each of the documents goes through a peer review process which includes

the Requirements A' nalyst or Programmer for any specified M aster sources. This process
ensures that new systems and new feattlres to systems will not be built to collect data that is
already being collected by another systems and that the data collection systems are examined
annually for any data that is unnecessary and would cause an undue burden to district staff.

Common Education Data Standards (CEDS) participation and mapping to the Kfstate
core'': thc KSDE has a rcprcscntative on National Center for Educational Statistics @ CES7SI
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CEDS Technical W orkgroup and pardcipates significantly in this national standards effort. Tlae
KSDE staff regularly contributes to and cotnments on pending data standards, and has
committed to using these standards in the data systems where ever possible. KSDE was one of
thc firsr states to volunteer to m ap to tlae CEDS thtough the <<state Coren', and condnues ro
maintain and update its mapping as NCES enhances the tool. Mapping the KSDE data
collections to CEDS allows staff to identify areas of overlapping collections that may otherwise
be overlooked - causing an undue burden to district staff - and ilas the added beneEt of
ensuring comparability of the Kansas data with that of other states and Nvith national
benchmarks.

D ata Steward W otkgroup sharing: As a foundational component of the Data Governance
Program, in 2006 KSDE insdt-uted the Data Steward W orkgroup to provide a venue in which Data
Stewards from different program areas come together for professional development as well as
sharing of techniques and challenges. M embers of this group meet regularly and have a standard

agenda item which includes program area sharing of data collection and repordng. This helps
elilninate fçsilos7' within the agency. lt also reduceg the chances of duplicate data collections since

data stewards have knowledge of the collection system s throughout the agency.
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ATTA CH M EN T S

The attaclnm ents are num bered accorcling to the ESEA Flexibility Request
docum ent. If a patticular attaclnm ent is not included, an explanaéon is

provided.
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Attachm ent 1

Notice to Locai Educational Agencies gwEAs)

The Kansas State Department of Education provided nodce to districts and the public through
webinars, meetings, posting information on the IQSDE website and Facebook and em ail messages.
Following are examples of how the infonnation was disseminated.

INITIAL POSTIN G ON KSDE W EBSITE:

The follmving announcement was posted on the main page of the Kansas State Department of
E ducation's wcbsitc at xvvav.ksde.org:

Public com m ents sought on N CLB waiver request -

In Februarys lfansas svill be submitting to the U.S. Department of Education a request for waivers
from some of the provisions of the No Child Left Behind legislaHon, including some of the
accountability provrisions. A draft of the state's waiver request is available for public review and
cornment on the KSDE website. in addition, KSDE is hoséng a free webinar/laivehleedng for the
public to discuss the request. Tlle webinar will be Jan. 26 at 8:30 a.m. and no registradon is required.
M ore information about the webinar is available hcre.

SECOND POSTING ON KSDE W EBSITE

K blico mment œ riod Fe onened on Kansas State Department of Education's Waiver Request

Re Kanmszate œ padment of Fducation (8(SX) po<ed the Fkwie  Knnsase Rekbility Fbquest,
on itswebéte at httn://- .ke e.orWœ fault.v n abid=so7s. The public isinvited to review thedraft
document and œ bmit commentsto KSDE O mmentsmay be œnt viaemail to waiverc aje.org or to
1G :5, 120 + 10th Ave., Topeka, il 66612-1182. Anywritten œmments reœived W 5:00 FN , February
;..lz 2012 will be œnédered. R efinal doœment will be sabmitted to the Usœ partment of O ucation by
February 28, 2012.

ln order to moveforward with <ate and Ioœ l educational reformsde gned to improve academic
achievement and increa% the quality of in<rudion for aII <udents, the ifansas zate œ partment of

Fduœtion (14H*) isreque ingflexibilitythrough waiversof thirteen proviéonsof the Bementary and
œœndary Fducation M  of 1965(* ). The reque.d will be œbmitted to the Usœ partment of
Fducation by Februaryz8, 2012.

Que<ionsregardingthe EœA Rexibility Fbquest may alK be œnt to waiverc ale.orq.
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POSTING ON FACEBOOIQ

The following information was postcd on the Kansas State Department of Education's Facebook

page onlanuary 17, 2012:

. Kansas State Departm ent of Education
In Febtazary, Kansas will be subm itting to the U.S. D epartm ent of Education a request for
waivers from  som e of the provisions of the N o Child Left Behind legislationy including som e
of the accountability provisions. A draft of the state's waivet request is available for public
review and comment on the KSDE website hup://qAawaNr.ksde.org/Default.aspx?tabid=so7s.
In additionj KSDE is hosting free webin..-see M ore

ESEA Flexibility (Waiver) Request

uaAav.ksde.org

The homepage for the Kansas State Department of Education which oversees k-12 education in
ltansas. Lilce ' Conlncent ' J anuala' l - ,) t 3 : 3 7 ! hl ) ) '

EM AILS TO VARIOUS LISTSERVS

Following is the email message sent to the iield Aria numerous listservs: supedntendents, principals,
board clerk-s, curriculmn leaders, federal program administrators, ESOL coordinators, and testing
coordinators.

Fronz Dale D ennis

Sent: Friday, January 13, 2012 4:47 PM

'SLTPS@LISTSERXT.IVSDE.ORG' (SLTPSOLISTSERVKSDE.ORG)To: 
, ,bdclerks@listserv.ksde.org (bdclerks@listservvksde.org)

ESEA Flexibility W aiver Request LiveM eeting
The Kansas State Deparenent of Education (KSDE) staff is submitdng a request for waivers
from certain provisions of the Elementary and Secondary Educadon Act (ESEA). To help the
public and the field understand the ESEA Flexibility Request, KSDE is hosting three

webinars/Live Meetings to discuss the ESEA Flexibility W aiver Request. No registration is
required. The webinars will cover the same information: an ovetview of the waivers, 2012

AYP, 2013 Accountability (achievement, growth and gap), and identifying reward, priority and
Focus Schools.

Tuesday, Januazy 17 or Wednesday, Januaryl8 or Thursday, January 26
2:00 PM to 3:00 PM 9:00 AM to 10:00 AM 8:30 AM to 9:30 AM
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A ttachm ent 2

Com m ents on ESEA Flexibility Request

Attaclam ent 2 includes the following docklm ents:

* Stakeholder Engagem ent Spreadsheet
@ State Advisory Council for Special Education M embers

@ Com m ittee of Pracétioners Agenda and Recom m endations
* Civil Rights Stakeholders Agenda and Suggestions

* Comments Addressed to waiver@ksde.org
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ESEA FLEXIBILITY REQUEST - Stakeholder Engagem ent Sum mary

KSDE
Event (i.e. Stakeholders Representative Location
Educatiôn Groups (i.e. (i.e. (i.e. Key Pnints

Datq Summil Su erintqndents Commissioner To qka Discussed An Recommendation;
10/05/11, Governor's Educators, Board Commissioner & Dodge City, Oven/iew of ESFA
10/06/11, Education members Deputy Colby, Flexibility
10/13/11, Leadership Commissioner Concordia,
10/26/1 1 , Summ its Greenbush,
10/27/11 W ichita

10/1 1/201 1 Kansas State Board members Commissioner Topeka, KS Initial Information - Approved going forward
Board of and audio Overview of ESES with waiver request', Option
Education streaming to Flexibility C for AMOs.

educators, ublic
10/17/2011 IDL with Sel-vice Service center Commissioner Oakley. Overview of ESF-A

Centers directors and Smoky Hill, Fiexibility
members Clearwate q
ducators) Greeenbush,(e

Sublette
1 0/18/2011 IDL with Service Sen/ice center Deputy Topeka, KS Overview of ESEA

Centers directors and Commissioner Flexibility
members
educators)

10/18/201 1 USA Board of Board members Deputy Topeka, KS Overviekv of ESF.A
Directors Commissioner Flexibility

10/19/201 1 Smoky Hill ESC Service center Deputy Salina, KS Overview of ESFA
directors and Commissioner & Flexibility
members others
educators

10/19/2011 KCEE Board KCEE Board Deputy Topeka, KS Overview of ESFA
Meetin members Commissioner Flexibilit
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10/21/2011 Curriculum Curriculum Commissioner & Topeka, KS Ovemiew of ESEA
Leaders Ieaders, Judi Miller Flexibility
Meeting superintendents

assistant
su erintendents

10/24/2011 QPA Advisory QPA Advisory Deputy Junciton Ovemiew of ESEA
Council Meeting Council members Commissioner and City, KS Flexibility

others
10/25/201 1 Keystone Service center Deputy Bonner

Learnning directors and Com missioner Springs, KS
members
educators

11/01- Kansas State Teachers, Commissioner- W ichita Ovexiew of ESF.A Most suppodive of moving
02/201 1 Depadment of principals, general session', Flexibility to growth model when

Education superintendents, Tony Moss-growth polled
Annual board members models
Conference parents (800+

padici ants)
11/2/201 1 , Kansas Special Education Colleen Riley, Kerry Omaha, NE overview of ESFA Padicipants were informed
1/25/2012 Association of Directors Haag Flexibility about the contents of the

Special waiver and provided
Education instrtlctions as to how
Adminstrators provide feedback on the

draft.
1 1/3/201 1 SEKESC Service center Deputy Topeka, KS Ovelview of ESEA

directors and Comm issioner & Flexibility
members others
(educators

11/4/2011 KASB Professors Commissioner Topeka, KS Overview of ESEA
Professors Flexibility
rou

11/9/201 1 KS State Board SBOE Board Commissioner & Topeka, KS Overview and
of Education Members Judi Miller & Tom discussion on Principle
work session Foster 2
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11/10/2011 Meeting of Parents of Colleen Riley, State Topeka, KS Overview of ESFA Members were informed
01/10- Special Iearners with Director of Special Flexibility about the contents of the
11/2012 Education disabilities and/or Education waiver and provided

Advisory gihednessr IDEA instructions as to how
Council (SEAC) Parent Training provide feedback on the
(On 1 1/1 0/2012 Information draft. Members are being
Combined with Center, State kept informed as per
State Schools, special request.
lnteragency education
Coordinating teachers
Council (SICC) ) administrators,

infant-toddler
service roviders

1 1/14/2011 State Team members Deputy Mcpherson, Accountability
Accreditation Commissioner & KS
Team others

11/16/201 1 Council of Superintendents Commissioner & Blue Valiey Ovefview of ESEA 1) Go for the waivers. 2)
Superintendents Others Flexibility with Identify Iowest performing

discussion on from all schools rather than
accountability (AMO, just Title I schools.
growth, gap) and
interventions

1 1/28/2011 Council for University and Deputy Manhatlan,
Public School school district Comm issioner KS
Im rovement administrators

12/3/201 1 Kansas Board members, Pam Coleman Topeka, KS Principle 3 with Kansas
Association of superintendents Educator Evaluation
School Boards Protocal KEEP

12/5/201 1 QPA Advisory QPA Advisory Deputy Topeka, KS W aiver and
Council Meeting Council members Commissioner and accreditation

others
12/9/2011 W orkgroup 2 Superintendents, W orkgroup 2 AMO Topeka, KS Using assessment Changes to the gap repoft

AMO meeting principals, data: growth, gap, as difficult to understand',
with District curriculum Ieader, achievement, reporting consider other ways
Representatives assessment/data calculate gap; otherwise,

staff Su Odive of work
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12/13/2011 Kansas State Board members Commissioner & Topeka, KS Update on waiver
Board of Judi Miller & Tom process with Ionger
Education Foster discussion on

accountabilit
12/15/201 1 Title I Judi Miller & Others Topeka, KS Oven/iew of ESES Consider aII schools when

Committee of Flexibility and update determining priority 3 focus
Practitioners on accountability and schools

intefventions/incentives
12/15/2011 IDL with Service Service center Deputy Topeka, KS Overview of ESFA

Centers directors and Commissioner & Flexibility
members others
educators

1/5/2012 Kansas Representatives Judi Miller Topeka, KS Overview of ESEA
Learning First from 34 Flexibility
Alliance IKFI-AI organizations,

including Kansas
Association of
Special Education
Administrators

1/13/2012 Accreditation Building principals Brad Topeka, KS Overview of ESFA
Work Session from aff levels Neuenswander Flexibility

1/17/2912 KASB District/building Brad Topeka, KS Overview of ESF.A
Principals' adm inistrators Neuenswander Flexibility
Meetin

1/19/2012 KS State Board Board members Judi Topeka, KS Updated the SBOE
of Education and audio with primary focus on

streaming to AMOs
educators, ublic

1/20/2012 Curriculum Curriculum Brad Topeka, KS Update on ESEA
Leaders leaders Neuenswanderfrbm Flexibility
Meeting superintendents, Foster

assistant
su erintendents
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10/21/201 1 , Special Special Education Colleen Riley, State Statewide Ovewiew and update Participants were informed
12/9/201 1 Education Directors, Director of Special of ESFA Flexibility about the ongoing
1/13/2012 Adminstrator Coordinators, Education waiver development, contents of

Monthly Assistant Directors the waiver and provided
Conference Call instructions as to how

provide feedback on the
drao.

2/2/2012 electronic mail IDF.A Parent Colleen Riley, State Individual invitation to
Trainlng and Director of Special discuss and comment
Information Education on the draft sent to the
Center, Families IDEA Palt B Parent
Together Training Information

Center Executive
Director.

1/10/2012 Special Special Education Colleen Riley, State Topeka, KS Ovelview and update
Education Advisory Council Director of Special of ESEA Flexibility
Advisory Education waiver, with request for
Council January additional input.
Meetin

2/1/2012 electronic mail Families Together, Colleen Riley, State Shared drao of waiver,
(aprox Inc. Director of Special and requested input.
date) Education

2/3/2012 Civil Rights Hispanic, Latino, Brad, Judi, Colleen. Topeka, KS Shared draft of waiver, Numerous
stakeholders African American Howard Shuler and and requested input. recommendations-

and Equity Vincent Omni acronyms, equity, clarify
representatives Comm on Core and

college-career ready,
include African American

2/8/2012 Keystone Superintendents' Brad Ozawkie, KS Update on ESFA
Learning Council Neuenswander Flexibility

2.1 3, 2012 Webinar Committee of Judi Update on revisions to
Practitioners draft

State Board of State Board Update on ESF.A
2/14/2012 Education members Judi To eka, KS Flexibilit

Council of Update on revisions to
2/15/2012 Superintendents Council members Brad/ludi Topeka, KS draft

230

Kansas State Department of Evucadon à)>kkwpll,.y J//-J



Update on revisions to
2/17/2012 KNEA Teachers Brad To eka, KS draft

Superintendents' Hutchinson. Update on revisions to
2/22/2012 ESSDACK Council Brad KS draft

KEEN Exemplary Update on revisions to
2/24/2012 Conference educators Brad R  eka, KS draft
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State dlpysoz
.
r Councll for Special Alzzcarïtazz

H 2011-12
Board Appointm ent

Council Mem be: Address Re resentation Re 'on Ex ires
Luarme Barron Kansas School for rhe Deaf State Official * 3 June 2014

450 E Park Street (2ud term)
Olathe KS 66061
913-791-0513 text; 913 375 0477
Lbarronziîkssdb.or

Tcrc Fehrcnbach ESSDACK/USD 312 Charter School Public Charter 7 June 2014
Ptincipal - Pleasantdew Academy Schools* (1st term)
5013 S. Dean Road
Hutchinson, KS 67501
W  620-921-5569 H 620-694-7674
tcrrvfW essdack.ol

Janice Frahm 1553 County Road T LEA Clfûcial * 5 June 2012
Colby, KS 67701 (2nd tenn)
785-462-7388 cell! 620-779-2884
'fl-ahmfzst-tcl.net
Families Together Inc. Parent Trlining 4 June 2012Lesli Girard ' L sn term;501 SWlackson Center (1s
Suite 400
Topekw If.S 66603
785-233-4777 cell: 785-608-7455
leslirti'falrzliestoczetherinc.ot

BZ Grifiitll Southeast KS Education Service Ctr. Adult Cotrections 1 June 2012
Lansing Correctional Facility (1st term)
PO Box 2, sfailbox 13
Lansing KS 66043
913-727-3235 ext 57521 cell 913-702-
4611
b riffith6 a kcxrscom

Penny Lawson 823 West 5Vh St. Juvenile Jusdce 5 June 2014
Larned KS 67550 (2nd tezxn)
620-285-7364
lawson f1..usd495.k12.ks.us

Larry Katzif Director of Students & Community Homeless Cluldren 3 June 2014
Dev. (1st term)
Nortll Lindenwood Support Center
315 N. Lindenwood
Olathe KS 66062
W  913-780-8201 C 913-530-7091
lkatzifnlq tzolathcschools.ov .

Katherine NKESC Vocational 5 June 2013
Kersenbrock-os%eyer 703 West Second community or (2nd tetxn)
(Past chair) Oakley, KS 67748 business orgnnization

785-672-3125 cell: 785-443-2479 concerned with
kkoo15. nkesc oe provision of transitbn

setvices *

Karen Kroh Archdiocese of KCKCS Private Schools 1 June 2013
12615 Parallel Parkway (1st full ten'n)
Kansas City KS 66109
913-721-1570 cell: 913-669-1357
kkrohl archkckcs.or

Shawn Mackay 9555 W 123rd St Teacher * 2 June 2012
Overland Park KS 66213 (1st term)
91 3-993-7150
s 1A kk sN,rl ryl Jt (2 lk :$ A' Kt.'s 14 ) s tl f à r
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Board Appoine ent
Council M ember Addres: Re resentation Re ion Ex ires
Mike Martin 2009 Carline Road Parent of a cbild or 9 June 2012

Girard KS 66743 person with a (16t term)
620-231-7551 cell: 620-249-4793 disability *
mmarli.tz ttgfrontenaczzf .or

Dr. Ann Matthews USD 437 Auburn-Washbum Administrator of 4 June 2014
(Cbai?l 5928 SW 53rd Exceptional Programs (2st term)

Topekaa KS 66610-9451
W  785-339-4000 cell; 785-633-2316
mattbannl usdzls7.net

Matthew Ramsey Bcnedictine College Rclated Setwices 1 June 2013
1020 N znd Strect (1st term)
Atchison KS 66002
915-360-7387
mramsev ftlbenedictine edtl

Dr. Joan Robbins USD 232 De Soto LEA flffidal * 3 June 2014
Director of Special Scrvices (1st tetm)
35200 W . 91sr Street
De Soto, KS 66018
W  913-667-6208 H 913-226-1493
'robbinsWlusdz3z.or

Anae Roberts KVC Behavioral Healthcare lnc. Fostet Care Agency 3 June 2014
21350 XT 1 53rd St (2nd xel=ll
Olathe: KS 66061
913-322-4900 x 4902 cell: 816-550-
4596
aroberts a kvc.or

Vicki Sharp 5209 W 68th Parent of a Child - 2 Junc 2014
Praide Village, KS 66208 with Giftedness pK (2nd term)
cell: 913-634-5330
1y11n5209/2. .gmail.com
vlsharprakclrscom

Dr. Sean Smith University of Kansas lHE Special 4 June 2012
1 122 W Csmpus Road Education * (2nd term)
JRP 538
Lawrence: KS 66045
785-331-2974 cell: 785 979 6517
seanir-tpku.edu

SuezNnn Wanklyn 1461 20Lb Road Paren: of a child or 6 June 2014
Frankfort KS 66427 person with a (2nd tenn)
Cell; 785-799-4531 disability *
swankl m a vahoo com

Blyan Wilson USD 259 Wichita Local Education 8 June 2013
201 N. Water Ofikial (1st terml
W ichita K.S 67202
316-973-4460 cell: 316-841-5515
bu-ilsonrz.usdzsg.ner

Deb Young PRTF Program Director Soutlleast Gtller state agencies 9 June 2014
KS Fgducation Service Center itwolved in thc (1 st term)
947 W  HW Y 47 Snancing
Girard, KS 66062 or delivery of related
913-780-7678 sezvices to exceptional
785-862-7840 children
de . 'oun 31.. 'rveenbuqh.or
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Title 1 Committee of Pracdtioners
December 15, 2011

Ifansas State D epartment of Education Boardroom
AGENDA

9:30 W elcome, lntroducdons and Purpose- ludi Miller

9:45 Elementary and Secondac Education Act (ESEAI Flexibilil Waiver Request-ludi Miller &
Others
* Overview and 11 W aivers within ESEA Flexibility
* 2012 AYP W aiver
* 2013 Accountability:

Status (Achievement) Growth
Gap
Achievement

Annual Measurable Objectives (.X1$10)
* Recognidon for Reward Schools
* Intemrentions, lncenives and Supports for Priority and Focus Schools
@ Teacher and Principal Evaluadon Guidelines

12:30 Other Waivers Update-ludi Miller
@ Assessment W aivers- usD 224 Clifton-clyde, USD 418 M cpherson, USD 5O0

Ifansas Citz
* Tydings Amendment W aiver- 2009-2010 Funds

* Timeline Waiver School Improvement Grant (SlG) Teaciler Evaluations

1:00 Ic nsas Learning Network- l-loward Shuler

School lmprovement Grants- Norma Cregan

1:30 Accountability Workbook Changes-ludi Miller

1:45 Other and Next Steps Judi Miller

RECOM M EN DATION S

* Design a single accountability system
@ Include all schools in the detet-mination of reward, priority and Focus Schools and provide

support for all identified schools
@ Be cautious of unintended consequences as design new accountability system and categorize

schools
* Provided suggestions for Reward Schools
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ESEA W aiver Request M eeting
Civil Rights Stakeholders

February 3, 2012
Satellite Conference Room

W ABSE, W ichha USD 259
Smclty Middle School, W ichita USD 259
K-ansas Hispanic & Latino Affairs Commission

Kansas Altiance of Black Scllool Educators (IQABSEI/
Avondale East, Topeka Public Schools

Juncdon Citz Middle School
V dwest Equit'y Assistance Center (MEAC)
Urban League of lfansas

Garden City I-lkh School
Midwest Equity Assistance Center (MEAC)
Nadonal Association for Advancement of Colored People (NAACP)
Midwest Equitjr Assistance Center (MEAC)
liansas Alliance of Black School Educatots (IG BSE)

Phyllis Cottner
Terrell Davis
Adrienne Foster

Dr. Jenrlifer Gordon

Dave Martinez
Tonnie M artinez

Jason Mclfenney
James Mireles
Charles Rankin
Ben Scott
Katherine Sprott
Preston W illiams

SUGGESTION S

' Include deiinition of term s and acronyms
' Strengthen the link to college and career ready
. Develop partnerships with communit'y colleges
. Be more intendonal about describing Common Core Standards (KS) not just federal College
and Career Ready (CCR) so that IQS educators understand they are the same thing

. Consider ranking st-udents witlam' subgroups
' Consider adding that intervendons to build sustainability will condnue for Priority Schools

even if they fcare off the list'n
- N ot acceptable to note MTSS as methodology for identification as noted on page 36 and 60
. Equitjr needs to be emphasized throughout docmnent
' Gap condnues to be a concern
. Idendfy thresholds for positive performance; clarify AP1??
. Include other indicators such as graduadon
. Change research based to evidence based
. Edit doctzment thoroughly
' Emphasize the partnership with the M idwest Equity Center
' D escribe M TSS as the framework for successful schools in lG nsas
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EM AIL FROM  STAIG HOLDER

Sent: M onday, Februac 06, 2012 7:02 PM
To: Brad D. Neuenswander

Subject: RE: ESEA Waiver Request Stakeholders Meedng

l wish to thank you and your staff for taking the tim e to gather together, important think tank folks,
to seriously discuss the ESEA W aivers for the State of Itansas in 2013 and beyond. I know that with
such an important moment as this in the iield of education, and the intense polidcal attention it has
drawn over time since NCLB of 2001 was signed into legislation by then President Bush, we have
seen many remarkable changes in the way in which we evaluate our teaching staffs assess otlr current
''best practices'' teaching mechanism s in the classrooms, and how we hold schools accountable for
the finished products - a well taught and learned student population.

W e know that ''one size does not iit all'' and the tbought that by 2014 all children will be at
adequate literacy, was presklmptuous at best when inidally proposed by the secretary of education -

Mr. Page. However, just that proposal provided a solid back drop from wlaich to inspire our ldds to
reacb, and with some taveaking it rnight have worked.

Today, we know that some groups (not sub groups) of Kansas Iiids, are not producing well in the
classroom, and the 20 years or more of statistics tells us all that. Speciûcally, our African - American
Kansas Children have not been faring well ita the classroom for at least a generation.

Even with the reopened Brown vs Topeka case in the late 1970's, and again in the rnid to late
1980''s, parents, civic organizations, and the courts have been concerned about the stadc nature of
the learning curv'e for these boys and girls.

W hat I wish to share with this partickllar group here, as l will not be able to attend to the conference
call on Thursday of this week - is this: Tlae quesdon I raised at last Friday's meeting was: ls there a
disdnct relationship between the Accountability Process of the KSDE and each school's Curriculum

and Instruction Modalitjr? The answer 1 received fromludi Miller was Yes!

Howevers upon hindsight there is potentially no such relationship in existence when each school
district has no official endty that it has to engage witll, when the legislat-ure doles out the money to
particular school boards? These past 20 years has clearly indicated that Black Students in Kansas are
more than 5 - 7 percentile points belaind their W hite contemporaries by the 3rd grade, and by the
11th grade that gap has widen to more than 15% percentiles. Something is desperately wrong!

W hen folks in the room then begin to explain it away by saying that ''atl kids need adclidonal
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assistancel', we tllen see why the individual school boards also use the same analysis. The data did
not say al1 kids were reoecting the same data points of decline, it said that Black students were
reflecting those numbers. So, it would seem that when we are discussing Black students, we cannot
target them as a group, disaggregated from the rest of the st-udent groups, because that would be
offering these needy st-udents what? Preferential Treatment? Treating them differently than the rest
of the smdents? The problem is that we are already treadng them differently, but the next processes
for Black students include going from wide - eyed capable children - who raise their hands at evety
turn from kindergarten - the second grade, to 3rd grade students who no longer raise their hands or
clirectly participate in the educadonal process in the classroom. By the 11t.h g'rade, these same
students are not graduating in great ntunbers, and many have been lost to the streets because of not
having other transparent alternadve seen by these same students.

W e have to direct specific monetary resources to Black students, as early as pre - school, and right

on through hkh school, if we are to truly change the dynamics of how we are not educating our
Black students. lf we simply says Well, a2 childzen need this extra boosts and just continue to
provide the school districts with tlae necessapr funds without any KSDE oversight to ensure that the

money is targeted to the st-udents most in need at the time, then we will condnue to be clisappointed
b)r the results we are getting now from ou.r Black students. The problem is not with the schools, it

happens before the schools ever receive the money from the legislat-ure. lt happens riglat here at
IQSDE,

W e have all heard it over and over again, but it bears being repeated here. Insanit'y is continuing to

do the same tlaings that fail over and over apain, and then expecting to get a more posidve result. It
won't happen. W ithout each person in that room that we were in last Friday, havin the ersonal
commitment and the W i.II to Im lement something different for Black Kansas Iiids, the evaluaive
results that we have been seeing since the early 1990's witl condnue. It is not about test results rigbt
now. lt is about having a culturally - competent curricultmx taught by culturally competent teachers.
W hen will we learn? This is Black History Month, W ouldn't it be great if we could make this
decision at this moment in time? W hen will we learn? And at what costs are willing to allow Black
children to ilounder in the classroom before we act?
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COM M ENTS

The Kansas State Departm ent of Educadon created an em ail box for people to send
in their com m ents regarding the ESEA Flexibility Request, The address was

waiverceksde.org. No written comments were submitted to that address by Februat'y
1, 2012 when the iniéal public comm ent period closed.

A second public com ment period was opened on Februaty 15, 2012 and closed on

February 23, 2012. 'fhe two em ails that were received dllring that period follow:
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ENIAIL FROM STAIQEHOLDER

Sent: Friday, February 17, 2012 5:58 PM

To: waiver@ksde.org
Subject: waiver comments

Page 20 --fhank you for moving toward improving assessments of English proficiency and for
aligning it with the new assessment and accountability plan.

Page 25 - Under component 1, I am sceing the tnattzral' appears several times. Given the specificity
of this document, the word fnat-ural: is vague. For example, what qualifies as a dinat-ural plateau'' and
how does one determine when the data is no longer plateau-ing? 1 am finding further claritication
later in the document (page 35, for example), however, it would be helpful at this point to know
where more detail is available.

Page 26 a) Regarding the gap analysis, 1 like the idea of having local level AMO1s. However, there
will be questions about what happens when a school7s population changes drastically from one year

to the next. b) Regarding the repordng of subgroups, we are glad to see an effort to remove specific
subgroup performance from the accountabilitz system . W e are also glad to see that KSDE plans to

continue reporting subgroup performance for targedng school improvement efforts.

Page 36 - In reviewing the m ethods for calculadng sttzdent growth measures, I am wondering
whether the system encourages schools to purposely <lower; their 3rd grade scores so tlaat growth
from 3rd to 4th grade will appear higher thus increasing the likelihood of having a higher m edian
growth rate.

l am concerned about the dual system that identifies reward/priority/focus schools among Title
schools without a having similar system for all schools. I hope IQSDE is also working on finding
ways to recognize all schools that are successftzl in a manner that encourages collaboration among
sclaools and school districts rather than competition. Standard of Excellence has been a good m odel
for tlais wlaile the ftGovernor's Awardl: and KfBlue m bbon'' have not.

Considering the complexit'y of this plan, it is relatively easy to read and it addresses the major
concerns about the current NCLB model. Thanks for all of your work in putdng this document
together.
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EM AIL FROM  STAIQEHOLDER

Sent: Thursday, February 16, 2012 9:06 AM

To: waivez@ksde.org
Subject: W aiver Comment

Comments Regarding the Revised Kansas ESEA Flexibility Request

The Flexibilit
.
!r Request does not go far enough in righting the wrongs alzeady done b)r a decade of

failed top-down education policy-making. lt is sprinkled with nice sounding little generalities like
Gfone-size-fits-all testîng': and focusing more on qualitative data but is predominately just another
way to reframe the one-dimensional, hkh-stakes tesdng cycle. The evaluation component being
forced down our throats from t14e iflkace to the Top3; ideology vi.ll further erode critical local control
of our public schools. ln shorq this attempt to tix what's broken does little to help local districts
make the pedagogical changes necessazy to improve student achievement,

1 have watched our State, over the past ten years, pat itself on the back for outstanding achievement
gains, that are nothing more than curricular alignment to the tcst, or more sim ply put, f<teaclaing to
the test.'' NAEP and ACT scores are shoxving minimal improvement. W e must tind a way to begin
to refocus our school improvement cycles on teaching to what ASCD calls the ('wllole child.

''

Studcnt engagem ent is a critical factor in getting our students to perform on higher levels. The
Flexibility Request all but assures our classrooms will condnue to bore and disengage anotiler
generadon of our children. W e can and must do better. It's time for Kansas to stand up and
demand the federal government get out of our way so that teachers, parents, and local leaders can
build a better system .

-- 
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A ttachm ent 3

N otice and Inform ation Provided to Public

Notice and information was provided to the public in several ways. A notice was posted on the
Kansas State Departm ent of Education's website and announced on its Facebook page. ln addition,
webinars providing an ovetwiew of the ESEA Flexibilitjr were available to the public.

The follmving notice was posted on the Kansas State Departmcnt of Education3s website at

vmav.ksde.or and la% ://vuxav.ksde.org/Defatdr.aspx?tabid=so7s on January 17, 2012. lt was
announced on Facebook and also sent via the vazious KSDE listsenrs to school staff and

organizadons. The notice was also announced in a press release on January 17, 2012.

N otice of Intent to Subm it ESEA Flexibility W aiver Request

Tbe Kansas Department of Education (IQSDE) is requesdng from the U.S. Department of
Education (ED) the Elementazy and Secondary Education Act (ESEA) Flexibility offered by the ED
on behalf of the State of ltansas, its districts and its schools in order to better focus on itaproving
student learning and increasing the quality of instruction. The request is to waive specific

requirements of the current ESEA known as the No Claild Left Belnind Act of 2001 (NCLB).

The KSDE is soliciting cornments- 170th supporting and non-supporting - on the ESEA Flexibility
Request. M  cornments submitted during the comment period will be read and taken into

consideration. Providing com ments to the KSDE does not guarantee all cotnments will be

implemented. This notice meets the notificadon requirements under Section 9401$)(3)(A)(i) of the
Elementary and Secondary Education Act. Districts and the public are invited to subm it written

comments to the KSDE no later than 5:00 PM (CSX on February 1y 2012. After that date, the
KSDE will subm it those comments to the ED as part of the ESEA Flexibilipr Request application.

Submit wzitten comments to waiverfïksde.org or via fax to Judi Miller at 785-296-5867 or to Judi
Miller, ICSD E, 120 SE 10d' Ave, Topeka, IQS, 66612.

The ESEA Flexibility is offered in exchange for rigorous and comprehensive State-developed plans
designed to improve educadonal outcomes for all students, close aclkievement gaps, increase equits
and improve the qualit'y of instrucdon, Tlais iexibility is intended to build on and support the
signiticant State and local reform efforts already undctavay in cridcal areas such as transitioning to
college- and career-ready standards and assessments', developing systems of differendated
recognition, accountability, and support; and evaluating and supporing teacher and principal
effectiveness,
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Kansas is seeking the following waivers:

1. For determining adequate yearly progress (AYP)
a. for 2012, use the 2011 AYP targets (annual meastlrable objecdves--khlos)
b. beginning with 2013 A'k'p, use achievement, growth and reducing the gap AM OS.

2. From idenifying Title l schools for improvement, correcdve acion or restructuring (States
will identify reward, prioripr and Focus Schools instead)

3. From idendfying districts for improvement or corrective acdon
4. From the limitations on the use of Rural Education Achievement Program (REAP) funds

for districts not making adequate yearly progress
5. From the requirement that Title I schools have a poverty percentage of at least 40% to

becom e a schoolwide

6. For distribution of the School lmprovement funds section 1003(a) to priority and Focus
Schools rather than schools on improvement

7. For distribudon of funds resezved to Reward Schools
8. From the provisions in Title llA Teacher Qualit'y that require improvement plans when

districts do not m eet the highly qualilied teacher criteria
From the limitations on the amount of funds available under the transferability provisions
(waiver would permit transferring 100% of certain funds into Title 1)

10. For the distribution of School lmprovement Grant (S1G) funds secdon 1003/) to any
Priority School implementing one of the four SiG reform models

11. From the limitation that 21St Century Cornmunity Learning Centers (21St CCLC) grants may
not be used during regular school day

The ESEA Flexibility Request application for lvansas is posted at
http://&AaAav'.ksde.org/Default.aspx?tabid=so7s
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Attachm ent 4

Evidence on Form ally Adopting College- and Cateet-Ready Standards

Following is an excerpt from the October 12, 2010 Ifansas State Board of Educadon minutes. The
complete lninutes are posted on the Kansas State Department of Education's website at

lAttp:/ /nmmr.ksde.org/Defadt.aspx?tabid=s876

KAN SAS STATE BOARD OF EDUCATION
M eeting M inutes
October 12y 2010CAT .L TO ORDER
Chairman W augh called the September meeting of
the State Board of Education to order at
10:01a.m., October 12, 2010 in the Board Room
of the lG nsas Education Building, 120 SE 10th
Avenue, Topeka, Kaansas.

10/12/10a.m. session audio archive
(00:00:04)

ROLL CALL
M embers present were:
Carolyn L, W ims-campbell
lfathy M artin
Sally Cauble
Jana Shaver
W O  Chappell
Sue Storm
David Dennis
Janet Waugh
M embers W lllard and Bacon were absent and would also be for the whole meeting. , .

ADOPTION OF THE COMMON CORE S'TANDARIAS (00:51:33)

Dr. Foster gave an overview of how the Standards were developed, as well as information on their focus.
Mrs. Cauble m oved, with a second by M rs. W ims-campbell, that the State Board of Education adopt the
Common Core State Standards for M athematica and English Language Arts including the lfansas
enlaancements to the standards referred to as the State 15% option. Discussion followed with all Board
members, but one, speaking in favor of the motbn. Several expcessed their gradt-ude fot changes to m ake
the standards more accessible and for having had the oppormnity to hear from the wriling committee
members and staff who had reviewed and made suggestions during the standards developm ent process.
T he member who opposed adoption was concerned about the standards being too academic and neglecdng
career and techtlical education. Duzing the discussion, Dr. DeBacker and Dr. Foster indicated a tentative
transition plan would be brought to the board at the November meedng. The m odon carried 7-1, with
Chappeil voting in opposition.

-  -  . - -  243 .k-ansasltate bevartment ofHucation Lp1tv,l
.p//y Jp/J



A ttachm ent 5

M em orandum  of Understancling or Letter from  lnstitutions of Higher
Educaéon Certifying State Standard's Correspond to Being College- and

Career-lkeady (if applicable)

On the next page is a letter of intent signed by the President and CEO of
the Itansas Board of Regents indicating that students would be placed in
credit-bearing courses if they m eet the appropriate achievem ent standards
On the neW Coflsortiklm  aSSCSSm CntS.
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#R - * 1Q00 SW JACKSON p SUITE 520 * TOPEKA, KS 66612-1368
wr..e ..N TELEPHONE - 785-296-3421
'Vz ()? tj

.tN- . F'Ax - z,s-2gs-o a3
wwwnkansasregents.org

June 4, 2010

Dr, Dimm DzBacker lnterhn Cemlnissioner
Kansas Stat: Departmrnt of Education
l 20 S.E. 1 ()f' Street
Topeka, KS 66612

Dear Commissioner DeBacker.

I enjoyell the lneeting with you this wetk regarding the SMARTER Balancrd Assessment
Consortium. l think that this prcject certainly aligns with tbe mission of the Kansag P-20
Council and the strategic dirrction ot-the Kansas Boatd of Regents to improve aligmnent of the
statc's PK-I 2 systcm with its postsecondary education systcm.

I have atlathed tlw si ed fcrm indicating tht Kansas Board of Re tnts' willingncss loP !
bc involvrd as you pursue thls consortium. As indicatrd in the klrelponsibllities of the 1HE or
II11ï system'', 1 believe that the meaningful invclvemcnt ûf our staff a.nll tbe postsecondary
institutions in the design and development of the asscssments as noted in the fhst responsibility,
is critical' to gaining thcir confidence in agrteing to the second resptmsibility.

We look fonvard îo werking with you on this and givc yt)u ou? best wishes as ycu pursue
this grant opportunity.

Sinc erely,

omp 1ns
President and CEO

cct Christine Dokvnepschmidt, Kacsas Board of Regents

Attachment
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%MARTER B'alanceG Assessment Consortsum $BE tetter of lnterit

(t) Partner IHE or IHE system slgnature Blocks

IHE Qr IHE system SIGNATURE BLOCK for Race to the Top Ftlnd Assessment Program
Comprehenslve Assessment Systems Grant Applitztion,

Each lHE Qr lHE System commlts to the following agreements:

(:) Partlclpatlon with the Consortium in the deslgn and development of tbe Consortium's
final hlgh school summatlve assessments In mathematlcs and Engllsh Ianguage ar1s in
orderto ensure that the assessments measure cQllege re4dlness; and

(b) Implementatlon of policles once the final hlgh schipl summatlve assessments are
lmplemented, that exempt from remedlal tourses and place Intn credit-beaflng college
courses any student who meets the Consortium-adopted achlevement standard (as
deflned ln the NIA) for eath assessment @nd any' other placement requirement
established by the lHE or IHE system.

Mate Name:

d ' i(I Ik r eàklcaiion executi've oiiiqer ifstate has one (prlntei ? T-'ki-'5- -- -'--tate s g e , ep one:
--- y IN&me): 

cj / jt. ; s .j.j j ,.y ynpçg .'5 yp /zkz y J pvy ë
i

slgnature state;i h'i-g-lkir eéuca-iion executlve officer, lf state-fkas one: 1 Date:
i#

-  q-zB

presiient er head of eac rtlci ng IHE or IHE system? (prlnted - Tefephone:
Name):

ilgnature oi-presi/nt or fteah o'ieacil particlpating Ilik c)? fHi system: I Date:

I
I

M.y 14, 2010 3
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A ttachm ent 6

State's Race to the Top A ssessm ent M em orandtlm  of Understanding

(MOU)

Attaclnment 6 includes three docum ents:

@ D ocum ent of Com m itm ent with the Sm arter Balanced A ssessm ent
Consortium

@ D ynnm ics Learning M aps Update

* Common Core Assessment Transition Plan t'Years 2012-2015)
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lWnsas belongs to the Smarter Balanced Assessment Consortium (SBAC) that is developing new
assessments for English language arts and mathemadcs based on the Common Core State Standards.
SBAC is made of workgroups comprised of state departm ent employees of m ember states that are

developing the ltace to the Top IR'1-X grant assessment, Kansas has four employees on workgroups
and one employee that is the co-chair of the Accessibility and Acconunodations workgroup,

In addidon, Kansas belongs to the Dynamic Learning Maps ('DLS'II consortium which laas thirteen
member states. DLM  was awarded a grant from the U.S. D epartment of Educadon to develop an

Alternate Assessment Based on Altcrnate Achievement Standards IA?t-AASI based on Cormnon
Core State Standards.
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ASSESSM ENTS for STUDENTS xvhh DISABILITIES

Kansas is actively involved in the development of not only the math and reading assessments
through the Smarter Balanced Assessment Consortium but also the creadon of a new generadon of
assessm ents for students with clisabiliées referred to as Dynarnic Learning M aps. Following is a
recent news release regarding those assessments.

Milestones exceeded on project to cteate innovative assessment of smdents with disabilities

The University of Kansas has m ade progress in developing a new generation of assessments
for sttzdents with the m ost signilicant cognitive disabilides.

January 4, 2012

Milestones exceeded on project to create innovaùve assessment of students svith disabilities

The University of Kansas has made progress in developing a new generation of assessments for
students with the most significant cognitive disabilities. The $22 rnillion grant, the largest in KU
historp was given to the Center for Educadonal Testing and Evaluation in 2010 by the U.S.
D epartment of Education, Office of Special Education Training Program s.

The grant was awarded to fund development of tl'le Dynamic Learning M aps zMternative

Assessment System, ktaown as DLM. Thirteen states are partîcipating in the project: Iowa, Kansas,
AGchigan, Mississippis Missouri, Newlersey, North Carolina, 01d alzomas Utah, Virginia, West
Virginia, W ashington and Nvisconsin.

Set for large-scale use during the 2014-2015 school year, tl'le DLM  alternate assessment system will
let students with signiticant cognitive disabilities show what they know ita ways that traditional

multiple-choice tests cannot. The system is designed to more valiclly measure what students with
sigfliiicant cognidve disabilities know and can do. The assessment system is struct-ured around a
learning map, which models many potential pathways students may take on their path to gaining
academic content. 'rhe map is populated by a connected netqrork of thousands of sequenced

learning targets, or skill- s, that student need to learn by the end of hkh sclaool. It is dynamic because
it selects test items and taslts for a student bascd on that student3s previtlus respllnses. It is a
connected network because skills build upon other skills, and students need to demonstrate
prerequisite k-nowledge and ability before advancing from one skill to another.

The center is ahead of schedule, having developed seven grade levels of the learning m ap in the first
year ()f the grant period. As part of thc naap's development, educators from across the coun (t'y
examined the map during a two-day content review in September and gave it overwhelming praise.
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iflt (the learlzing naapj is so intricatc bccause you can see the pachways and how son'le individual
lnigllt go one way, and another individual laaight g() anotlaer xvayj'' said Jcff Crawford, an educattlr
frona N'Vaslaington. çd-l-lae learning l'nap is tlnbelievable. lr's very colnplex and vct-y dctailcd.''

ff-i'l'ie learning lnap itself is vct'y llclpful for teachers in learning alternative routes for st-udcnts t() end
blp at the sal'ne des tination,'' said Terri Portice of Nliclnigan.

The map will undergo two m ore reviews by special educadon and cognitive psychology experts in
2012 and then be validated through the extensive collection of student data in the 13 participating
states.

The next stage of DLM  work, developm ent of instructionally relevant item types that go beyond
traclitional muttiple-choice item s, has already begun. Historically, tests have been designed to

measure skills efficiently, but in the face of hkh-stakes accountabilitz systems, many teachers have
begun teaching to tests. DLM has been working with master teachers to design test items that model

good instzuctional activitks so that if teachers do teach to the test, the tests N!;':II be worth teaching
to. Prototypes of the new item types are under development and will be tried out with students and
presented to teachers for feedback over the next few months.

DLM  is a comprehensive assessment system grounded in research evidence and emerging theoc
about assessments for students with significant cognitive disablli' des. It brealts new ground in
universal design for assessment, learning map development, instructionally embedded assessment,

and technology-based, instructionally relevant item types. The project website,
dynarniclearizinpnaps.org. provides more information.

For more than 30 years, the Center for Educational Testing and Evaluation has partnered with the

lvansas State Department of Education to deliver a variety of assessment senrices under the Kansas
State Assessm ent Program, the comprehensive assessment system Kansas schools use to determine
whether a student learns the intended curriculum. The center also offers online training resources,
practice tests and tutorials to help prepare students and educators for the Kansas assessments.

W ritten By: tmiller

Date Posted: 1/23/2012
N umber of Views: 77
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Common Cote Assessment Transition Plan (Years 2012-2û15)

In the school year 2015, Ioansas wlll' implement Common Core Assessments in language arts and
mathemadcs. Not only will the new assessments measure the Kansas Common Core Standards, but
they will also incorporate a tavo-stage adaptive feature. ln preparadon for these new language arts
and mathematics assessments, liansas has designed the following tm nsidonal assessment plan for all
of its assessed content areas:

General Assessments/l M/ztlternate Years 2011/2012

Readin : administer reading (2003 IW nsas standards) in grades 3-8 and H.S.
Mathematics: adrnitlister mathematics assessments (2003 standards) in grades 3-8 and H.S.
Science: administer science assessments (2005 standards) in grades 4, 7, and H.S.
Histotr/Government: administer Histoty/Government assessment (2005 standards) in grades 6, 8,
and H.S.
En lish Lan ua e Proficienc : administer the Kansas English Language Proficiency Assessm ent

(2004 Standards) in grades K-12.

Genexal Assessments/lxtaAxlidM/-Mtexnate Years 2012/2013

Reading: administer reading (2003 standards) in grades 3-8 and H.S.
Mathematics: administer mathematics assessments (2003 standards) in grades 3-8 and H.S.
Science: administer science assessments (2005 standards) in grades 4, 7, and H.S.
Writing (including IX:Al$/IM): administer writing assessment (2004 standards) in grades 5, 8, and 11.
(NO'1E: The 2013 wridng assessment will incomorate for the flrst time the Kansas Wridng and
lnstrucdon Evaluadon Tool II<aV1EX. This tool has been developed for the express purpose of
assisting Kansas educators with writing and constructed response tasks that are a part of the Ic nsas
Comm on Core standards. Beginning in 2015 writing will be assessed in Ifansas b)r means of the
Kansas Common Core Language Arts Assessm ent.
English Language Proficienc'y: administer the Ifansas Englisl-l Language Proficiency Assessment

(2004 Standards) in grades K-12.

Genetal Assessments/loAMM/avtetnate Years 2013/2014

Conunon Core Lan ua e Arts: administery//p/ of the Kansas Common Core LA Assessment.
Common Core Mathematics: adrrlinistery//p/ of the Kansas Common Core mathemadcs
Assessment Science: administer science assessments (2005 standards) in grades 4, 7, and H.S.
History/Government: administer Histozy/Government assessments (20012 standards) in grades 6,
8, and H.S. (NOTE: The 2014 History/Government assessment will incorporate constructed-
response assessment items. The Kansas W riting and lnstruction Evaluation Tool (ICWIE'FI will be
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adapted to serve in the Histoc/Government assessment as a means of scoring constructed-
response items.
En lish Lan ua e Proiicienc : administer the Kansas English Language Proficiency Assessment

(2011 Standards) in grades 1<-12.

General Assessments/zvternate Years 2014/2015

Lan ua e Arts: administer the Iiansas Common Core Assessm ent in Language Arts.
M athemadcs: administer the Kansas Conunon Core mathematics Assessment

Science: admiaister science assessments (2005 standards) in grades 4, 7, and H.S.
English Language Proficiency: administer English Language Proficiency Assessment (2011
standards) in grades 1<:.-12.
D namic Leartnin Ma s Lan ua e Arts Assessm ent
D rnamic Learnin M a s M athematics Assessment
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Attachm ent 7

Evidence that Assessm ents and Academ ic Achievem ent Standards
have been Subm itted for Peer Review or Tim eline for Subm itting to

U S D epartm ent of E ducation

Peer Review of Assessments and Academic Achievem ent Standards

The current state reading, mathematics and science assessments and academic achievement
standards were submitted to the US Department of Education for Peer Review from 2006-2009.
The' letters of approval are posted on the US Department of Education's vvebsite ar
http://NuvaNrz.ed.gov/ae ns./lead/account/nclbo zassess/index.he

The Kansas State D epartment of Education will submit its new assessm ents and academic
achievement standards according to timelines established by the Smarter Balanced Assessment

Consortium and the US D eparttnent of Educadon.

Sm arter Balanced Assessm ent Consortium  Peer Review

The Consortium's Technical Advisory Committee (TAC) provides guidance to the leadership and
work groups of Smarter Balanced throughout the four-year grant period on technical assessment
matters pertaining to valiclity and reliability, accuracy and fairness. Areas of expertise of TAC
members include assessm ent design, computer adapdve tesdng, assessment accornmodations, and

uses of tests in m athematics and English language arts. A11 m embers are highly regarded nadonat
experts who have published widely in their fields. Our expectadon is to pardcipate in tlae peer review
process guided by this TAC according to the tlmeline established by the USDE. For a list of
committee members and bio's see tlae SBAC xvebsite

(http://v v.klz.ssra.us/siL-tRTER/TeclrXdxqsopr.aspx).
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A ttachm ent 8

Average Statewide Proficiency Based on Assessm ents Adm inistered

in 2010-2011 in Reading/luanguage Arts and M athematics for the (<A11
Students'' Group and M l Subgroups

(See Next Page)

.-.- -- -  254
Kansas State Department of Education U/#rJ:#.p/# Jp/J



Kansas Percent Proficient or Above, Selected Subgroups,
Public Schools, Report Card Populations, 2006 - 2011

2006 2007 2008 2009 2010 2011

All Students reading 79.09 80.95 84.14 85.49 86.05 87.15

math 73.60 78.25 81.03 82.58 82.76 84.16

science . . 85.28 86.15 85.90 86.21

Free and Reduced Lunch reading 66.69 70.40 74.25 76.41 77.69 80.04

m ath 61.72 68.34 70.99 73.37 74.22 76.54

science . . 74.94 76.73 77.38 78.14

Students with Disabilities reading 61.14 64.53 69.40 71.97 71.93 73.60

math 55.55 59.92 63.80 65.97 65.93 68.37

science . . 70.23 69.61 69.14 69.71

English Learners reading 47.17 50.85 58.45 62.00 64.76 70.03

math 54.04 58.73 63.80 66.64 69.30 72.39

science . . 60.52 62.72 65.68 68..44

Afzican American reading 60.02 62.90 68.21 70.42 73.37 76.19

math 50.89 58.84 61.90 64.41 67.23 69.68

science . . 64.85 66.62 68.37 69.43

Hispanic reading 58.96 65.30 70.27 72.41 74.80 77.55

m ath 57.85 66.29 69.78 71.80 73.23 75.96

science . , 70.09 71.35 73.79 75.06

W hite reading 84.56 86.52 88.60 89.98 88.08 88.96

m ath 78.63 83.21 85.32 86.79 84.78 86.10

science . . 90.20 91.07 88.52 88.75

Asian and Pacific Islandezs reading 77.14 82.42 85.53 85.58 86.28 86.76

mat.h 81.15 84.44 86.31 87.79 87.71 88.25

science . . 87.22 87.57 85.56 86.18

American Indians zeading 74.66 77.96 80.72 81.87 76.22 79.41

math 65.89 73.01 74.75 76.85 73.29 75.89

science . . 83.94 83.27 76.25 77.02

M ulti-lkacial reading 76.56 79.71 82.31 83.29 82.97 84.25

math 71.69 76.88 78.44 79.65 78.06 79.46

science . . 85.42 83.92 81.46 82.72
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A ttachm ent 9
Table 2: Reward, Priority and Focus Schools

REW ARD  SCH O O LS

The Kansas State Depar% ent of Education has a preliminac list of Reward Schools', however, the

districts and schools have not been nodfied of their preliminary status. ln additions KSDE intends
to finalize tlàe list when the 2012 state assessment results are avaitable.

The Reward Schools are identified through Assessment Performance Index wlaich is achievement

(highest-perfot-ming) over time, Ten percent of the Title I schools are identiEed as Reward Schools.

PRIO RITY SCH O OLS

The Kansas State Departnent of Education has a preiiminary list of Priority Schools; however, the
distdcts and schools have not been notiiied of this preliminary status. ln addition, KSDE intends to
finalize the list when the 2012 state assessment results are available.

The preliminasy list of Priorit'y Schools includes the lowest 5% of Title I schools based on b0th

achievement and lack of progress rgrowth) of the al1 stazdents group. There are 33 schools on the
list. The scbools are either elementary or midclle schools. No lligh schools are identified as Priority
Schools. No Priority Schools were identified based on graduadon rate. Only nineteen higla schools
are pardcipadng in Title 1 this year; all nineteen had graduadon rates above 600/0. There are seven

School lmprovement Grant (SIG) schools on the preliminac list; the remaining 26 are based on
lowest performance according to the Assessment Performance lndex.

FO CU S SCH O O LS

The Kansas State D epartment of Education has a prelim inary list of Focus Schools; however, the
districts and schools have not been notified of this preliminaty status. In addidon, KSDE intends to
finalize the list when the 2012 state assessm ent results are available.

The preliminary list of Focus Schools includes 10% of Title 1 schools with the largest gaps in

achievement and lack of progress over a number of years. There are 66 schools on the list. The
schools are mostly elementary and middle schools. No Focus Schools were identified based on

graduation rate. Only nineteen hkh schools are pardcipating in Title l this year; all nineteen had
graduadon rates above 600/0.
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Attachm ent 10

Guidelines developed and adopted for local teacher and principal

evaluation and gupport systems (if applicable).

N ote: The Kansas State D epartm ent of E ducation is in the process
of developing the guidelines with input from  teachers and principals.
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A ttachm ent 11

Evidence that the State Educational Agency adopted one or m ore
guidelines of local teacher and principal evaluation and support

system s

N ote: The Kansas State D epartm ent of Education ig in the process
of developing the guidelines with input from  teachers and principals.
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Appendix A

The following item s are provided in support of Principle 1 College-

and Career-Ready Expectations for A11 Students:

Standards D evelo m ent Com m ittee Selection Process

Sam ple feedback on Com m on Core State Standards from  EI.A

and M athem atics- A

Sam ple feedback on Com m on Core State Standards from  EI-A

and M athem atics - B

Kansas Com m on Core Transition Plan

Kansas Com m on Core Transition Tim eline

KSDE Talldng Points on Com m on Core Standards

Professional Learnin Tim eline
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Standards D evelopm ent Com m ittee Selection Process
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Appendix B

The following item s are provided in support of Principle 2

D ifferentiated Recognition, Accountability, and Support:

Standard of Excellence (SOE) SpeciEcations

Kansas M ethod for Identifying Focus Schools: A Field Guide

Kansas M ethod of D eterm inin Achievem ent Ga Score

Princi le 2: List of Term s

Kansas M ulti-Tier Sygtem  of Supports Innovation Confguration

M atrix

TechnicalA ssistance S stem  N etwork
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Principle 2: List of Term s

Tbefollowing rer/rz are used frf tbe Pr/lgè/c 2 DJ.J/- erensiated lkzcqrlf'fftl/;, Accoutltallili# J/CI:/ Support section:

Dem onstration Site - A qualified Reward School that semres as a model for implementation of
effecdve pracdces

District Action Plan (DAP) - a three-year plan developed by the dist-rict's lntegrated Innovadon
Team (11X to indicate how the priority needs idendfied in the District Needs Assessment (DNA)
will be addressed. The District Action Plan outlines how the district intends to address the identified
needs in the clistrict and for each of the priodty and Focus Schools in tlàe district by including:

. goals and benchmarks for each priority need

. how the district will ensure on-going targeted technical assistance and
professional development are taking place,

* how funds wili be directed to support interventions and strategiess as well as
. how the district will monitor and measure effectiveness of intervendons and

strategies, as well as
w how the district plans to inform and engage families and the community to

support student learning.
The DAP will be subtnitted to lGnsas lntegrated innovadon Team (1U1'1) for review and approval.

District Integrated Innovation Coordinator - A Kansas State Department of Educaion (KSDE)
employee or representaire assigned to a District to provide support for the District Needs
Assessm ent and writing the Distzict Action Plan

District Needs Assessment (DNA) - A process that will idendfy current effective pracices
aligned with the turnaround principles, address challenges, and clllminate in an analysis of 130th

district- and school-level data in relationship to the exisdng achievement gapts). The DNA will be
conducted by an objective external endty.

Integrated Innovation 'feam (IIT) - A team comprised of the District Integrated lnnovation
Coordinator District Integrated lnnovation Coordinator, Distdct Leadership, School Leadership,

and an equal number of family/community members

Integtated Innovation Coordinator (IC) - A local staff person assigned by the district to oversee
the work of an lntegrated Innovation Team (11X and the development and implementation of the
District Acdon Plan (DAP) and School Aclion Plants) (SAP)

KSDE Integrated Innovation Team (KIIT) - A cross-team group of KSDE employees
assembled to assess, consult, and advise clistricts with priority or Focus Schools

- - 
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M aster Educator - An outstanding educator identified from a mentor school that m entors priority

and Focus Schools, and/or presents at KSDE events

M entee School - A priority or Focus Schooi tllat is paired witil a mentor school

M entor School - a Reward School tlaat chooses to mentor a priorit-y or Focus School

M enu of M eaningful Intewentions - A collectbn of possible interventions that a school or

district may implement in accordance with their School Needs Assessment/ District Needs
Assessment that is guided by Ifansa6 Muld--fier System of Supports (MTSS) practices & alkned
with the ESEA Flexibility Request turnaround principles

Plan Implementadon Assessment (PlAl-conducted annually by the disttict Integrated
Innovadon Team (11X to determine progress made and modifications needed to tlàe District Action
Plan (DAP). The PIA will utilize district- as well as school-level data from each priorit'y and/or
Focus Schools to evaluate whether benchmarks are being met and m easurable progress is being
made to reach the goals set forth in the DAP. Based on the PIA, m odifications to the District
Action Plan may be made by the llT.

School Action Plan ISAPI - A three year plan developed by the school leadcrship team to address
needs idendfied through a root cause analysis of school level data. The SAP vqX include goals and
benchmarks, the strategies to implement the intetarentjons selected

, a tim elitae of implem entation,
what/when data will be collected to determine if the interventions are being implemented and are
effective, and how staff members involved in implementing the interventions witl be supported

.
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Tum around Princi les

ézl.f dejned in the l S Dqpartment t?/'.E#/A'r?/477 tf ./-ïJ-F...,'I Flexibilih, lpr'/vzzpr/uJ). 9- 102..
M eaningful intervendons designed to improve the academic achievement of students in Priority
Schools must be aligncd with all of the follmving fzturnaround principlcs'' and selected with family

and conununity input:

1 providing strong lradership by: (a) reviewing the perfonnance of the current
principal; (b) either replacing the principal if such a change is necessazy to ensure
strong and effecdve leadership, or demonstrating to the SEA that the current
principal has a track record in improving achievement and has the ability to lead the
turnaround effort; and (c) providing the principal with operadonal flexibilitz in the
areas of scbeduling, staff, curriculum , and budget;

2 ensuring that teachers are effecdve and able to improve instruction by: (a) review-ing
tlle quality of atl staff and retaining only those who are determined to be effective
and have the ability to be successful in the turnaround effort; (bl preventing
ineffective teachers from transferdng to tlaese schools; and (c) providing job-
embedded, ongoing professional development informed by the teacher evaluation
and support systems and ded to teacher and st-udent needs;

3 redesignm' g the school day, week, or year to include additional tim e for student
learning and teacher collaboration;

4 strengthening tlae sclaool's instructional program based on sttadent needs and
ensuring that the instrucdonal program is eddence-based, rigorous, and aligned with
State academic content standards;

5 using data to inform instruction and for condnuous improvement
, including by

providing time for collaboration on the use of data;

6 establishing a school environment that improves school safety and discipline and
addressing other non-academ ic factors that impact student achievement, such as
st-udents; social, emotionaln and health needs; and

7 providing ongoing mechanisms for family and cornmunit'y engagement.

A Prioritz Scltool that implements one of the four SlG models is implem enting an intervendon that

satisEes the turnaround principles. An SEA may also implement intetventions aligned with the
t'urnaround principles as part of a statewide school turnaround stratemr that allows for State takeover
of schools or for transferring operational control of the school to another entit'y such as a recovely
school district or other management orgaaization.

blote: Numbering has been t;?t;/#rf/ to tbe 'Tkr//crpvz?J Pnkctjhsfor r:/d'zlîpxe, but is not induded in F'/?: original
.E-fF,u,.z:l P-lexibilify document.
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Kansas M ultim er system of Supports
lnnoviion Conflguration Matrix (1CM)
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lnnowtbn Configuration Matrix (ICM)
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lnnomtbn Configuratjon Matrlx (1CM)
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Kansas M ulti-Tier system of Supports
Innovatbn Conflguration Matrlx (lCM)
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Kansas M ulti-Tier System of Supports
lnnovation Configuration Matrlx (ICM)
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Kansas M ulti-Tier System  of Supports
Innovation Configuratlon Matrjx (1CM)
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Kansas M ultim er system of Supports
lnnovatbn Configuration Matrlx (ICM)
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Kansas M ulti-Tier System of Supports
lnnovatbn Cœnflguratlon Matrix (1CM)
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Kansas M ultim er System of Suppods
Innovatbn Conflguration Mztrh (lCM)
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Kansas M ulti-Tier System of Supports
Innovatbn Con:guratlon Matrlx (ICM)

10 P > Nd -
'rh4tl> te sw4irwce ixk:o 'fbvs- yçvftlvttirwdlxie n neseymxrsçlfxsl4itirlgöxigi)p * *1m tne xtpçvnth;f

Q mnklgfpralattmkzfxs/or maklrglthryçalfmtard/pr trljkklgfor-eemiçand/ir O ie p mzks&forae lç
j bt#pwlœ 11h::,4*:,- kbe uf* behwiorAtheee*?e k'vtd :se *hw*f ât tY IflknM I- l pj* nfolot be&ef atN Irtkfse
8 dMasre #- k a-ssrreptï dmaf re vri-nl sçœtiTplreyrld (41 from un-rœ sceeninp 1- 4.
*fè (o fe: ffof/xdldp , dl f5m  *jjej>me tj.
'leleam zn/yze ifdiv*wàl 'r% te:m anâlyzt.j levduzl Thek-nar/i'ze Kld*ldœl Tlkttqmdljœt:ek fœd lofte
tlfr- eere kmdz. ltprnqr k'tefvesklntliita Se.rrpr ir/tervmlklodm  fc e#u*tkhnfc m tRkrnet.
rto *irw fto r/pg: remrdinF
* O skhmi- kmol ir*ie ual @ çuste izatkm d in/vklual * xvelop #2k'ldel #ans

:1$- 4%  rl4ns irxo erdion pkm: * * :110 rtflerfc twalvylbn
> * Effmiw fvool çzlvlomèz * Prerpw ol e igitial Iorrprs forprfkl4omt
: Klefver4iœ Wan: * hieeto rgfpr #er gve#iop
C * Fksem  of èpptrrenllonol Iorenm+rrerrl

wl- efxiœ #afu
* e  to q-H pftlivdklàl
bltoer4iœ #an& forwafd irx/
lof'l* f o œ ztiY

l6M e> ê 7*  vw#je  7..1
*&@J L'- j M'lN5- t5W 1r% prA P#ft; Ft'e d qto  141 tàf 19

e- .kyql.ym tn.c#'g



Kansas M ulti-Tier System of Supports
lnnowtbn Consguration Matrix (1CM)
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Kansas M ultim er system  of Supports
Innovatbn Conflguratlon Matrix (ICM)
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Karvn q M ultim ersystem ofsupports
lrmova nomfigurae n Matrix (ICM)

, . . y . . , , ryy : , . , :

M pi- pu anepr4oœsl v- o  knphnwpx-
m- - taxx- p-

' krlv er

N-ellfamlkN e  3- pMY oe-  ' n- ' G M Pae deœqe t
prtfe e to ne  pW odya u- tegthafwwu oetrbo- owlvderjssuesbut x'tld:esarenotthdtqamu:.

g ae e te îtpe œg ie ae lp- tlœ #ae gYe 3m t*e
SM N W*HPK- O O œplm te epkqnO da etKO lgo .
G G e<ee m* tW  mW+* $* NX W> 1* 1

klvedt> k> dG  #G

oo uas w ... a. gsoaxoypsmaus se uyswaoxafwt uuoxwjqvgxpiausp

w> .

Jf> .A-e> -Wf* M*rœKz#> M%$'O $A > #Nt@pY 1%e1*</19



T echnical A ssistance System  N etwork

(TASN)
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State-W ide Non-prosciency Reduction AMOS
f o r

Reading

Percent

AM O AMO AMO AMO AMO AM O AM O

2011 2011 Value 2012 2013 2014 2015 2016 2017
AlI Students 87.2% 12.9% 1.1% 11.8% 10.7% 9.6% 8.6% 7.5% 6.4%
Free & Reduced Lunch 80.0% 20.0% 1.7% 18.3% 16.6% 15.0% 13.3% 11.7% 10.0%
Students with Disabilities 73.6% 26.4% 2.2% 24.2% 22.0% 19.8% 17.6% 15.4% 13.2%
English Language Learners 70.0% 30.0% 2.5% 27.5% 25.0% 22.5% 20.0% 17.5% 15.0%
Hispanics 77,6% 22.5% 1.9% 20.6% 18.7% 16.8% 15.0% 13.1% 11.2%
African Americans 76.2% 23.8% 2.0% 21.8% 19.8% 17.9% 15.9% 13.9% 11.9%
W hites 89.0% 11.0% 0.9% 10.1% 9.2% 8.3% 7.4% 6.4% 5.5%
M ian & Pacific Islanders 85.8% 13.2% 1.1% 12.1% 11.0% 9.9% 8.8% 7.7% 6.6%
American Indians 79.4.% 20.6% 1.7% 18.9% 17.2% 15.4% 13.7% 12.0% 10.3%
Multi-Racial 84.3% 15.8% 1.3% 14.4% 13.1% 11.8% 10.5% 9.2% 7.9%

Percent Non-
Proficient Proficient



State-W ide Non-proficiency Reduction AMOS
fo r
Math

Percent
Percent Non-
Proficient Proficient AMO AMO AMO AMO AMO AMO AMO
2011 2011 Value 2012 2013 2014 2015 2016 2017

AlI Students 84.2% 15.8% 1.3% 14.5% 13.2% 11.9% 10.5% 9.2% 7.9%
Free & Reduced Lunch 76.5% 23.5% 2.0% 21.5% 19.6% 17.6% 15.6% 13.7% 11.7%
Student.s with Disabilities 68.4% 31.6% 2.6% 29.0% 26.4% 23.7% 21.1% 18.5% 15.8%
English Language Learners 72.4% 27.6% 2.3% 25.3% 23.0% 20.7% 18.4% 16.1% 13.8%
Hispanics 76.0% 24.0% 2.0% 22.0% 20.0% 18.0% 16.0% 14.0% 12.0%
African Americans 69.7% 30.3% 2.5% 27.8% 25.3% 22.7% 20.2% 17.7% 15.2%
W hites 86.1% 13.9% 1.2% 12.8% 11.6% 10.4% 9.3% 8.1% 7.0%
M ian & Pacific Islanders 88.3% 11.8% 1.0% 10.8% 9.8% 8.8% 7.8% 6.9% 5.9%
American lndians 75.9% 24.1% 2.0% 22.1% 20.1% 18.1% 15.1% 14.1% 12.1%
Multi-Racial 79.5% 20.5% 1.7% 1B.B% 17.1% 15.4% 13.7% 12.0% 10.3%
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